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ABSTRACT 

Intended for teachers of severely and profoundly 
retarded children^ the text presents guidelines for designing 
individualized programs for these children and specific teaching 
techniques which the authors have found successful with children 
having a mental age of from 0 to 36 months. An introduction defines 
severely and profoundly retarded and lists characteristics of the 
population. Covered in the section on the systems approach are 
definitions of program areas^ iiitial preparation for programming and 
scheduling (including descriptions of equipment needed) ^ components 
of the educational program^ and home follow-up. The specific teaching 
techniques are presented in several sections covering such areas as 
body image^ grosig motor skills^ fine motor skills^ visual skill 
development^ auditory training^ activities of daily living^ 
communication skills^ and personal-social skills. Each specific task 
is covered on a separate page and includes general objective^ task^ 
materials, procedures, rationale, and adaptations. A special "card 
system" for tracking individualized program objectives and tasks is 
explained. (IM) 
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A Message . • • from the Executive Director 
of the Allegheny Intermediate Unit 

' This useful compendium of special techniques for teaching severe- 
ly and profoundly retarded youngsters Is based on sound knowledge a 
bout what it takes for the teacher to teach and the child to loarn. It is 
not a collection of gimmicks or magical formulas ;vhicl) proniise sue 
cess. The staff who developed this guide has given serioui dlK ntior^ to 
the characteristics of the child, priority areas for learning, good class 
room management and sound evaluation procedures, lis usi.^ by tcjchors 
should have a significant effect on learning by severely i)nd profouruJty 
retarded youngsters. 




Dr. Harold E. Oyer 
Executive Director 
Allegheny lnterrn(;diute Unit 
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A Message , . . from the Director of Special Educav.ion 

The unique characteristics of the severely and profoundly retard- 
ed children present complex educational problems for public school 
teachers. Public education has only recently become involved with de- 
vising educational programs for the severely and profoundly ri^tarded 
students. 

It is hoped that this text, developed by dedicate*d teachers to as 
sist new dedicated teachers, will be helpful and lead the way toward 
sound educational programming for children who very much reed all 
the help that we can provide for them. 




Dr. D. Roger Mcf.'luin 
Director of Speci.il llducution 
Allegheny lnternn,*di,uo Unit 



A Message. . . fr6m the Chairpersons 

The intensity and multiplicity of the physical, mental and emo- 
tional problems of severely and profoundly retarded children necessi- 



profoundly mentally retarded classes of the Allegheny InturmodKite 
Unit have compiled, primarily from their own experiences and from 
the references available, guidelines for designing a program for these 
multiply handicapped children. Those guidelines constitute this text. 

As chairpersons, we must icmmU reader that a guide of this 
sort will never be complete. Our professional Responsibility as teach 
ers and our personal commitment to these children can be f)urposeful 
only by keeping ourselves aware of current and ongoing restjjrch. In 
this way, we can continue our efforts to enhance the education and/or 
training of these severely and profoundly retarded children. 

We congratulate the conrimittee for their untiring efforts in pro- 
ducing this text. We hope it will prove l^elpful to oth<M" icjcljors who, 
throufjh their own creative input, endeavor to enlary hon/ons 
of the children in their care. 



tates guidelines for their education and/or training. The teachers of the 




Ann M. Ronayni;, Supervisor 
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Chapter 1 



INTRODUCTION 
Definition of Child 

"Mental retardation refers to significantly subaverage general intellectual 
functioning existing concurrently with deficits in adap tive behavior and mani- 
fested during the developnnental period."^ Foryears educators considor^od most 
of the sov(?ruly/profoundly retarded iridividuals as uneciuCtibU.' and unti ciirhihle. 
For thjt ruabon. tlHjy w'jre deprived of an uducatiorul i uj^jrani if> tlif puhlit 
school suiting. 

This text is primarily concerned with those children who have been classj 
tied profoundly mentally retarded. However; it is the opinion of the authors 
that the information and specific tasks and techniques included are also ap()ro- 
priate for cfiildron laL^jjIed severely retarded who are functioning at an I.Q of 
approximately 25. 

Presently, the classification of severely/p»ofoundly relarded individuals is 
defined by the American Association of Mental Deficiency as determined by 
the following test scores.^ 





Stanford Biriet & Catell 


Wov.t.sier 


Severe 


35 ~ 20 


39 - 25 


Profound 


19 & below 


.M & below 



Characteristics 



The severely/profoundly mentally retarded child cannot be dt-*:»cribed merolv 
by I.Q. scores. No two children are tfie same. To better purceive the wide range 
of differences found in this group, the authors offer the following list of cfiar- 
acteristics which they niay exhibit: 

1 . Retjuire total care 

2. E xtr(;nie, obvious developrnenta! lags 

3. Poor motor development 

4. Minirriiil sensori motor skill development 

5. L ittle or no comrTlunic^^tion skills 

6. NuintTous and/or severe physical defects 

12 10 
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7. Lack of basic feeding and toileting skills 

8. Self-abusive and/or self-stimulating behaviors 

9. Little or no awareness of environment 

10. Non mot)ile aeid/or non-ambulatory 

1 1 . ExtfiMiie infiintile behavior 

12. lndl)ility to guard themselves against most common physical dangers 

The !ist is not exhaustive, nor is it meant to imply thnt all severely/profoundl\ 
retarded ufiiliJren possess all of these characteristics. Many of these children are 
ambulatory and have some feeding and toileting skills. The authors have observe 
that often a child may have a wide range of levels of functioning in various areas, 
i.e. a child may be ambulatory and quite proficient in (jross motor '! , .ji lack 
sensorimotor skills, or a child may be functionally prnlicient in fine motor skilh 
but have very little verbal or non-verbal communic'.H' skills. 

Purpose 

Through the Right to Education Consent Agreement ot 1972 in Pennsyl- 
vania, all fTientally retarded children are entitled to recoi /t? ijp[)'upriate educa- 
tional instruction, regardless of the severity of his/her handicap. Severely and 
profoundly retarded cfiildren have been enrolled in Pennsylvania public school 
syst(Mns for ihu past tfiree years (since Sef)tefnber, 1972), rr^ceiviru) f<Jucational 
[)ro(jrarnriiinc|, intensive stimulation, and training in tin; ar'-as of l)ody una^je, 
positionincj iind gross motor development, fi:ia niotfjr ili v'.'loprrHMit, vr.ual train- 
ing, audiKjry training, activities of daily living, coriununiu.itKai skilh, and per 
sonal- social skills. 

The purpose of this handbook is two fold: first, to provide a systematic 
approach for planning individualized programs for the'je children and, second, 
to provide specific teaching techniques which the authors fiavff found to be * 
successful as a result of experience gained from working with these cliildr(.'n. 
The techni(iues included are to be utilized with children fiaviru) a mental aye 
from 7ero to a[jproximat('ly thirty six montfis. It iS tfie ^lithors' hof)*? itiat - . ^ 
through such a well organized educaiionai program, thrsii cliiklr(?n will d(* 
velop llic skills necessary for more independent functinninc) in tlmU I'Vcry 
d»jy liVL'S. ^ ^ 

13 11 



\ 



Chapter 2 

SYSTEMS APPROACH TO EDUCATIONAL PROGRAMMING 
Program Areas & Definitions 

The basic educational program for severely/profoun'llv ri'tcudod cintflrcn 
should be directed towarid developing skills in basic serson motor, self hel() 
and IdnyucUje iiroas.-^ Such skills are prere(iutsite to further se(jui'ntial pro 
grjn)M)in(j. Extending somewhat l)eyon(i, und in keepitM] viith tlnr purp<jsf; fjf 
this handbook, the autliors luwe chosen to include the loltuwinq pro<jr.irn area^: 

b(>(jV Inujyi? 
Positioning 
Gross Motor 
Fine Mutor 

Visual Skill Development ^ 

a Visual Training 

h. Lye f^iful Coordination.- 
Au(iitory Triiining 
Acttvilit.'s of Daily Living 

a. F<.M?(Jiruj iind Drinking 

b. T(jiletiruj 

c Dressing and Undressing 

d. Washing, Bathing and Grooming 
Cornnumication Skills 
Personal Social Skills 

The following terms have been operationally defined, for purposes of u'^'^ 
in tins h.jndbijok, as indicated: 

Body lfna<je - refers to the child's ability to assess s/her own body and 

his/her body parts, Tliese skills are n- ♦ •.'^.iry '''^ <.'fl' otivr*. 

purposeful movements, locomotive si ill (levelo[)mefU an(J 

fTijrui(jefn(?nt of one's owrt body in sp.M " 
Positioning - <i' crrt j«n ranyement of t)Oflv nositio t \^ j '.pr- .if ic develop- 

mental purpose, i.e. mjnipul.anK) .j (.1"' ; parts into a 

n)ore normal body dliynmtMU.'' 
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Gross Motor — refers to and is primarily concerned with strength, flexi; 

bility, endurance, and coordinated n^ovement of the large 
nnuscles of the body. Gross nnotOf beliaviors of children f)ro- 
vide a nneans of exploring and develo[)in(j body parts; of lo- 
connotion, and of expressing other do volbpmentdl skills. 
Fine Motor — refers to tlie coordinated movements of the small muscles 
of the body (primarily those of the arms and hands) t( per- 
form everyday life functions. 
Visual Skill Development - 

a. Visual Training - refers to the adequate and efficient use ot vision 

for purposes of focusing u:i . J tracking visual 
stimuli, attending to and discununalinq visn<]l 
stimuli, and making meaning'^)! visu<»l <]SSocialK)ns. 

b. Eye-Hand Coordination - refers to the coordiruitf ' use of the eyes 

and hands (visually !.!■ < nrirj rrn cjrul hijnd 
movements in s()ace) to perform evL-rydav 
life functions. • 
Auditory TrainirVg — refers to the adequate and efficient use of the audi- 
tory mode to show awareness i)i sounds, to attend to 
and discriminate sounds, and Vj nujkc! meanirnjful 
word associations. 

Activities of Daily Living - refers to and is prirnarilv c(jncer ned with the 

activities which enable tluj i.hiUI tu c.iri* for him- 
self/herself in areas of f'MMlir»<j .ind drinkirwj, 
toileting, drtjssing and undrt:',sin(j, w.r.hirnj, 
bathing, and grooming. 

Communication Skills — refers to aclivitit.'S wliich efuible tfie cfiild to coitv 

municjte fiis netMis or desirt.'S (vc'rl)ally or nonv^T- 
btHly) diui Lu receive and utuN.'rst.nid information. ^ 
Personal Social Skills - refer to those approf)riate p';rs<'ri.il .ind soui.jI h(? 

haviors that involve livinfj aiid inici .K.tiruj willi other 
people. ^ r 
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Initial Preparation For Programnning, 
Classroom, And Scheduling 

Preparation for admission of a child to a class, whether to an already existing 
class, or to a class being newly-established, begins prior to the arrival of a single 
child o' u new group of children. Initial preparations must be made for rduc i- 
tional programming, classroom set-up, and scheduling of tfie school d v 

Since the Right to Education Consent Agreement wiis mandated in 1972, 
many new cLisses have been established in various educ.iliondl settings to M;rve 
the needs of severely/profoundly retarded children. Pri jr to tfie (jstablishrnent 
of a new cijss mucfi pre()aration is needed; preparation foi receiving {\u: cliil 
dren and for est.jfjiishing tfie entire oducati(^nal pronritrv 

In order to prepare for receiving a new group of cfiiltJren and estabhsfiing a 
new class, the authors propose the following three-day in service training ses- 
sion. The components that make up the entire three days include all of . tfie es- 
sential considerations and preparations that must be m«jde. The three day s(!S- 
sion described below h-.T- been irriplemented in the autfiors* own educational 
system aiuJ has prover . .* oe esseritial, feasible, and extw-nfly jdvanttif)(;( ujt,. 

The morning of the first day consists of visitations, nijde f)v tfie tejcl ; to 

I 

already estciblisfu?d classes for the severely/fjrofbundly ) etjrdefi childr^'n. Tfrs 
is cspeciafly hel[)ful for tfie newly-hired teacher. Tfiis experience affords tfie 
teacfier tfie o|.''()ortuii!Ty to view other prograrris and to (jet idoas concerning 
sucfi isiiues lis classroom set-up, variety of tfie tyf)esof (;fiil(iren that make up 
ttiis seven'ly/[)rofoundly retarded group and' scheduling considerations. j 
DuriiKj the aflLTiioon of tfie first day ol in seivtce, tfit- tedcfier sfiould fiave / 
tfie opf)()rtnnily to review tfie records of the in cofntng cfjildren. It is e';^^'llti^lf / 
tfhit ifie ic.icfu'i (»l)ltiiii .iiid revi(?w tfie fjsycf iolo<|ical cwrl srlu^ol r(.'cords [)rior ( 
to till' (Jiild's iKifnission. Medictil and fu.Mltfi fnslory infornujtion c^in ' i.itn-^ 
e(J frr>in tfir scfuMjf nuise. Tfiese records provide infoi (m.iI ion coru:(;i i nng p.ist ' 
and pie'.i.'ot psycl lological ne(Mls and concerns, pdsl • ' tion.il goals tind a 
c^Hevenu'iiis as well <is iniplic.itions for future eductition (ji training follow u\)j 
Tfu; (iifonnation avjilahle in tfiese records provid^/s tfie f).j:,i'. frji imlijt plan ' 

o 16 
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niruj dMd nreparanon for the child's entrance into the prociram. NOTE: This 
rcvifjw of recordn would also occur if a new child was bt'ing admitted to ai^. 

alrf'.jtly ♦jxislinq f)ro()rom. 

Tfie entire second day of this three-day sessi'^n consists of a New Adrnissions. 
Contertjr^cL' witii individual parents and otlier professicn.iU (i.e. occupa'lional 
tlujrapist, f)[iysic;il tliLT-ri[jjst, nurse, etc.) on acchedul'jd basis, Tlie value of tliis 
confLTtMKL- cdfinut be overemphasized, it, too; provide. tlie basis for initial 
pkjfuifn(j jfid |}rLM)aration for tfie child's entrance into '.tie program. This con- 
iMr.Mii.f (r*;UTr<;d to as the r../;v A(iniissions Conference) not only (jccur*. if jnd 
wluM) .i ru'w rlass for severely/profoundly retarded chMOrei, is estahlisfu d, l)i!t 
wheiitiver ti new c.liild is admitted to a program. During this conference, rnucfi 
etn()fias.s is piciced on the parent, not only as a source of informatujn, IjuI as 
an essential [)art of thie projected educational program. Therefore, tfiis cf>'. 
ference is described specifically in depth later in this diapter, wfie*- i»v...ssion 
of paren!cil involvement appears. 

The teacfier's preparatory functions throughout the ifii^d day of the in-serv- 
ice session include: 1,)review of catalogs to select materials whic may be re- 
quired and need to be purchased. 2.) layout of classroom '.vitfi what is present- 
ly available to tfie teacher, and 3.)planning for initial lule .'no progr.irn. 

Althou()h (,^ach teacher must design his/her classroorn wuh the nerd', rjf fiis/ 
her studfTUs m mind, the authors prOfiose tf)e followirv) (jind^ hnes f-jf class 
room desHjn. Tfiese guidelines fiave (jroven workaljle in tfi'; av^'rage cl.jssrofjm. 

Tt»e lay out, or floor plan, of the classroom is litised un tin* followiruj .in-ar, 
of activity: 1 .)a G ROUP WOR K AREA, 2.)an INDIVIDUAL WORK AREA, 
and 3.)a GROSS. MOTOR AREA. (See illustration, paqe IG). 
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Chapter 2 

f^age Six \ 

As indicated in the illustration, hatf of the classrooni should serve as the 
gross motor area. One remaining quarter serves as *the i'ndividual work area 
and the other quarter as the group work area. Mats should oe located in the 
gross motor area. In the individual work area, desks should be drrangr ' in 
such a manner that the children can work in near proximiry to other individual 
workers hut as free from distraction by them as possible. Scr^.'ons may be set- 
up between (ieuks to further elirTiinate distraction. Cliairs or desks in the qroup- 
work iirea are lio arranged to ;ici:oniodate thdt.^ype of .iciivity. A simiu citclr 
with the teacher in the center facing the children is usually dppropriaie for 
most grou() work activities. A circular rug in the grour) work irea provKies a 
psycliological and visual boundary for the children wheri p.:jrtlcipatin(j in nroup 
activities (i.e. storytelling). 

No specific area is established in this plan for feeding or rest-time. Each 
should be set up in an area which best accomodates the activity. For example, 
the feeding area should be located near the sink, if there is one in the room, for 
easy clean up. If there is no sink in the room, feeding can take place in the 
group work area. The gross moto^ — ^'^'^ accommodate rest time, as mats are 
already set up there. 

Provisions must be made for storage of a variety of equipment. As ifidicated 
by the illustration,\idejaHy, movable storage cabinets (approximately waist 
high) can serve as a\'ea dividers. If such cabinets are not available, some fnetliod 
of storage must be improvised in each area of tlie room. CkhkI houst.-h (.•[)inq is 
importiwU. Wfiatever is not being used at the time shoul(J l)t: out ol iiiuM iis 
much as [)i)ssible for safety reasons as well as to elimm ite distractionr, The 
e<juipnu'nt tfiat is utilized in each of tfie tliree actjvity .irr-.js sfiould l)t? .jv<iilable 
in tfuit ,in.'j. This avoids wasted t,ime and steps. 

Provisions in the classroom design may be necessary for a mixed cLisb of 
mol>»li' iind non ambulatory children. Tlie nonrambulci'»r / cliildn.fi fUList h..ive 
a protected area, one [physically separated by cal^inetr. ^.n ottw-/ physic, jl fit'vices, 
Ovfr M/'*fl rfjuipment, too large to store (i.e. rolled up in-it'., wh Imcd fn i!) may 
l)r \t'\\ (Mjt f.ither than stored, and utili/(!(j to crfMlc' j .li.! / i-.nf ur I lii' ilhis- 
tr.il* <| pl.n), with sli(jht adiipt.ilions^ can dciionimodiite .i inixrd tjn.up 
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In organizing or scheduling the activities that are to mak^ up the school day. 
there are certain gritjcational c riteria that must be consiiJc '«rd: 

1 . Structure and Routine - Refers to 'sameness' in daily actitivities. Low • 
levfl children require this sameness in order to feel secure in their cn- ■ 
vironment. The known expectancy of what is commg provides this fading 
of security. 

2. Consi stency of Routine - As the teacher moves th.ouyh xhu daily routine 
in the cl; ssroom, it is important that he/she be consistent in his/her 
UuKjiiu.je usage, expectations, discipline procedures, r..-wurd and behavior 

. management system. This consistency not only aids in the actual learning 

process, but elir.iinatcs unnecessary confusion for the child. 
3 BiiliiltilLon - Repetition of an activity reinforces the concept or task to be 
leatned, and is necessary if the concept or task is to become established in 
the child's repertoire. A single successful performance of a task does not 
in ;.cat(! that the task has been mastered. In most cisc-.. with sevfToly/ 
protoundly retarded children, ir.uLn .opetition of .i t,i'..k r. r.;(|iJit( .1 lor 
mastery. Repetition with variety (i.e. repealing the t.isk hut varym.) iho 
type of stimulus cues) is necessary due to the number of repetUK-,-. th;.t 
usually must occur. 

4. giuorjjjmefer iod Activities - The characteristic short attentior. span and 
distractiPilily of severely/profoundly retarded children necessitate this 
consideration. Since the attention span is so brief, tnne allotted for acf iviti 
should be short. At the same tirrie, very gradual increcsi.-vj of attentior 
span must be a major focus. 

5. I lu>il.ilii^oL!niU!cill£'Jl^OLl^ - "^" '^"■''^ "''"'''"^^ 

o7 children in this group and of the handicapp.nc co-xiiP'.ni, in /olv-:.!, 
„ur,y (luick adjustments become necessary - even m .i wll pl.uuw.l .l.iy. 
Ex;.-ru.ating circumstances (i.e. seizures, temper uuthurM-,, iIIim ..cci- 
.Jents, transportation problems) often make it nn.. ■,.iry h;r tlu- i>..,..lier 
to ,.d|ust his/her day in such a manner that he/she <:.:•. .K.c(niHri(,.l,jtc on- 
the spot problems and clianges. Also, he/she musi 'on the U.„ of the 
situ.ition' in order to have the children accept th,; ( I.i.h!., when ,i ..ceuru. 
With th" above educational considerations in mind, Uk; te.i. hyr is ir.idy to 
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arrange a schedule for the school day. As with classroom design, schedules 
need to be individualized for a particular group, considering such varidbles 
as class size, mobility of the children, and the needs of individual stud(.'nts. 
Below are listed and described three different typos of schoHnlma: 

1. Individual Child Scheduling 

2. Tirni/ Block Scheduling 

3. Positiuning Scheduling 

In each tyf)e of scheduling, a wall chart can be utilized lo provide the educcT 
tional information (i.e. objectives, procedures). 

The wdll chart is one that: 

1. Lists tlie children's names vertically down the left; side 

2. Has either time-block periods (i.e. 9:30 - 10:00). program area periods 
(i.e. gross motor,), or program area/time block periods (Gross Motor/9:30 
- 10:00) across the top 

3. Paper pockets across from each child's name undi?r each area. (See illus- 
tration. NOTE: Illustration has program area/time block periods acroiiS 
the liorizontdl.) 



21 



19 



I 




Individual 

Inctniftmn 
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Use of the chart is described below with specific reference to eacit type of 
scheduling: 

1- Ind ividual Child Scheduling - This type of schedulimj is done for an in- 
dividual child. If the teacher were to utilize this scheduling procedure, 
jn individual schedule would be written for each chil<l m the classroom. 
Willi rt;(j.jfci to use of the wall cliart: a chart with tir flSslof (blocks) 
[ifjn/untally at tlie top would be most appropriate. TIk? ohp.ctivr that 
[>ad hiM/n established for tlie child for the f'rst timt; slot (i 8 4L> 
9:15) would bo written on a task card and inscrt(^J in the pocket across 
from his name and under the tinne-slot. If objectives were (?st<iblish(?d In 
every program area for all of the chHdren, program areas would apfjear 
at the top. Program areas, time slotted (i.e. Gross Motor^9:30 - 10:00). 
could also be used at the top if time slot periods were ap()roxirnately iVie 
same for each child. A slight adaptation to the wall cnart: Progrcjr]i ar«-.js 
could be color coded and the coded curds for each ar ja placfid if» a \)UlM- 
et chart on the teacher's desk. 



2. Time BlocL Schedulirij L- This type of scheduling is organized arid con 



structed according to designated time-block periods of ttu; day. For ex- 


ample: 






8:30 - 


8:45 


Arrival ^- ' 


8:45 - 


9:00 


Self-Care Instruction (toileting and wdsliing luiruls, 






hanging coats, etc.) 


9:00 -. 


. 9:15 


Opening Exercises 


9:15-- 


9:45 


Individual Instruction 


9:45 • 


10:00 


Snack 


10:00 


10:30 


Gross Motor Activities 


10:30 


11:05 


Individual Instruction 


1 1:05 


11:15 


PrL'I'iiration for luncli (toileting, washing hands, etc.) 


11;1b 


12:15 


Lunch 


1?: 15 


12:30 


Self-Care Instruction (toileting w.isliirK) hand;., etc.) 


1 ? ?.o 


1:00 


Rest Time 


1:00 


■ 1:40 


InJividual Instruction 


1 40 


- 2:05 


Group Activity 2 4 
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2:05-2:15 Snack Time 

2: 15 - 2:30 Preparation for Dismissal (toiletincj and washing hands, 
obtaining wraps, etc.) 

(NOTE: The example time-block schedule is extremely simplified. Each teacher 
must construct his/her schedule cccording to the parti jul^ir needs of his/her 
grou(; of childrun.) 

The listing of the time-block periods should be posted in addition to the wall 
chdrt. The wall chdrt can be utilized for individual progrdm areas. Prograin 
Areas would appCiar across the top. individual task can.ls would be filed in the 
pockets of tlie ^:hart as described earlier. In tlie case tfut a (jarlicular child has 
not btien |)ro(jf*inirned (no objective has been assigned) in a particular prc^gram 
area (i.e. no visual training objective tor a blind child), vyhatever objective is 
assign'id for the child during that time-block appears in iliat pocket. Color 
coding can also be adopted for this type of scheduling 
\ 3. Positi oniny Scheduling — This type of scheduling is organized and co 

structed around the positioning needs of tlie chikJren. Becaus' •! r i.eces- 
Siiry tliat certain cliildren be positioned, very sp. fically, for designated 
lunt* [ujriods, tlie teacher must schedule to accu;i ,.io(]atL» *'iese re(|uin.*- 
nients. A chdrt (oilier than the wall chart) should l;e constructed which 
indfcates tlie position that the child is to be in, for what length, ol Xwuo, 
and what »f any, program area objective can be w jrk J on v.hile ihn child 
in in Uiat position. I f the positioning chart indicate , lor u..i) nple, that 
Pat should be up In the standing table from 9:30 9;'jO, and that at this 
tirne, fine motor v*^ork can be done, reference shculd liien be made to the 
wall cfhirt (program areas at the top) to find the 5|)(m ifir ol.)jr'(:tiv<? (tti'.k 
Ctjfd). NOfE: This type of scfieduling wouki l)e nuis! j( -propnatr lor j 
cLiss witfi immobile or non afnl)ulatory chiklren, .iru r tfnklren oi tins 
typii have (jositioning ()resLri|)tions. 

The wall chart system described above has been us(?d l)y the authors and 
has proven to be an efficient technique. Through its use, the behavioral ob 
jectives, tasks, or techni()ues. which have been prescribeci lor the child and 
writt(?n on cards that insert into the wall chart, are easily hjoat'-d and the 
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informat.on clearly conveyed to ah aide, volunteer or any person involved 
with implementation of the task. 

As with any part of this systematic approach to teaching severely/pro- 
foundly retarded children,-scheduling techniques must be adapted for a 
particular class or a par:icular child. Some practical cons.derations for 
scheduling, in addition to those educational criteria already d.r..:u5sud follow: . 
.Lit has iM^on the authors' experi(.T,ce that the childnui wor k bL-tter ' 
,n the ino.ning than after lunch. Therefore, schedulmg i.idividua! 
work for the morning hours and group work during ..fter.ioon hours 
'may be a general guideline. 
2. Remember that many of these children become fati.jued quite easily, 
even when the activities are active on the instructor's part, and passive 
on the child's part. Scheduling short time-slots, then , becomes a 
physical as well as an educational consideration. 
In order to establish a workable classroom, certain specialized equi()rT2ent 
will be needed to adequately accommodate the classroom dct.vibes. Th- 
equipment should be chosen with the following concerns in mind: the neetls 
of children, size of the room, and funds available. Since funds may be lirruted, 
plan the orders so that the most necessary equipment is ro,:eivrd first. Some 
equipment can b3 substituted, adapted, or teacher-made. 

The following is a partial list of equipment commonly used in a classroom 
for severelv/|)rofoundly retarded classroom; 

1. M..ts_ - These can either be wrestling or specially purchased fold-out 
,iV,".is. TIh;v provide a soft surface for positioning and relaxation, and 
some gioss motor activities. 

2. Wrdye A triangular slu.ped pillow primarily used to position duMr-n- 
for tin; d(.'vi;lopnient ul h(;ad control. 

3. Inchne Mat - Similar in shape to the wedge, but much larger. It ,s used 
to develop body control through rolling and large muscle movements. 

4. Standin-i table -■ An enclosed cut-out table that enables the non ambu- 
lutury child to stand without assistance and to sir-ngthen the child's 
le.) muscles. The built-in tray allows theW.ld to work with objects in 
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5. Mancino Chair - (Adaptive Therapeutic Systems} - Highly specialized 
chair which adjusts to the specific physical needs of 3 clilld. Specialized 
accessories assist with head control and arm and liand motion necessary 
for eating and writing. 

6. Ho()o Chair - (See illustration) This is a rear-wheulud, higli back^ fl, 
v^ehhed cliair, with straps. The chair may be purcliased with eit ^'j a 
strciiyht or reclined back. The rear wheels are set h.\c\ to mininu/e tlie 
pussihility of ti[)ping wliile the child is sitting. This v;lu;r! (irsi<)n allows . 
far Uiisy relocation of the chair. 

7. FU^I nxation Ch gir - (See illustration) This is an adjustdble woodori chair. 
The s(MT tilts to a full jack-knife position. A tray in front of the child ,md 
attdclied to the chair can be adjusted to be level witli child's position re- 
gardless of the degree of incline of the chair. 

8. F^otty C h-nr - There are a variety of types of these chairs. Each child'? 
toileting needs must be carefully considered prioi to purchasing a [)()tly 
chjti for liiiTi/her. Considerations are: 

a. Si/c - The child's feet should comfortably 'ouch the floor 
vyhile sitting. 

b. The containers should be deep enough so that the child cannot 
remove tlie fecal material. 

c. Straps or bars may be necessary. 

d. A headrest may be necessary. 

9. Corner Sca t - (See illustration) This is a small wi^dge-shaped chair. It may 
have r.igh thigh dividers, trays, straps, headrests, or casters. Most corner 
seats are custom made for the needs of a particular child. They may be 
secured to a regular chair and used like a booster chair, 

10. Prone Scoo ters - The scooters are used to develof) head control, arn md 
leg muscle strength, reciprocal limb movement and mobility. ' hm" are 
many different types varying in shapes, i.e. rou.\ 1. st^uare or oblong, and 
those molded to the child's body. Straps, sidt:., , d leg spreaderb are 
special adaptations made for m(ividual requiremt'nl'; 
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1 1. Prune Board - (See illustration) This is an adaptation of i) largo rec- 
tjn^jviKir scooter. In addition to the wheels, one >mk1 of thf bcKirfl l^.r. 
ii ru!)l)*»r coated stopper which enab- .3 the board lo till -i^i.-'ost w;i!l 
ur Mljlti. Tliis allows a child wlio cannot stand »nMi i-M'drntly to be 
strapped in jn inclined or upriglit position. Witli Um mor. phyM. ally 
involved diildren, the prone board is used instea-J (/ tin- Maiulit.M t.i[)le. 

12. Cane Ball - A large inflated ball (36" diameter) u'o.."J for developing head 
control, the protective reflex and large muscle control. A Uirgi* bf.'cich ball 
can be used in the same manner as tlie cage ball, bu\ a is not as (lur.^ble. 

13. Sand bag Weights - (See illustration) These are used for maintrntung 
positioning and for developing large muscles thn umti ex^'rcise. 
product is one that can be teaclier made. 

14. Walkers - These are used to encourage independent rnoljihty. Tlwire are 
many dif ftfrent types, A physical therapist should be consulted tor use 
of a walkL'r prior to its being made or purchased. 

15. Ves^bular Board - A rocking device: long rectangular board on a half- 
arc. Activities on the board include: balancing v/hil-j lying pronii or 
supine, balancing wnile rocking cn the knees, balancing while rocking 
in a standing position, ^nd rocking for purposes of movement of the 
non ambulatory child.'Covering the board with a carpet adds the dt ^ 
mension of texture to tlie activities done on the board. For a child who 
is non mobile, a general objective could be any independent moveioerlt 
which causes the board to rock. Another similar- .d^'vice is the rockir-^ 
boat in wliicti the child sits and rocks. 

16. Bean Bag Chai£ - The most appropriate size for classroom use is the 
adult si/e. Important uses of this type of chair are for positioning 
s»^. '^:ly involved children an u[)right sit and for relaxation r u.()oses. 

17. Mirror Tlu?re are a variety of types and sizes of ftiirrors whicli can be 
used in numerous ways. For example, a long m* )v(' tlile rnii-ror (whjeli is j 
usually unbreakable, easy to clean, and easily n.oved al)out tfie room 
fintn i:\u\<\ to f:hil()) cm [)o used lor t)0(ly conc-pt ,ituj '.df imarr ai: 
r.v'.h-s. f(^! (iross motor activities, (i.e. placing tir.? -nirrcu m front oi 

th.j catjL' ball or inclined mat), and for positioniiu] ictivities. Large wall 
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mirrors can be used for the same purposes. Theso are better in some 
respects because of the larger size. However, the disadvantage of the 
permanently installed mirror is tnat it cannot be moved about the room.' 

18. Screens - Since it is often necessary to separate the children, due to a 
high level of distractability, screens are necessary Screens can be pur 
chiised in various sizes, i.e. large (approximately 5 f j*:t tall), and small 
desk sizes. ■* 

19. Strjj)s - - Since many of these children are physical.! / ^rid multit)ly handi- 
co[)|)^'(J, straps are a necessity. They are used for positioning children in 
tJiairs, on prone tables, scooters, and standing tcjl)!us/as vyell as securing 
cfnlcJren to prevent falling. 

20. S[)ecial|zed F eeciinc) Equipment - Because nnost children require indi 
vidual teacfier attention and adapted equipment during feeding, the 
fetMjiruj e<)uipment must be ordered or teacher nuide witii the particular 
chikJ in mind. Examples of specialized feeding e<iuipmenl include: 

a. Plastic coated spoons 

b. Built-up spoons (the handle of spoon is built u|') - (See ili .siration) 

c. Curved spoons - (See illustration) 

d. High-rise handled spoon with velcro strip to i^LC-^re y attach to 
child's hand and encourage grasping J 

e. Scoop di3h — (See illustration) 

f. Cut out cups — (See illustration) i 

g. Two handled cups 

h. Straws 

i 

21. Bib Restrainers - (See illustration) To comfortably secure the 

child in cliair or other special equipment. ' 
As the year progresses and the teacher becomes inci^'asingly aware of each ^ 
child's abilities and limitations, it will become evident th.it tfiis list is incom- \ 
pleie and in riLMjd of revision and additions. Teacficr crejtiviiy will contribute 
to tlie above list and encourage discovery and expt;r!fm n;ation with m:\N 
aclivitir'ii (iiul nuitf'f uilii. 29 
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Components of the Educational r ogram 

The authors' approach to programming for severely/profoundly retarded 
children, as well as the approach outlined in the handbook, -s a systematic 
one; systematic in that there is a specific goal in mind Lind i specifically pre- . 
scribed system to the entire programming procedure - t um ^^ ikinij the general 
assessment of tlie child, to choosing appropriate instructional obj(»ctivL'S, to im- 
plementing specific procedures to develop a particular skr! ur task. Other essen- 
tiul cornponi'nts of this systematic approach are the rtMnf(irf:iMTH;nt !>y!,tum 
utth/ed iluouqiiout, the evaluative procedures, tlie bdi.ivior rn,jfiacj(MrH:nt r,yr>?en 
for ckdiinfj with inappropriate betiaviors, and the parei -t.il uwolverruMii proced- 
ures wliicli encourage consistency and follow up in pr(jgrtifnnnn(j. bn^'t if K:ity,. 
in this systematic approach, is essential for successful protjramnung for tln-'se 
special children. 

Therein, the approach is a developmental one. The normal development of 
children occurs in a sequential, hierarchical fashion. Although, occasionally 
discrepancies occur, we must assume that the development of severely/pro 
foundly retarded children occurs in a sequential, ordeMy fashion, (Ol>viouray, 
the sequence may also be affected hv physical and/or sensory limitatiofis 
placed upon the child by his handicapping condition). For tr^dt reason, wc 
make extensive reference to, and use of, developmental scah?s to givt- 
direction for pi ogramming. 

A developmental scale lists behaviors as they occur in a sequential fashion. 
Several developmental scales have been devised (i.e. Denver, Bayley, CattcM). 
The various scales are organized differently. For example, omi scale nuiy in- 
clude several types of tasks, inclusive of several diffen-ni dfcjs of deviiloprrent, 
under one heading. Another may categori/e the Uv.M'. ....(.(;f(!ifuj to tun\fn \ki 
haviors, Idfujuage skills, self helf) skills, etc. All, howcv-i. Ii m ihr t.j-.k". v 
quentKilly and hierarchically, and usually indicate at \m\ui\ .li)... in V'^i'^ ^*nd 
months, the particular task is accomplisfied by a norm.»l < liiid. 

In prufjramming for severely/profoundly retarded ( htldrfjn. tluj use of de- 
veloi»mental scales affords the implerYientor the followm.j information: 
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1 . wliere the chi!d is presently functioning in a particular area of 
development, and 

2. what task follows sequ'antially, and is therefor^ appropriate as 
an imriiediaie learning task for the child. This innmediate appro- 
priate learning task is r;iferred to as a TARGET BEHAVIOR. Use 
of the develo(:)mental scales affords the inriplerr^entor the opportu- 
nity to rr.ake general asr>essnnent of the child in each of the areas 
included \n the scale, as well as to determine' the appropriate target 
behavior. 

After the general assessnnent has been made, and tlie target behavior de- 
termined, it is necessary to state the target behavior in behavioral tern^*" l ie 
target behavior then appears as a behavioral objective. 

In a statement of a behavioral objective is inclucJ M 

1. the LEARNER, 

2. the ACTION to be performed, 

3. the CONDITIONS that are to be placed upon the action, ahd 

4. a CRITERION of acceptable performance. I:> amplo':: 

The child (LEARNER) will hold the head erect on the 
shoulders (ACTION and CONDITION) for eight seconds 
(CRITERION). 

The child (LEARNER) will, unassisted, perform a cross- 
lateral crawl (ACTION, and CONDITION) for h distance 
of 15 feet (CRITERION). 

A criterion of accef)table performance is essential for evaluation purposes. 
When a criterion is clearly established by the implemenior and subseriuonily 
accomplished by the learner, the implemenior knows Uiat the child is riMcly 
for a new target behavior, one higher in the developnuMita! stjc^utnce. 

Occasionally, a target behavior has been chosen and appears a[)propriate 
and yet the child is unable to accornplisfi the task. Failure; occurs. One reason 
for the failure may be that there is a component part of the task which the 
child is unat)le to perform. Should this occur, a TASK ANALYSIS of ttje 
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particular task should be performed. 

Task aiKiiysis refers to the procedure of breaking down a task into 
its vai ious seciuuntial component parts. By doiny so, th.: U achi^r cari do 
termite what componerU (or components) is resuonsible for a child's 
failure to master tiie task. After isolating the compofu.'Mt of tlu: task 
that is responsible for the failure, the teacher can conoMUrate on do 
veloping that particular component. 



TASK ANALYSIS . " ^ 

Area: GROSS MOTOR 

Task: Child will perform a CROSS-LATERAL CRAWL. 
Tas k Anal ysis 

1. Head control (strength, endurance and balance to maintain 
head erect). 

2. Upper arm strength to support upper body weight. 

3. Upper leg strength to support upper body weight. 

4. Flexibility at shoulder joint to accommodate full extension and 
partial flexion at the joint. 

5. Flexibility at elbow joint to accommodate extension and fie- lOn ; t 

that joint. 

6. Flexitrillty at the shoulder joint to accommoda, ; abduction at that 
joint. 

7. Flexibility at the wrist joint to accommodate full flexion. 

8. Flexibility at the finger joints to accommodate fui extension (so 
palm can lay flat ori floor). 

9. Flexibility ai the hip joint to accommodate full fU xion and partial 
extiins»f>n at tfiat joint. 

10. FIcxrbiiity at the knee joint to accommodate full Hexion and partial 
extension at that joint. 

1 1 . Plantar flexion of the ankle joint to allow the lop surface of foot to 

lay flat on floor. 

12. Ability to maintain balance in a four-point crawl position on floor. 
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13. Ability to r.aintain balance in a two-point (one arnn and opposite 
leg) on ficor in crawl posiiiun. 

TASK ANALYSIS 
Area: FINE MOTOR 

Task: Child will, fronn a sitting position, reach out and PALMER GRASP 
an. object. 

Task_>\ncilys[s * , 

1. Hedd control (strength, endurance and balance to maintain head erect). 

2. Ability to maintain balance in an upright sitting [josition. 

3. Ability to visually locate an object. 

4. Ability to visually fixate on an object. v 

5. FlexibilitV at the shoulder joint to accommodate exler^siur^ aw.jy from 
body. ' ' j 

6. Flexibility at the elbow joint to accommodate extension .iway from 
boily. 

7. Flexibility at the wrist joint to accommodate extension at that ioint. 

8. Flexibility at the finger joints to accommodate ^iJxtiMision at those joints. 

9. Ability to steer, in space, movements of arm an(] h;ind to nuikr* tjctnji 
contact with the object. 

10. Flexil)ility at the finger joints to accommo<Jdte flexion cjt thut \o\\\\. 

11. Flexion of fingers on object to perform the palmer 

TASK ANALYSIS 

Area: ACTIVITIES OF DAILY LIVING 

Task: Cfiild will, from upright sitting position, grasp food, bring it to mouth 
and mseri (Finger FEEDING). 

Task A nulysis 

1. Head control (strength, endurance, and balance to maintain hC'.id erect). 

2. A[)ility to maintain balance in a sitting position 

3. Abtlity to visually locate the food on the tray. 

4. Ability to visutjily fixate on the food on the truy. 
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5^ Flexibility at the shoulder joint to accommodate extension out fron 
body. 

6. Flexibility at the elbow joint to accommodate > tension away from 
body. 

7. Flexibility at the wrist joint to accommodate extension at the joint. 

8. Flexibiii* at the finger joints to accommodate i^xliinsion at those joints. 

9. Ability to steer, in space, movements of arm and hi id to rontact the 
food. 

10. Fluxion of fingers on object to perform a grcsp of d piece of food. 

1 1. Strength of arm muscl^^s to lift arm and hand from tray. 

12. Inwcjrd rotation of wrist as hand begins to move towijrds mouth. 

13. Flexibility of elbow joint'to accommodate flexion dt that joint (movi?- 
ment toward the body). 

14. Flexibility dl the shoulder joint to accommodate flexion jt that joint 
(movement toward the body). 

15. Ability to steer grasped food (in hand) to mouth. 

16. Ability to open mouth to receive food. 

17. Ability to release the object (food) in the mouth. 

It should be noted that a task analysis should be written for use with a 
particular child and a particular situation. The task analysis of the cross- 
lateral crawl, for example, m-^y — nmnriate for one child, but not for ijn- 
other. It may require a furtfier, more minute breakdown to ticcomntodute on 
extremely low functionintj child. 

To tliis point, in the systematic programming procedure, a gerleral asi^ess 
ment has been made, a target behavior defined, and, wlieie and when necessan 
the target behavior has been task-analyzed. Now the iiT»plernentor must plan 
specific activities and tasks to develop llie target beha-MOts. In additjon to this 
text, curriculum guides may be utilized as sources to lociu: idsl r, tfwjl ^icvr'iop 
a particular target behavior. Many educationjl units iva'o rfccutly puhiii.lied 
guides wiiicli provide activities for use with the severely/iirofoufidly fuenlally 
retdrded ehilc^-^en: 

40 
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Allegheny Intermediate Unit. Percytual Motor Development Curricu- 
lum. Guide. 

Pennhurst State School. APT - A Training Program t or Citizens With 

St.'veruly or Profoundly Retarded Behavior. 
Har t, VorncJ. Beginning With The Handicapped. 

Myers, DunalcJ G., Sinco, Michael E., jnd Stelma, Ellen Somerton. Thr» 

fi'y^ilJU^ Etiucation ChMd. 
PA D(?parinient of Education. Compel. ' 
Shearer, David. The Portage Project. 

Smith, D. K. M-A-P Project: Motor— Academic-Perc f ?ptual Curriculu m 

Gu^kJe^ 

Wabash Center for the Mentally Retarded, Inc. Gujcio t : Early Devclof) 
mental Training. 

When a child is learning a new ta^^k, it is essential that a consistent behavior^ 
management system be instituted. "Behavior modification is a means of 
teachif)g and reinforcing (rewaidiny) certain desired behaviors in children. 
The theory behind behavior modification is simply tlwit a chiki will trnd to 
repeal that type of behavior which is reinforced."*"*' V^/h^'ri .1 child exhibits a 
desired behavior, approval and reward mu^t be given tu the clnid irniTi'idiately 
dtui consit>'n*ntly to establish a relationship l)fitween th(i h^'havior and tht; rt? 
inforcing consequence. 

One aspL'ct of a behavior modification system make", use of a variety ol 
types of po'-iiiive reinforcers (rewards) to increase the ln*<iu(Mu:y (;f ,ui <ii;f)ro- 
priate f)elKivior. Such rewards include favorite food items (()r unary reward), 
social vcrbd! praise, affection and ()liysical contact, itivns tli.it the child pr<* 
fers to play with or use, actlvihu. . .Jiild \\kir^ [u p(M f(.>f t^i, and • (jjm;i.iI 

pnvil»'i|rs. Not .ill children prefer th(>' r.ainf i tern or ty [*<■ of jvv.u ( I. I In ■ 
tiM(,her or Inuilernentor must carefully observe the child's hi and (h:Jik(.*s 
and then choose a reward that 13, in fact, rewardifKj! 0(t« n ii may bi; ih<; iiase 
that something that is normally a punishment for onf>' ( hild, rn.ry b»; fi ward 
ing to jnollier. Therefore, cart'ful observation must be nu df* of r<icli mdividual 
child. 41 
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The principle of rewarding the child with positive reinforcers impnediately 
followiny ifie desired behavior cannot be over-emphas i^ed. It is the basis of the 
devc^l()[)nient of many complex behaviors. In many cases, with children func* 
tionif»fj cjI llio severely /profoundly retjrded level, the im()lenuintor must re 
word n\{)ii' tlian nrujrely tlie final beliavior. He/she mui i reward small approxi- 
mations of tlie corTif^lex behavior. In this mtinner, there i:; d slow ^(.m jnefUKi! 
buiUI up lo the corrcjct conjf)lex response. Tins procedure is refernMl lo ijs 
sh,i!)'n(!j. Mifiy (:onif)le>-. l)eliaviors can be t)ruken dowf jfuJ suKs* 'jut iMly de ■ 
veio[)ed in this manner. 

Afioifier dspect of behavior modification system ts Uiat of manayiny ina(."** 
pro^Mhiie i)efmviors. Often, these children display behaviors that iriterft;rtr 
witfi fetidiness and/or the learning process. These behfviots must be ex (in 
guisfied or conlrolleti. One very common and effective techni(]ue of extin 
guisliifu) l)elKivior is ignoring. Tfiis method is especiii'ly af)pfopriate if tl»e 
cliiki IS disf)lnying the negative beliavior as a meuns of <)<*iting attention. By 
not giving tn:efition to the negative beliavior, the child is not getting wliat he 
wants wJtiufUion) and the behavior should gradually decrease. It should be 
noted, howe'ver, that at the same time the inappropriate behavior {• . . e.>m- 
ing) is l)LMn(j njnored, every effort should be made U) jsilively reiniorce tlie 
appropriate t)ehavior (non-screaming) wh.en it occi. 

Another less desiral)le, but sometimes necessary, nw.'thod of managing in 
appro[)riiJie behavior is tluough the use of negative rei'ifof cement or punish- 
ment. Tfu."je me'tfiods should be utilized only if it hjs 1)'^: (jii te eviri(Mit 
that use of positive reinforcement or igoonfuj the tj<.'f)(iv jf h i\ hi en d 
fectiv<?- 

Th(? i'lK)ve is not mearjt to be a conijjlete re'view of ^f^e* ini()UMiient<M kki of 
a behiiviof modification systr'm. There are* rntjny arid vjfn d hKMors that must 
be con';id» rfMl (i.e. immediacy of reward, a()[)rOi:a iciterv o! iyp<' and amount 
of M,'\.\Mii|) priuf l(j Ihr iinpleiiierilalion of ihr <,/'.!i fn '.'t' m icM'aK.li and lit 
eratufr lias h'.-en ()ul)hshe*d on the (irui'.aples and itn[>h m ■ iiation of a ' a.'liavior 
n iiina'jr'f { ;t 'fU systt.'in. The ijulluirs eiw^oijf a'|«' tlie n.-.tdr 'i . < <ui«- f.idiJiar 
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with the procedures and therefore recommond the following: 
Halt, H. v. Managing Behavior Series 

Thonnpson, J. Bel' 3v ior Modification of the Mo ntally Retard oH 
Chcjlfdnt, J. C. and Silihovitz, R. G. lilinoisj'roiirarr^ 

Inst r uction for tlie Retarded 
Watson, Luke. Child Bel^jvior Modification: A Mjt^ujl r or Te^gjH.'rj, 
Ni J rs es and Parents 
To this [)oint in the progrannnning procedure, the iniple'tieritor has. in a 
systematic fasliion, proceeded from making a gross asse s rujn? of the child, 
through prescribing a target behavior, to implementing s(j< :ific procedures 
(stated in l)ehdvioral terms), to developing a specific task. The reinforcimf^nt 
sysljMii h.is Ijoen a()plied throughout. After procodurir; fur irnpU.TiKtnt.jtion of 
tl^' tar(i(.'t behavior have been prescribed and trialed with ilie child, dw L-vdlua- 
tioJi of the appropriateness of the procedures must m. «le. Is iIk' i<ifq' t iuy 
havior bt.'iny o(.liieved or not, and why? 

When the target behavior is achieved, the implemer-tor chooses a tiew U\t 
get behavior using the procedure previously mentioned. A charuje of rein 
forcement may be required from time to time to prevf?nt sjtution of one 
type of reinforcer, i.e. pofjcorn, candy, etc. 

If the target behavior is not met over a reasonable period (jf time, there 
are several factors wliicli may be contributing to the lack of success: 

1. Tlie implernentor may ^^ r-'p * ♦^^'^ ^'oal too hirjh .md must 
reassess the appropriateness of the targ(it beluwior. 

2. Tlio proceciure being used may not be suital)le to iln- child, i.e. the 
int ri!ment ste(J sizes in tfie task analysis may be Lir()e or tlie re- 
infcjrceinent system may not be actually reifilof ( nu) to th(? chiUl 

3. ]\\r (.hild's res[)onses may be hiiulured by c'nviroiiiii"Mi il iiiIIu'.'kj-; 
such ,r, extrjnoous noises and ckissrooin inttM f»'r<f h c,, (. iriicuLnly 
if ih»' cfuld is fuyliiy ,tr.icidl)le. 

*1. T Iti.Mudent's riienttil s(?l may fiot be ui) to f)ijr. < ■ iii / .t,, Mi..j/i.«;t 
hiivc '.ji;pi well or he/she fnay lack other pfiysicdl jui jn ■.. 
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5. Another fdctor to be considered is the implementor's persona! behaviors, 
i.e. Is he/sl e distracting the child by his/her mov(;nnents or is he/she un- 
consclousjv rushing the child through the task because it is time to toilet 
' another ch id? 

The importdr-ue of parental involvement and home follow-up to assure con- 
sistency in programming, cahnot be overemphasized. A program, so construct- 
ed, can be dccomniodated and reinforced in the home. For this reason 
necessary that the parents be well informed and farnilijr with the o jucational 
objectives and procedures. Parental cooperation in :h o'lie lends much to 
the child's achievements at school. 

By no rne<jns negating the importance of parental involvement and for pur 
posL>s of continuity of text, the dUthors have chosen '-:o (. »st[)or^e, briiifly, 
the d»r,cussiOfi of the parent's role. First there is a need t j d\'A ' >, the roU: of 
the professional pcjrsons, other than the teacher, who ijre (Jjf( ctly ancJ indi 
rectiy involved in the prescription of the components of t )e oducdtioti;il 
program. 

Prior to communicating the ctiild's education progr^iu to liis/her parents, 
the tejcher relies on professionals of other disciplines i-^- assistance in pre- 
scribing specific objectives and activities. The construe, of the entire SLnool 
program is a teum effort, one that is representative of nil T'»e necessary disci • 
plines, to ai^propriately program for the child. Pfiysicdl llier.ipists, occupy 
tiondl thertipists, vision and hearing s[)ecidlists uruJ tfu? r>{Ji )ol musf,' conlrihfjie 
to the child's progrdmrning. In many Cdr,(?s they jre not only clif<M:tly involv-rj 
with the initidi assessment of the child, but they mdy i:lr,o work din.'cily 
with tfuj child in the school. 

Altfiou()h not a professional team member, the teacher's did*; f)ldys d 
valu.iht*' ,is%istive role in irn()lementing the spr*cific tasks ol o child's educu 
tior)c]| ()rc)f)rjrn. His/her varied responsibilities include cirrviivi out the 
ted(.lirr 'i> n.'uofnineruidtions and instructions for a S()i.'(jf u: - .hik) iind rrr.ording 
the rr',;,()iis.! t)y the child, ijs directed by the tejcher. 

44 
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Otiier professional personnel, who are not directly involved with ass^'ss- 
ment and/or actual inriplementation of tasks with the child, but who h<ive 
responsibilities concerning the educational progrann av;iilal)le for the severely/ 
profoundly retijrded child, are the supervisor^ school pr in(.i[)al, yuidarv.e 
counselor, [)sychologisl and social worker. 

Tfie supervisor of the classes for severely/profoundly retard'j(i children 
estabiishos the [philosophy of tlie overall program, and tlie program go.ils. 
As suj>ervisor, he/slie is responsible for development oi ih<* ovcrfjfl curriculum 
and dssessing the appropriate materials to be utilized ii' carrying out a prc.iram 
yvhicli covers all asf^ects of the curriculum. The role of ih* sci^ool prirn:i|)al is 
to coordinale the programs of the interdisciplinary teain working in his/her 
school. A school psychologist, guidance counselor, anr s(.M;ial worker art* also 
available and serve as consultants to parents and teactu^is. 

Now- back to the parents!! Prior to the admission ol tl e child, the- parents 
may have fii.iny (juestions concerning such matters as tin* obiM's placement, 
coni'jr.i ot iIm,' child's proposed educational and/or tr.i'iniHj priHiram, i »ms 
porlalion of the child, and tlie realistic short and long rjn y- Jinjls for the 
chilib Tlu fc tn.ty bn soine a()[)r(jht'nsi()r) on the ptirt of dn pufrnis as tins may 
be Iheir first ex[)»:r iunce in dealing wilfi a professior^al p<:r'-(jn wlirj will design 
and im[)lemein an educational program for their child. The chtssroofn tt^acher 
should uiiduTsiar.d and acce[)t tliis apprehension. 

As mentioned briefly very early in this cliafr.er, an iMiti jl conference is 
nece'.Siiry to deal with all tlie matters concerning initial admission of a child 
into a profjrdUK This conference is referred to, fur purposi-s ol this t^'xi, as 
the Ni:w Adiuissions Conference. Ttie reader should le^ .ill iluit New Adnus 
sions Conlerrnces wc-re schedule(J for the j'liiirr' third d.iy of tin* dire*' (j<iy 
lr<iir)iM(| M ',■,'011. 

In tuJdiiion, a Now Adrnission Conference MUST OLUJf priur (o the jd 
mission e-i ANY n^^w child to ANY existing f)roqrarn (( '.iv.) at ANY iMno 
duruiq thr s(Jiool year. If the parental conference canf ')t he scheduled for 
after siilmol, ri substitute sboul(i be eng.ijed to frcr.' the IdK hr^ of hi'r 

4o 
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teaching responsibilities. It may bo that the teacher need only be freed for 
the morning or the afternoon session. However, in sonie cases, he/she may 
require a full day for the conference. The need for this tyiJ? of conference, 
prior to rucoiviny a new child in the classroonn CANNOT l)e over empfiasi^fKi. 
It is J very Trying experience for the teacher and the n*.*w child if X\ni proper 
and conifjlete pruiKirations are not made for his/her arMval. 

Bolh fuirents, if possible, should be in attendance -it tins conferuncii. Ideal- 
ly the occufjational ttierapist and/or physical therapist, the school nu'^ th' 
teacher's aide and the child should also be in attendan.fi. However, i. it is not 
feasible for all of tlie mentioned to attend, it is most inij>(;ruint that ilie nurse, 
teaclu.'r and a parent be there. 

The nurse assumes an important role at the conference and with the overall 
care of tfie eliild in the school. With severely/profoundly retarded children, 
medical prubleni;, .ibourid. The nurse af'.en must adnu.iJSU;r n^diLdli'.'i; wi.^Ie 
the child is at school and therefore niusl become and lemnin well informed 
about any chatujes in the child's medication, family physician or any ongoing 
clinical notes and otiier health related problems. 

It is importvint to have the child present at tf)is conlerence. Written school, 
clinical or medical records and parental observation reports do not always 
provide jh itecurate indication of the child's abilities and iirnitatinns. If ilf 
teacln>r's cH(l(} is in artentJanee at tlie confi:rence, it would be (ns/fier r» '..»nnr.- 
ibilitv to 'mind' tf»e child as the confer(?nf:(» is going (Hi, (.-itlier in tlu? ..ime 
room or in a se[)jrdte room, l)ringing the child into the coofcf enci? roori^ \r>r 
brief periocis of time. Hc)vin(j the child there affords th" te.:t!ier and all other 
persons m altiMulance thf.' opportunity to niak(.' an iiit<,'rniaf olisc'rvcition 
asb< s'inieMl (jf : 

I li'vei ol d\^^jif.'n(?ss 

piesent It'vt.'l of functioning 
'A wlicre the child may fit in with his classrooffi peers 
A til!" over t l^'havioral mannerisms of the eh i It 1 

If itii- i.iiild .ind iIh- ujrcnt .jre l)(jth in att'-nd.ifu.r '^-r lollowing factors 
concfMiniHi \\\r jjju'fit Viliild n.'lationship m.iy jl'.o ' fvrd 
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1 . the manner in which the parent assists the child 

2. the manner in which the parent speaks to the child 

3. the child's response to his parents' presence, when he/she is in the 
same room with them, or to their absence, if lit/she is taken from 
their presence, 

4. the amount of open-affection displayed between cfiild and parent. 
The topics discussed in the conference should inclurie: 

1 . Child's present level of functioning 

2. Parentcjl expectations - what the parents fei'l are the most appro- 
priate goats for the child (sliort and long rar -j'j joahO. The ru-cd to 
he realistic should be emphasii^ed. NOTE: Sorri',' p.jri.*nts n».r/ <jx 
piMicnce much doubt wfien confronted con( ••rf nuj Inrui ra'.s'' 'o ils 
lor thtjir child. Therefore, sliort raruje (joals, cir* tuMy 'ik u n ♦ornl, 
dfi? the most a(>pro()riate and should be of t'>' ino- t ifuMicdi.if'' ( (uv 
cL'rn. H'^irsh, professional realism should rnri !)(• ' ;iii;h.! .i. ••d hui nulo 
sliould be rrrride of the n(:» i lur further coufr.rl n.; I In; p.jnnt in.jy 
n<;c?d loruj rangti guidance Ffio Si..lHJul 'jocial vy(jil'ti t an be o1 
.I'.^lstanco to the j)arent5 m this regard 

3. S()eciali/ed classroom ef|ui[)rnent which may br ref]Uired 

4. Special medical inlormation from the family (jhysifjan (i.e. medi 
( jiion. tfiera[)y) 

b, Ciiild's self hel') habits and/or needs: 

a. toileting schedule - any noted problems '>r S()ecial concrrns, 

tr-rminology usud in the home (i.e. "pottv") 
I). e.itiiH) and feeding iiabits, special niMKls (mj''^ i^l efjuipmrfu), 
alleigies and 'h(.'lpful hints' frofii the par^jm,;. o^ri ex.pcrM.'ncj 

6. Uniciue behavior problems (i.e. tantruming. bit ng) ^ how iliey 
are (hrii't with in the home 

7. C[iiliJ'i> ol^vious likes and dislikes. (What rev^^rr s fiuTi/htr, [luni^.lieii 
hiin iirf n 4 i 
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8. Transportation considerations 

9. School-day needs (i.e. extra set of clothing in case of accident, 
supply of diapers, if applicable) 

The above list is by no means exhaustive. There is much information that 
must be exchanqed between all of those people directly and indirectly involved 
with the cliild's educational program. It is the teacher's rer-f^onsibility to ,irrnnge 
for nie.irufujful dialogue betvv'Pn M-u-ffiiscipliruiry -simm t.ihsis (i.r. im cuim 
tional thtrfapist, pliysical tfierapist, spuuch and hearing spr«:i.ili'.ts) dful the .^ 
pcirenls of tin.' child. The initial educalionji program pi opo-.trd for the *A\\h\, 
as dictulud by all those directly involved with assessment, nmst bii comrnuni 
cated to tfie parent. 

After the New Admissions Conference has taken placie, the teacher should 
know what accommodations must be made to serve the diild in his/hnr class- 
room, and construct the initial educational program. Kt'e))ing m mind the in- 
dividual differences between the children in the class, -ind the change; that 
occur witli time in an individual child, the initial |jkin lor rLCoivuuj ihr- child 
will b*? revised as tlie need arises. 

During the school year, there should be tr<.Kiu<.;nt inUjiiMjl rx<:har)(|rs o\ 
information between the school and the parent or the school aruJ tin; r^-spons- 
ible p^'rson from the institution where a cfiild resides. Al! iiuiuinL'S concerning 
classrjjofii management, the individual child's bufiaviof iti tht: cl.issroojn. o' 
program itntries should be directed to tfie teacher. 

EvLMit'. occur at home, or in tfie residcntuil setting wluch may advei ^-ly .if 
feet tfie child's [)erformance in' scfiool on a particular H.iy Likcwr^c, f;v<MU'. 
may occur at school which affect his/her hefuivior at Ihiitw th.ii (jvcfiirui f or 
e.xanii)le, the child did not slct^) well the nigh! bi-fon . tlus will alt'^ ^ In-./ 
her hc'fuivior m bctiool. KnowU.'dge of this should alter tin- ic.k hcr's r- i."(M 
Hons for that day. A ma)Or upset in tfie fioni'j or fanii'y '.uuatiun (i.e. death 
of oni» piirent, divorce resulting in a relocation of the ' Inld arnJ one pafenO 
nralisliciiiy interfijres with tlie child's beluivior and acf iievmH-ni for fnore then 
a day period of tune. It would be to the leacfier's advant.eje, as w«.'ll a', to 
thediild's if iM'/slie were aware of tfiis type of family ot cui ence. Or , Ifie 
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school day may have been especially invigorating artd the child may still be 
excitable when he/she arrives at home. These frequent anci brief exchongos 
of infornu'ition in written notes or telephone calls, providL' feedback frorri 
and to both the f)arc?nts and the teaclier. 

When a cliild accomplishes a new task, or has mastered a new skill, the parent 
sliould be informed so tliat he/she is always aware of v/h«it the child can do. 
Tills l«?ncls cunsisleficy in tlie program. If Pat has mast«:r(Ml tlu? /ipf)crinfj 
skill iinil is r(jc;iiired to zip his/her coat unassisted at school now. the riarfrnt 
should know st) that is not done for.him/f^or at liome. 7 fiu f)aronts enjoy 
and af)pf(H:iatc r(.'C(Mvin(j positive reports aloout tlieir child. Tin' nic^'St note 
of all, simply rt\j(js: "Pat ha(i a good day!" 

In addition to tliis frequent and brief informal reporting, there is aho a mtyd 
for formal conferences occurring at designated times duriiu] tho school year 
These conferences, referred to as the Ongoing Conferences, usually o( l ir at 
mort-card time, but may occur up to five to six timet, in on^.* school year. Only 
f.arent(s) atul the ti*aciier are in attendance at this sess tm, iUv. fjoneral purpose 
of which is to rctjort the cliild's beluivior and/or progr'.'ss jicriodically during 
the school year. Tins conference is an int(?g'ral i)art of the child's pro(jr<jniming 
and shouki l)e oiujoing not only within one school year, but tlitoughout the 
child's entire school career. 

More s[)ecifically, the purposes of this Ongoing Conference are: 

1. To excliange infoimation about observed boliavior and to con- 
sider the possible causes of the observed bel" avior. 
2- To discuss present level of functioning and ( irrrent goals. 

3. To coruM^v *.o tin.' partrrt: 'helpful hints' thai I'l.- tt acfi'ir h.r; f(nind tc 
IjL' sii(.L(".sful at slIuk>I, Ifie ruMJiforf mient sv,.t»;in h^'/'.ho is utili/ing 
,inij h.r. h*uiifj vy(jf k.ihiL', any sptt itf(, r.dufi s th.jt lHt/',h'.' is utili/- 
inr; .ifid wislies tho piiM;iil to carry out in tli*. honie, 

4. To discuss how any liehavior probleins are l:i tii'j c<jntrolled at 
:.(,hool. 

b To (Jiscdss parental expectations and the ni' ti to be r^'alistic. / 
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Finally, there is a need for formal reporting. If the parents have been kept 
weli jnformed and have contributed to the inriplementation of the educational 
program in the home, the formal report will not be overwhelming. 

The autliors liave devised and adopted the following formal report?- . .y^ 
tem. The report was designed specifically for their own severely/pioloundly 
retarded cUiSses, and utilized twice a year; once at r^'i<; t'or (first semester), 
and once dl thu school year's completion (second serrn-^ter). Tliose sfM^cific 
program areas that make up the overall educational program are list(;d. Within 
each area, the teacher: 

1. reports the present objective(s) of that area, a uJ 

2. gives suggestions for home follow-up activities. 

See following page for sample of Evaluation Report To Parents. 

NOTE: The author's recommend that an Ongoing Conlerencc be scheduled 
at formal reporting time ('report card' time) and that rhe formal report be i)iv- 
en to the parent during tliat conference. That way the (jhi(.'Ctives can Ix? dis 
cussed Sf^ecifically and the suggested activities for liorne follow up dnuotwUiitOi 

The sample re[^ort card is just that; a sample. It wi)S quite (fifhcult to (ir.Kin 
a report card that could accommodate the wide variety of children tluit make 
up the severely/profoundly retarded group. Each teacher must utilize a formal 
reporting system that is appropriate for the needs of his/h(;r (jroup. 

New Admission Conference. Onnnino Conference, frecjiitMit infornui! written 
and phone messages, and formal report . . . Much ext.haruje of infornuitiun, 
yes! It is tliis continuous excliange of information, beiwc.'n ^tll concmnrji (Ma- 
sons, thcjt r(?sults in purfooseful and appropri<»t(; prooriunnnnfi hn s»'v»'i''ly/pf o- 
fouMOly n.'tarile(J children, 

Home Follow Up 

The le.icfier is responsible for the implementjtion of tfio child's f)r(njr.mi at; 
school jruj also for relaying information to tiic [)ijrent!, '..o iImI the scIkjoI 
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program can be 'foKlowed up' in the home setting. The formal and frequent \ 
informal exchanges of information betvyeen the teacher and the parent help 
to insure tlial the follow-up will occur in the home. 

In planning for the implementation of tlie program at sclioo! 'and in tlie 
home, both the teacher and the parent must be realist'c about the amount 
of time eacli can devote to the cliild. In the classroom, t\vi cfiild nury \ni one 
of nine or ten, at home, one of three or four children. NOTE : If ^he cluUJ is 
a resident of a public or private institution, tfie counselors uct partnits in 
absentia and assume the same role in follow-up as the t^arents. 

In tlie exchange of information from teacher to parentis), tlie teacfier 
shouUJ be sure tliat the messages sfte/lie conveys are fr*je of tr'cfuiical 
jargon. Tfie information and ^myy^'^^'^'y^r rrMjst be practical, e.jsily und*;r 
stood, and concrete. 

Consistency between the school and the home or institutional setting must 
be empfiasized. Consistency of terminology, procedures, reinforcement and 
equipment used is essential to the successful implementation of the program 
in both settings. For example, the teaclier and the par(.*nt must agree upon 
the exact pfirasing of a command, the appropriateness of :5(;ecific reinforcers, 
the l)cliaviors tliat are to be reinforced and Miose that ire lo i^norrd, re 
inforctjrs or rewards, and sfjecific terminology to t)e utili/rd (i.e. "p(jtty" vs. 
"toilel"). Tfies<? details are neci.'ssary to niuinljin c(jrr^ t« y m the piM«}i.ifn. 

Tfiere aft; certain activities tliat are pf?r formed routifi< !v m iln' Iu..mi' (m:. 
batfiifvj) winch provide practical opportunities for \<\i\'\:n ] d tu.* -- I' l tfic 
child. Tho'^e experiences can also reinforce the school ,)ro'jr.ini. I or K'.x.iiTiph?, 
during ba tiling, tactile stimulation can be |jer formed by tli(> (ti.'rson bjihinq 
the cimIm. He/she can rub tfie child's body [)arts with, tl <■ v,\.s}H:loth ai.'l n ^ine 
the [ic^dy [)iirts being tactually stimuUued. 

To fiirtln.'r enhance the necifssary cornniunicatton brivv ^-n ilu? fionMi jod the 
school, lli«: teaclier can stMid liome s()ecific charts on wim i (fir p.ir-»ni t:,wi m 
COn.\ \}\v. luMjuency of a particular resporisj?. For exarni 'l<\ if ilic te.H.hrr r:, 
miiint.iifuf Kj a toileting sclH.'dule on the cliild at scho(jl i< » uiiirnnrne when he 
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voids or how frequently, the same 'hart can be adapted for use in the home. 
(Samijic chart appears in Chapter i;. In this manner, th'? pi.rents can record 
the some information during the cnild's hours at home. Otl>er charts may bo , 
sent iiomu which require that the parerit record tiie freiiuuiicy ol a pa. Ucuiai ' 
response in order that a reinforcement schedule can be determmed or kept 
up to date. 

To this point, little mention has been made of how the principles of parent- 
al involvement apply to the institutional or residential child situation. In re- 
gards to this, th-.- question arises, "Who is tlie parent and how is the essent.iil 
conirnunicaUon catrieil out?" 

It IMS 1m •n pn,.viotjsly mentioned that counselors an-i/ui di i-J-care w.^ikers 
may serv- as the parents in absentia in the institution. However, there li a 
need for further discussion here regarding communication and consistency of 
programming bef.veen the educational and the institutional staff. 

The same principles outlined for communication between Ihe parent and 
the teacher (formal, informal and ongoing exchange) can be utilized to com- 
municate information to the institution staff persons responsible for the care 
and welfare of the child. The institutional staff person with whom the teacher 
should initially communicate is the person who: 

1. has.a wo.rkable knowledge of the child's history/background 
(records), and 

2. I>as t)ie authority to program for the child in the institutional 
setting. 

This person may be the Unit Coordinator or the Group C-unselor. Fronn hW 
her the necessary information should be conveyed to tl )i.e p- ■ sons direc.tfv 
involved with the care of the child on the ward. 

The importance of an information exchange betwefri ti.e institutional 
staff and the educational staff cannot be overemphasized. (At least half of 
the severely/profoundly retarded children are housed m i .-sidential and/or 
mstilutiunal facilities). This information exchanye is .uM ly as important as i!t 
cunununication and information exchange betwe'.-n the educol.ona! staff 
and tlu; p.iit.'nt of itie child living at home. 5 4 
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TEACHING TECHNIQUES 

As described in Chapter 1, the approach to programming for severely/pro- 
foundly retarded children is a systematic one. Initially, duvelopmenta! scali^s 
are utilized to mc<ke gross assessn-.enls of the child in tfie areas includod. The 
scales are further utilizer U) assist the teacher in choos'nj un appro[jrujie b»; 
havioral objective for the child's educational program. Thi- mbiructionc^! oh- 
jective ref)resL'nts the target behavior. In order to develop ihe i<jrqet h<;fi-jvior, 
Sf)ecific individualized procedures and techniv^ues need to he pst.ibliulircJ. 

This chapter is particularly concerned with conveying; to the readei specific 
procedures and teaching techniques which the authors iiave found to hi; suc- 
cessful as a result of experience gained from working witli tnese speciijl cfi'l 
dren. As indicated earlier, the techniques included are to be utilized with 
children having a mental age from zero months to ap(Ji oxiniately thirty si?: 
months. 

Card System 

The authors have devised a system of communicating, to any implementor 
the technique and procedure to develop a particular task. A system that cle r 
ly conveys the program information and permits efficiL-nt use of the i'liple- 
mentor's time is a card system , whereby each student':, iridividual objf'ctiv^s 
and task's are noted on large index cards (preferably 6 " x 9"). Following is 
an example of the format for ()reparing a card for this systerTi. The same 
systoni has been utiliztxi as the forn^at for the task and !inique 'cards^that 
appear later in this :hapter. 

The arias that the authors have chosen to include ir baiiic [)rogramniing 
for severely/fKofoundly retarded children include: Body Image, Positionirtg 
^and Gross Motor, Fine Motor, Visual Skill Development, Auditory Tr nni''^), 
ActiviliL'S ol Daily .Living (sub areas: feediruj and driril< \u{\, toihMing, dressing 
washiruj/batiiincj and grooming), Co-nnn.unicafion Skill and X\)r jre.i of P( r 
sonai Social Skills. Likewise, the same areas are ciealt v.miIi in re»j.irrls U) 
specific tasks and techniques that af)pear later in tins chi;pte'r. 

The gr-neral ol)jec:tjve_ states tfie global goal tluil tlui leacher h^s cst.iljlishix 
for the child. For example, a general objective in the iirea of Fine Motor in: 
'to develoo a pincer grasp.' 55 
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The task is the activity prescribed by he teacher, performed by the, child, 
enroute to the accomplishment of the general objectivi?. Tne tnsK, then, is an 
activity t^iat the student will perform; one that is behavioially observable by 
the iinplci/.cfitor. For example, a fme motor task prescr ib.:d to .:ccor; piish 
tiie ()(MH ral t)bj(^ctivt; of d«iveloping a pincer yrasp is for th child to pick uij 
an ohjiK:t so small (a piece of cereal) that it requires thu use ol the fMnct^r 
grasp. Performance of a task can be scheduled for a paaicijiar tim»j during 
the day. 

A technique is a specialized method performed by t^ie teacfier or implemen 



1. eliminate (or control) a particular child's iriappro^riate behavior or 



2. to develop a oarlicular skill. ^ 
For example, a technique in the area of Fine Motor prescnbc^J to accornphsn 
the general objective of developing a pincer grasf) is to tape the child's third, 
fourth, and fifth fingers of the dominant hand together aruJ then down to the 
palm of the hand. This leaves oniy uit: mumb and index finger free. This 
technique affords the rhild no other alternative but to utilise the pin(:».'r 
grasp when picking up an object. 



An example of a technique used to eliminate an inaupropriate behavior is 
to immobilize the elbows of a child who sucks his thuinbi; by sliding card 
board tubes over the elbows and securing them with an biidarjc. This 
techni(]U'; frees the child's hands to be used in a moru .ipiiropf i.it(.* rrw^uncr. 

A tL'thnique, the purpose of which is to eliminate o: cc.fitrul jn in.«ppr'^* 
priate behavior, is usually not scheduled for a pariicuLn timr chinng ituj cl;iy. 
Kee[)inrj in mind its purpose, this type of techni(|ue is on ^liii'xi .\iu\ tn.jy oc- 
cur at any time during the day that the particular Ij^'liavior nf.curj lr» liiis 
caf'j It is not, therefore, a specific activity. A terhnitiu" liiHi/td in rj-.'^' lop 
a skill (i.e. tcj[)iruj fingers for pinctir), h.owever, can iu^ ti' out' d Inr j - if 
tfcular tune of the day, as a siK^cific activity. 

M,itiMKji', refers to the equipnujnt or rnjtcnals that nt.'- l ')•. vi '-d hjr p'-r 
foriii.^nce of the task or t(*chni(^ue. 



tor to: 




Chapler 3 
Page 



Proc'.'tiurt refers to the step-by-step analysis of the pr^ w.re followed to 
develof) i\ [)cirticular task or carry out a particular technique. 

R jtjoiijle ri?tt;rs to the reasoning behind why the tu^icher lias chosen a pj->r- 
ticulcjf idsk or ti'chniquc to achieve tlie general objeciive. 

Adui'l ' 'f' '''^^ itfier materials or conditions that "ay be employed to 
act,ur.i()ii . r N., or toehnicjue. 

1 1 should be ooieU U .ii criterion of acceptable perfurriLince (refer io 
Chaf)ter 2 ) has not been mentioned in this discussion of the card system. This 
does not mean to negate its importance In fact, it is an j'ntu' part of aH 
systi'matu: [)ro'jriimming. However, each child's educatn 'hdl piui^fam is in<Ji 
vidoji and uniqite and, therefore, requires that critericr I-** ^--si jIjIisIu iI S()<'C 
ifically for an inrjividual child and/or individual task. It is jssumed ihtit tfi(.' 
teacl) or im[)U'fnentor will establish an a[)|)ro[)riaie cnt*.'fion for (;a( N i.isk. 

Following is an exani[j!e of a coniplete(J task card: 

Area F in«' Mot(jr 

General Ob]ectjvo: To develop a pincer grasp. 

Task: Picking up a o^^e inch cube. 

Materials: One-inch cube, one pound coffee can, clay. 

Procedure: 1 . Position child such that hands are free. 

2. Secure can to flat surface with clay. 

3. Place a one inui. v,.,^ . n. 

4. Say "Give it to me." 

Rationale: To retrieve tfu? cul)e from the can, the chihi h,v:, no other alterna- 
tive but to utilize a pincer grasp. 

AdafUations: Use small pieces of food, other small mjmpulative items Place 
can on child's la(). [)Iaee can hori/on tally or vlm in. .illy on drsk 
or floor in front of wedge. 
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FoMowing is an example of a completed technique card describing a 
technique to develop a particular skill: 

Area: Fine Moto r 

General Objective: To develop pincer grasp. 

Technique: Immobilizing last three fingers to encoura(|e the uso of the pincer 

(jrcjsp. 

Materials: Masking Tape. 

Procedure: 1. Tape child's last three fingers together (tape should be placed 



between first and second knuckle). 

2. Flex tlie taped fingers down toward palm and tape the ^in(|c s 
(pljce second strip of tape over the fimjers, between ' ic thumb 
and index fingers, around front of hand and back to fingers 
restiny in palm). 

3. Hcive the child perform activities which normally require a 
pincer grasp (i.e. picking up a piece of lerrol). i Ins tecfinicjue 
must be repeated daily for several wfM4 s 

4. Guiciually fade the tape which circles t' ie hand and use only . 
the ta[)e that holds tfie ifiree finycrs tcv jollier. 



Rationale: This technique requires the child to utilize tlu* pincer grasf) and 



Adaptations; Use l)eaurician's hair ta[)e if cfiild's skin is sensitive to masking 



It must also be noted that a contingency management i^ystern, designed 
for a particular child, is ongoing in all of the prof|rarn .irec 5. The a[)plK;ation 
of positive reinforcement fias not been mentioned on Mie sample card^; thiil 
a[J[)ear lu re ur ufi the actual task and techniciue cards tluit appi.-ar later in Ihe 
c[Ki()t<.'r. Ihe h».'lKivior modif iCiJtion system must l)e irr tividuali/ed for a par- 
ticular child af)d/or a f)articular task. It must be reali/i d by the reader tfjat 



helps improve the child's gesture of pointing. 



tape. 
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some type of behavior modification system must be utilized when program- 
ming iiny of these tasks. 

Utilization of System 

Tlie major e;^>phasis of this text is to convey to the r^iader, specific instruc- 
tional procedures, tasks and techniques to be implemented in teaching the 
severely/profoundly retarded child. The remainder of ihis chapter is [) irticula' 
conLorned with that information. Include^d are various <irMviii' '> and ti (:hni(iu( 
that the author;., all teachers of the * ''verely/prolound y r'.'l<jided, hav i:ii;'^e- 
niented in lht;ir own classrooais, Tlu: list is not meant Uj Ik- t xl)<iuf.livi.v f^itne 
thafi citl(MT)[)lin(] lo provide a complete list of all activiiiL". whn.h can t;>' [n r 
foiriiL'd or m i|)UMinMited in each program area, the authors havL* i:r.:ludrd t'losc 
that have proven to be successful, practical and feasihlt; lo ;n)pjL'fn**riT in a' 
educational setting. Many represent the little tricks' tluii ilie authors navt 
found really do work! ! 

An atiL'inpi has been madf: to categorize the tasks and lechrvques into } 
program areas ompliasii^ed ir» this handbook. That was a difficult anc' c imher- 
some feat, as f(Jw of the tasks exist in one isolated area. Although realizi^vj 
that many of tlie activiti^'S may be a[;prupriately categor i/cd in two, or in sun 
cases thre^', different procjrarn areas, the authors have jli^ nipicd to cair gor 
ize the tasks accordin the most obvious [)rograrn an-a. 

Th-J Ur.ks ol L'.iri; jj,,, ULultir program jo-a .nr '/i'I'M.'. w^lnn A'l-o' j'l 
the list is not complete ir> each program area, the task ; that are includ(?d in 
each i^rea appear in a hierarchical fashion. . 

As indicated earlier, the write-u[) of tasks and techrM(|ues that a[)pear Ic'ter 
in this cha[)it?r does not include mention of criterion of a'jcer^t.ihle pf-rform- 
ance or ih».* contingency management system utilized. Both arf? i".srnt:al 
parts of piograrnming hut need to be individuiilt/t'd loi -.pci tlir (.hitd .hkI/ 
or task ,if»' irufure cannot be generalized. The r«*.jdi i nuist, how<!vi r, (Kjn- 
sider t)oth of th(?S(j com()Onents in dt^gth wlu.'n progr.iMm log f(w a s«'v<t«'I // 
profoundly retardt.'d cfiild. 
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Although these tasks have been derived from the authors' own experiences 
working with severely/profoundiv retarded children, and have proven success- 
ful and f<Msib!e, they cannot be r?ceived as 'cookbook', nor expected to work 
with ovory child in every situation. The children that make up this group .ire 
so divfjrsi: m terms of abilities, limitations and characti?ristics that n . 
'cookbook' could ever be developed. The reader may ^hhJ jT necesNjry to 
adapt the tjsks and techniques that follow to liis/l d particular cliild'^en 
afid/or kMrniiiij situation. 
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BODY IMAGE 

Definition - refers to the child's ab'iity to assess his/ner w..: body and 
his/her body parts. These skills nie ncessa-y ior of*' ctive. 
|)Uf!J()S':ful movements locomoti<we skill drvelo,,mcnl and 
inanaqurncnt of one's own body in '[wce. 

INTRODUCTION 

Having an .nvareness of one's body, and ^n i.n.Aue of .1. is prerequisite to 
purposeful movement and subsequent development. Th. chi'd's awareness of 
his/her body and body parts provides hin./her with a .ounc base from which 
to man.puLitea.id/or move about his/her environment. A ■uund body i.n.,,. 
and awaren, v. of snecif.c Ijody parts is prerequisite to many oi th.-j ac.tiv.H.s 
of daily iivni.j wtHch are ejreatly emphas./ed in proyarnminy fo, v.'Vor.My/,.. 
four ')!,' Mit.((k.ri (^ildren. As well, a sound body inioye helps to facilitate the 
d'jvc!0).aii-.nt of a s.-U->"-oncept. 

CONSIDERATIONS 

1. initially the child should be given the opportunity to become aware of and 

' investigate each body part, gradually leading to awareness of the movement 
of eacli pai t. 

2. Afi. r facilitating awareness and exploration of single, bcdy parts. scv.:ral 
body pal t movements can be combined. 

3. (^.(,..M.iu 0 con be made to body parts and body part movement du-nuj man 
a, livitH-, of the normal school day, Wfien the child i:. w.c.lun') hiV" • ■ 

h.;,M|-,.,,,i hav..u, thorn wa'.lu.'d. alP:. l<ulr(n,M, tlu' in,pl Mv:it /'■'h.>l- 

ly - nipha^.^e the word "hand," and laUoJly ■.timu',.!- n -i Hm: ■ , 
time. 1 le'.(-an also be readily done iii tue Iioum; ytl ^u'i -'^wuld •■•i- 

( I iiji ac'i I 
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General Objective: To stimulate setf-avvareness. 
Task: Stroking child's own s;'Oulders, chest and face. 
Materials: Mat. 

Procedure; 1. Place chiifj in supine position on mat. 

2. Sit m front of child. 

3. Grip child's wrists. 

4. Cross the child's arms so his 'her arms touch his/her body at his/her shou Jers. 

5. C*^ild is ther^ guicied to stroke the rest of the body parts. 

Ratio:. die: T'ms everc.is? may prowide the only opportunity for the child to touch these body parts and provides a re 
lax » no • -'i^ce. 

Adaptations: 



62 



Area Body Image 



General Objective: To provide stimuiation through the tactiie .rode. 
Task: Experiencing various textures on specific body parts. 

Materials: Sand, gravel, rice, grass, sawdust, marble, concrete, carpet, silk, wool, fur, a container such as a 
plastic basin. 

Procedure: 1. Place textured material in basin. 
^ 2. Place basin in front of child vviiose hands are free to play in basin. 

3. If child does not initiate play, in[)Iementar can scoop texture over his/her hands. 

Rdtfonale: Stimulation through the tactile mode is necessary to dCvOlop body awareness. 
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Area Body Imag e 

General Objective: To develop self -awareness. 
Task: Looking a: own image (in mirror). 
Materials: Fuii-iength mirror, blanket. 

Procedure: 1 , Pos-tion child in front of mirror. 

2, Cover child's head with blanket. 

3. Quickly remove the blanket and say, "Look at Pat!" 

Rationale: The sudden exposure to image causes the child to attend. 
Adaptations: 
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^rea Body Image 

General Objective: To promote d/vrfreness of body parts. 
Task: Shining flashlight on specif ic body parts. 
Materials: Darkened room, flashlight. 

Procedure: 1. Shine a light on child's ai^m in darkened room. 
2. Say, "arm." 
S 3. Continue with other body parts. 

Rationale: The iight shines brighter m T^it-^ darkened room as other stimuli ii. excluded. 
Adaptations: Have child shine flashlight on others' body parts. 
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Area Body Image 

Genera! Objective: To develoa av.areness of hands. 

Task: Holding. ice cube with and v;ithout mitten on hand. 

Materials: Ice cubes, mittens. 

Procedure: 1. Place ice cube in child's hand. 

2. Say, "It is cold/' 

3. Remove ice CLbe from child's hand. 

4. Place mitten on child's hand. 

5. Place ice cube m hand with mitten. 

6. Say, "I: dc-:s not fee! cold. You are wearing a mitten, so your hand does not fee! cold." 

7. Remove ice c^'je and mitten, 

8. Place ice c.^oe cniid's hand again and say, "New your hand fee!s cold. You are not wearing a 
mrtten, so vou can feel the cold ice cube." 

Rationale: Kuvistheiic shn- j:3t'. n lo the ha^ fjhtens awa. less of ihe body part. 



Adaptation: Use snow. 




66 



ERIC 



Area Body Image 

Genpfdl Ohie' tive: To dr-vT'on :r.\.'-i:rcss of fiiujer? and hanos. 
Task: Mov.n.j '^jncs in shaving cre^m. 

Materials* Sraving cream, to;vels, water for rinsing, smai' toys. 

Procedure: 1 Position child so hands are free to move in siiaving cream, 
2. Have child find toys in shaving cream. 

Rationale: Feeling soft texture ht ps cndd brcome more aware of hands. 

Adaptations: Ui;e wf^rm and cold v. iter, sand (wot or dry), corn meal, rice (wet or dry). 
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Body Image 



Genercjl Objective: To ;,rur-.ote j/.orcness of nands and feet. 
Task: Stimulation to Tj-^Js jnd feet. 

Materials: Warm water, coid wjttir, two basins, turkish towel. 

Procedure: 1 . Remove chnd s shoes and socks. 

2. Partially fill one basm with warm water and one with cold water. 
5 3. Submerge one foot first in warm water; hold in if necessary. 

4. Inimediateiy submerge same foot into cold water. 

5. Repeat \v i'^ ottier foot. ! 

6. Dry feet v-u- towei, rubbing firmly. 1 

7. Do task with hands. I 

Adaptations: Use sa.'u: .j'^c w jier, sh.ave cre.;m ar^d pebbles. 
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Area Body Image 



Generul Objective: To ;;rorrute awareness of hands.and feet. 

Task: Making hjnd and fool prints. 

Materials: Finger paint, paper, snnock. 

Procedure: 1. P^^cc child's hand in paint. 

2. P j' L' hands on clean paper. 
Oi 3 Continue several times for each hand and foot. 

4. Tj to chi'd about "hands" ^nd "feet.' 

Rationale: St - ..^:t:o-. to h.ir-ls r.rd feet ' '■ j^v.-ns rAVMrnnnssof these body parts. 
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Area Body Image 

c 



GenerijI Objective: Tr (promote 5eff awa:-er,ess of own body. ' 

Task. TraC'^^g ch/cl's body on ^ar^je psoce of pap^^r. 

Material: Large paper, magic marker. 

Procedure: 1 . Show child paper. 

2. Lay child on paper 
C7> 3. While tracing child's body, name the 'specific body parts. 

4. Hold up for child to see. 

Rationale: The child has tactile sensation as body parts ar- '^.^C'-d, plu*^ the visual sens.:riori^of a^fe-size picture 
of self. 



->daptations: Use vjrr\ p.in.t iraLC-d picture. 
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General Objective: Tu n^ove specific body parts. 

Task: Recognizing shadow of self and observing movements of body parts in the shadow. 
Materials: Sunlight, smooth pavement or concrete. 

Procedure: 1. Position ch:!d so that sunlight casts his'her shadow on pavement. 
2. Direct c^i d to "look at your shadow." 
^ 3. Direct c'^iid to raise '^is tier arm over head and observe the movement. 

4. Repeat, usir^q otlier jrin and leg. 

Rationale: Cfuld v. : v =:n\n ImjcIv ;r,cv^v)VL'nt«: by obseoying the shadc^v and coordinate specific body movements. 
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Genet.ii Objective; To [::^j'-w<'J s*:' ^ ■ jv. .:r"ness t^nd awjir'jness of othtis. _ _ " 

Task: Touchtng another person. 
Materials: Mat. 

Procedure: 1 Moid the chnlj on your lap. 

2. Stroke V-it rnila cj<?ntlv and hme him touch you. Say the bod\ parts you are touching. 
^ 3. Rub cf^.iid's eniirt' ht^dy vJv e smtjinfj lo the child. 

Rationale: St»:: ^'j* or; o' i J.:itTios :£ rie-jvssjrv tu develop body owareness. 

Adaptations: 
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Area Body '.mage 

General Objective; To res^jond to c/ n.:rr.c bcinrj caMod. 
Technique: Painr^g calling of cni'd's Pcinie with physical contact. 
Materiah: Child, imiMementor. 

Procedure: 1. Sft fdcing child. 

2. Call child's name while placing hands firmly on child's shoulder or face. 

3. GradudliV fade the intensity of the phsycial contact, as more of the child's response is noted. 

o 

Rationale. Pair '^g the physical contact witii calling the child's name h. the child learn h\i her name using the 
/ii.'';iT.)ry i\rf\ tMpTtip se'Sory modes. 

Ariantation^- 
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Area Body Image 

General Objective: To resfjond to ov;n name. 

Task: Wearing iTiirrc la^jye ncine Ccird while looking at own imago in a mirror. 
Materials: Full length mirror, name card with mirror-image printing and string attached. 

Procedure: 1 . Position child facing mirror wearing own mirror-image name card. 

2. Touch card and say, "This is Pat's name." 

3. Touch child and say, "... and this is Pat." 

Rationale: N*irror-irr;aye name cards m:^i-;p pairing name cares with Image possible. 
Adaptation-' 
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ilv neral Objective: To identify self. 

Task: Responding to own name as a r^p/- , of a musical game. 

Materials: Song, "What Will You Do Now?" ( Music Acti viti es for Retarded Children, Ginglend and Stiles, pg. 106), tire. 

Procedure: 1. Place tire in horizontal position on floor. 

2. Position ch'ldren facing tire. 

3. Call one child's name and tell hinr to step into the tire. 

4. Say, "Let's sing to Pat." Sing verse and encourage child to make a rhythmic motion in response to 
the v.ords. "What will you do now?" 

Rationale: Child wii' aevel-.:;; self-awareness through inaiviL^L ai .Utention in a group situation. Standing within a confin© 
area g-ves me child a sense of his/her position ivpace. 

Adaptations: Place rhyt^rr: sTrurr:enis on edge c ^ tirt ana encourage child to resr>ond by playing the instrument he 
chooses, use :■ ;^:ece of carpet or sh low blocv to provide a specific place for ciiild to stand. 
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Area Body Image 



General Objective: To recognize basic body parts. 
Task: Shaking or iTiOving specific body parts. 
Materials: Imp'ementor, child. 

Procedure: 1. Touch a specific body part; say, "Head; shake your head; shake Pat's head," 

2. If *he child does not respond physically, nnove child's head. 

3. The implennentOf shakes his/her head, "I ann shaking my head." 

4. Continue. 

Rationale: The child must physically move body part as the name is being used. 
Adaptations: Us: a mirror. 
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Area Body Im age 



General Objectwe: To rLCognize basic body parts. 
Task: Pointing to specific body parts. 
Puppet, mirror. 

1. Position child in front of mirror. 

2. Say, "Touch Pji's head." 

3. Say, "The puppet is touching Pat's head." 

4. Repeat unti; chiid can accomplish the task on his/her own. 

Rationale: Because cr^'drer. are attrc:Cted to puppets, they attend to Ihe task involved. 



Materials: 
Procedure: 
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Area Body Image 



General Objective: To recognize body parts. 

Task: Touching specific body parts while looking in mirror. 

Materials: Full-length mirror. 

Procedures: 1 . Posit.on c -,ild facing mirror and stand behind child. 

2. Touch or -.troke specific body part and name body part. 

3. Move spe fic body part and say, "This is your arnn." 



Rafonale: Combining v,.al and tact„e st.mul, w,th verbal labelmg helps ch,ld recogn.ze specific body parts. 
Adaptations: Teli child to touch the mirror with a specific body part, i.e. (hand, foot). 
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General Objective: To id^'^ntify body parts. 
Technique: Painting a child's body part. 
Materials: Water-base paint, one inch brush. 

Procedure: 1. Choose a body part which is to be ennphasized. 

2. Assist the child in painting this part. 

3. During the procedure, emphasize the body part, i.e. what color it is, pointing out the painted part t 
the other children. 

4. Leave the part of the body painted for as long as is feasible. Continue to emphasize the child's pain 
area bringing the child's attention to it. 

Rationale: The unique: c''->s J the di^-erent colored bodv oari in combination with the con^.tant p.mnhai^i'; hp.inn nl; 
on it ;vf!! increj:'-:- trp chi'd's 3warene:,s of s soeciftc boJv oart. 

Adaptations: Have a "hanc day," or a ' nose day;*' use a mirror. 
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Genera! Objective: To recognize a body part. 

Task: Making correct response to verbal command to touch hair. 

Materials: Wig, mirror. / 

Procedure: 1. Position child in front of mirror. 

2. Touch child's hair and say, "I ook at your hair." 

3. Guide hib her hand to his/her nair and say, "Touch your hair." 

4. Put wig on child's head and s y, "Look at the hair on your head. Touch the hair." 



Ratjonaie: Because 3 w.g makes wearer 
;,nf sof' s own hair. 



look different, child will be more aware of the wig than his/her, or another 



,0 :,..;t >.vio on -mother person's head; put wig on doll; do motions t.. :ong, "Ha.r, .,up, dap, clap. 

Hair, clap, clap, clap. 
Hair clap, clap, clap. 
Hair and hrnds." (rep< 
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7 

General Objective: To identify body parts. ^ , 

Task: Assef^r iir.g a life size body parts puzzle. 

Materials: La^ge piece of paper, cardboard, paint, puzzle. (To make the puzzle, lay child down on paper, ;cace outline 
on brown paper and cut it out. Paint puzzle appropriate colors.) 

Procedure: 1 . Remove one part of figure. 

2. Place -J figure in front of child, 
o 3. Shew child how to place the nnissing piece in af)piopriate place. | 

4. As child perfornns task, innplennentor ennphasizes the nanne of that bod^ part. 

Rationale: A life-size body part puzzle is more realistic. 



n . n "PiMr 0',\ " rnnTlnnp with othpr hodv {j3fts in tht' Sdine manner. 
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Area Body Image 

General Objective; To recognize facial features. 
Task: Constructing a flannel face. 

^:ate^tals: Fiannel board, flannel hiead, fiair, eyes, mouth, magic marker. 

Procedure: 1. Outline facial parts with thick magic marker. 

2. osiiton child in front of flannel board, implementor sitting on child's dominant side. 

3. jce flannel head on board. 

4. ^ jnd child a facial feature and say, "Put it on." 

5. Direct child to match parts to outline. • 

Rationale: Chiid will become more aware of parts of his/her face and of ot'^ers. 

, . 1 - , I.. : ..\,^\j^^((...~^..^.^r.^u:'-^i-^r'^^ '.n + .^r-w^ ,^ w-,. -f-of L to tr rirjcf pr IPaminQ. 
Auopuili Ons: Li>.'DiOitr; SiCJe Ui luuc u'^ut^ v^.i..^ , loo m.uo^*-. ^^-^ ^.^.i^.ci i^a ly. 
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' Area Bouy Image 

Gent^rrJ Objective: To rr-cognize piCLj:e of self. 
Task: Pointir.g to picture of self. 

Materials: ^Picture of chilo, picture of dassmati ^ or family n-.-^mbers. 

Procedure: T Place child's own picture in front of him/her. 

2. Say, "Where is Pat Point to picture saying, "There you are," 
CD 3. Encourage child t( ::oint to the picture. 

4. When the child ha accomplished this, add picture of classmates or family members. 

Rationale: Th'S task hnips child to differentiate between self and others, 

/irjuptjit.rvns: Use ? rr^'rrnr■ hf^ve th^ rhWd hand yni.i thp ntr.ture' if the child is nhysicaify invO' ' have him/h 

■ ''Ct'j re. ■ 

\ 
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Gf^neral Objective: To recofjniee specific body parts. 
Ta-.k: N'jtch.r^g clothing to body parts. 
Mjieric's; Hoi, r'-iir of mittens. 

Procedure; 1 . S^ov; hat to the child and say. 'This is a hat." 

2. Put the hji on tMe mujiementor's head and say, "1 put the hat on my head." 

3. R'j'Tiove r.jt ^roni r^MO onoH iay it in front of child. 

4. Tel; cn.id to t-^icK u;.- tne i.at a:^a say, "Put the hat on your head," 
5 R^-rr-ove : vit ffO::i cf^ld's sight. 

C. Use sanvj [jrocc-diire v/itn nvttens on hands. 

7. f^'jCt: 1)01 it^-nis in front o1 child. 

8, T-i: child to pick up one itt^m and put it on the a()propriate body part. 



A;: jpt:;:ior)s: "^unr: tosl- ^f- -v.;^: of mirror. 
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Are;a Body Image 

General Objective: To associate f^opcr iierr: of clothing witfi s;.)ec;fic body part. 
Task; Placir.j ci'cf nn'j on body [i.jrts w^iie no'^^n-j siivcific body parts. 
r>;atena!s: Pvabody bey or girl. PtjjI->ody clothes, under and outer garments. 

Procedure: 1. ! mplorrento'' and child sit at table. 

2. tn:r.)len-entor siiuvvs item of clothing and where it is worn. 

3. Ha'.e chhd place item on Peabody model. 

4. Give ch;id help v.hiCTe needed. 

Pdtforiale: ^tV^ . jr u^.-.tior^ with cUothirvj names and their appropriate placem^'nt prepares child for self-d.essir 
Adaptations: Use b Three-D doM wttfi sin^ple clothing. 
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POSITIONING 

Definition- a certain arrangement of body positions for a specific devcic 
menial purpose, i.e. manipulating a cfiild'i body [)arts into i 
more normal body alignment. 

Introduction 

Positioning of the child must b? considered before plar,! ^ my learn 
task. The extent of the physical handicaps of the childnm in ■■ r -ssrcx 
may prevent their participation in independent physical activit/ ..>e cl- 
may not be able to control his head movements; another chilti -lav .1 
to walk with support but unable to walk independently. One i.i. '.J >.ay 
unal)le to bring liis two hands loyuu,^, ^lay with a toy l.(;c. i 11 
have loo much tone, whil'^'another child ,nay not have L-nMU<;h rnuMJ. 1 
to hold tiis arm in the air. Many cliildren cannot mam-ain as'.un;- . 
right iJosition. 

It is nut the responsibility of the teacher to assess t'le pliysi-i^a' handM 
of tlie cliildren in his./her class. A eon- King pnysician, i)n:ferdblv a i-lr, 
is best prepared to evaluate the children's ()liyiico! involvements Aft-r 
evaluation l)y tlie physician, and acting upon h /h^er r.:co'nr:-,.:ru)atK)ns 
physical therapist and occupational tlierapist u :?cr j" tiu' ,'ppiuprial,. ( 
motor and sensory motor program to the teadujr. Th :, 1 ■ 'gr.im indnd: 
BpL-cilic ..'xercises, techniques of l-a.-uJImg th.: child, : id s i.on,' Simula 
tiun activities to be performed ■aily 

The()o<il of the therapy pro'j;aniio to impro ..■the .; ii'd's |.M.'Lc-nt hi 
tioniiu) and to integrate sensory information. The theMPV proMr.im h.-. 
at the child's present level of development. If the chh l ■ ■ ■> ■■>'l'i'>'- 
of hi:,/her life, the i)hysician will prescribe positi-jninn ic. i'lUMn'". i-'d 
cises to peimit the child to be placed upright. The uing'.t poMtion r, t 
first step in providing for humanization of tlio child. Whi n tin., child 
upright position his/her previous abnormal position aruJ mov. mc-in p.i 
begin to fade. This upright position affords the child tl,.; oppo, tunity 
v(;lop h.Md control; it helps imfnove breathing, circul ith.i-; and .issisf, 
th,- elimination process. As the child adjusts to theupriT-i poMHon. h 
begins to interact with his/her environment through all of hi her vn , 
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niod.iliiirs. Proper positioninq prevents contrjctures and s-v oiufjry drforn- 
ili -i v/liirf^ in hitcr life would make niiinci()(.'fTi«MU of hi^ 'li-f .i' itvitie'. «d (Li ly 
hvi'Hj, I.e. dK'.'>sintj, fefdirig, loiltniiuj, ver y iJidii ult. 

TUf-'^tiysiCal and occ;jf)cJt!onuil ihera[jists conMruct md dir.MJ oW pli. 
of tiie il.ufjpy proyrarn. Under the direct s'jf)ervision of thr- n.er.ipi^is ihr 
tedei<^»r U. jniL; fiOvA/ lo pobilion anu conduct '^pi.ciliC ext > ; H' "a;! ib', d lor 
eacli child^ Wl ■■ n iheidpists are assured xUr.i tfie leachcf l^ uii fbUmds jnd can 
correctly position and exercise ea:S cirild. the gross motor pf (^-jr jm can hr 
gin on n d.nly basis. The tfiera[)is return periodically to di-.cuv. aod .s-v; th.e 
pro<}fe:.s/.d each child wilfi t[ie tcaciuu . As sliori r^jnur ..m- inei, ih<' pro 

gr.Hf^ ts ji'Vised and the revisions explained. 

It «;[i/juld be emphasized that placing a child in a i^i' ncular position <.,it!-.fies 
the tlu/icii V retUJirement, and that additional learning t<-.k- occur wliile the 
child i in a particular position. For example, a child v.ho is po^ Jfiei! p ne 
ovci i wr'dge, may he facing a mirror (body nnage), m.impuhjting ()!)j!H:t-; 
(tactile), and listt.'nmg to music (auditory). A cliild in a standing table can 
fingL^r[)aint. The teacher can conduct a visual tracking e^» '^ase as a cln;-^ ..is 
in a/ corner sc-at. 

Considerations' ,' 



Relax at mm 

A gentle rolling, rotating, rocking movement will h(3lp to relax a child 
prior to working with him/her. 

If the implementor feels the child's muscles pulling ag^'inst him/tier, 
wait ufitil the child relaxes before moving fiim/her. 

If rhc anph-njentor has difficulty bending an arrn or leg, it may be ' ?Cciu .e 
thu arm antj the leg on the side to which the child's fa^.o i'> tiiou'd U' ^!-; ti) be 
stiffer tlian \\u: opposite side. If this is th.e casj*, the imr.U iTuaUtjr shrr.ld move 
th(.» child's liiMd to tiie midline positiof^ or to tfie olln i si 

If, wlieii v\orking with the (.hild. ht?/slu» is pushing an.iinst tfte imfile- 
nuMitor, (lie implementor should gently push the head lorward lo r^^loase 
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Consi(Jerdtior;:>-^-'ositicTiinq 

ibm^k /he sti'iening. If the pushing is done on the bdck of llie cfnld's 
iuMf.i. tli»j iM\\6 wi l push back with more force. 

D:c:/,iiHj" 

drm "from tlie elt)ow to yet the urni overluMd. ot iIm.' Ici^ 
Tfijiii 1',.- i- nvv. to bend the child at tfie liip or sprecid fi-> h^'r Irijs, is u iMofr- 
^^.i!n »t .,/ i)i tnovinc] tfie lirnljs tlum is puNiiiu fiufi) iIm' wrist or jiil m- 

ri: . i:< \ I "'ly. 

^vA'tiKi Ihc cliild sur.iled is llie bt.'St (josition fui LlfrsMii<i 
Siii'lvinii- 

Ci'''dr-.'M who rennain on their backs tend to get increas ngly rigid. Side- 
lyifM; IS m apprufjriate position for many children to mniirali/e the riijuJIy 
e>tfMid('v< positKjn. It is also a good position for those '..Inliiien who CuiKUjr 
i..e Lni.ituf t;iblf' Iyi'M] on their stomach. SichHying alluv;:. tdr li.ifuli, to ( )in-' 
*og>'tfH,'r. Frt/fii ihis position, the cfiild is better dble tc- vu w lus'her envifcn- 
nuMit. T(j b<.'st nijintjin tins position, a saruibag sfujuM b'-pkucd aloM(j th • 
cfiild's ti.jck, one along tfie stomacfi, and a [billow IvtlA^ ' tlit- Icqs. 

Positioning a child over a wedge or roll enables the chil-l to be on ' 'her 
stonujcf) with arms free. This position also assists in thu d^'V(iiopment of hiMd 
coftiujl. Tor lying, sandbags can be utili/i.'d in the foMovvr^g r. .;yu: 

1. dlorv] the child's sides, for tfiose wfio tend to roll 

2. beUvi'rn the legs to bre.ik-UfJ tlu.* cr(jss:ng of tlu; l-^gs 

3 If (J '.ltd'', to maint.iifi ,\ wu^c imm iti .il - 'tir -n 

NOU A scooter buartJ can be used in the sjnie rncinnr-r a'i a wecJge. Wlion 
iisiiig a M.tJOter, encourage tfij use of tf)^' arms 'or rru-.vr'rrw'nt. 

SU_tin2: 

Prior to the placement of a child in a chair, the [)hv acal haruiicappifig con- 
dition of tlie cfviUJ must be considered. He/she she ii'. I.".' i.i.icerkjfj .i c!i.nr 
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that lias [)ueri determined appropriate. When a child is siit ng, his/her feet 
sliould be flat on the floor or on some oth(;r fiat surta':< This :ives tlie 
child d ft.H'liny of safety and security. 

Examples of sfttiny i?(]ijfpment that are utilized: bean brnj chairs, relaxa- 
tion clijirs. r.oMier seats, \ \o(][} chairs, ada[)tive lhera[jcutu: cliairs, hi^iM l)<K:ked 
chairs. /i:l)JMS witli arrn^, stabilized chair, wlieeh.liairs. \'0] l^ For a - iiiicl >'^/ho 
r(?(]ijifes tfierapeulic support while sitting in or on a el' jir. j t)ib reslrciint c»r 
stra[j aiay [.)e utili/ed. 



Standiny: 

For a child who cannot stand independently, a standing table is useful^ 
and ap[)ropriate. 

To assi^it the child in standing, splinting is done to naintain extension cf 
the tiif)S afid/or knees. Pillows, oiled around tlie leys and l).Mces 

can all l)e ustvJ for s[)linting. 



Brace Ap [ ) lication: 

Brace>s arc required for some children. Bracing assisu ir> f;reve?itiny di 
forrnitios, controlling involuntary movements, providing support and af 
fording the child the opportunity to walk. A physician diiJ iN '; \l tvp»? 
of tnaci;:; that are af)[)ropriate for a particular cfiild. Tik- < ♦ [nofK.tr.jtion of 
brace af )[)lic:atiot^ and future activities to be inifjlunu- iPni ■.i»<.,u!tl \un 
videti by the pliysical therapist. 

Nt.'w l)r,ji:cs must be ap[)lii'd gradually. II no ii?d rn.nlv. .ipp^j' on iln.' 
cliild'=; skin .ifter removal of the l)races, the wearing Wiur i hr 'jf.t'!'..,iMy 
increj!.«;il. 

Bi.'fc^rt.' jfjplying the braces, tlie h\\) and kiu'e joints mi^i- t tx- col'x !■ • d 
and b<Mit. The child's feet should t)e (^laci^l in ttie iih(M r^l (^,if<: t.i: n 
to riidkL' sure the toes are not cranipecJ. Pusfuo^riown ib* vi* ibr km-r ^.vil* 
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direct the child's foot into the shoe. Knee caps and thigh cuffs should be 
loose enough that one finger can pass under thenn. 

NU t ' Ttie authors i^ave deliberately not included spi.-cif ic task and ti.'chruMUO 
'i.arcis' in tfiis Positioning Program Area. A phvsu. ii thi raiiir.t'v rxfjer 
use and consultation is essential and recjuired prK r t^) pobiticMiuig any 
cfiild. Therefore, the authors felt that they shou!^: Ujjvj: the r':.,orr ruer 
dationsof specific activities and techniques to ilu piiysicai the rapists, 
hlowever, it is our hope tf^at tiie genera' point!, mjde m riie short text 
rlijt precedes this note jre helpful We encuur Hjr n.'iJili.T Ui ^.^-vk 
our his/fier therapist! 
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:!:=10SS MOTOR 



Definition— refers to and is prin )rily concerned with strencjth, fluxibility, 
endurance and coorc'^naitKi movement of tlu; Idfj^? nius(.!( ot 
ifiu [)ody . Gross mot-,)?' l)elK]viars uf chiUi! -ii p(CJVi<l<.* ;!r/ 
of ex[)lorin(j a id deveiofjing hody (JvKr^, of U.».urn(ji ion, .ind 
of expressing otiier developrnefUal skills. 

Introduction 

Many of the initial responses of an infant are motor responses. As the 
child grows, he learns nnuch by being ablu to movt? throuM^i his f nvirc^nmrTit. 
M(;vtMTit'r)t (?xt*r(:ises fielp tlie child to orient liis/fjer bcdy in sp.uje a .ImII 
necfssjry for all jctivitii;s of daily Mvirnj. 

Twiu; should b»* SLt aside each day for gross motor skill dcivclopnuMM, Tl »is 
time may be spent working individually with each child, in a (jroup pk^y' 
situat'on. This [)k-jy is not merely fun timc. Ratfier, it is purpo .ef ul [)l.iv 
tfuou'jfi which the children learn. 

Considerations 

Followino are suggestions for working with a child in gross motor skill 
deve'opmf^nt: 

1. Do not force the child or push him in*'o an activi^/ too much. This 
could instil! fear in the child and rejection of the activity both of which 
would impede further learning. 

2. Vl'lu.'M vvcuk \nij witli a cfiild on a motor task, put I'te cluld ihroiM ' all ( f 
thu rnuvefnunts of tfVe task (sfiaping) even thougt^ 1h' is per formmfj vr.'ry 
liitle ifulrp<.'fi(|f ntly. Tfiis not only gives tfie ciiild a l^ iru'slfeMic fe*'hng 
v\ ihL* niijv*Mncrit, but [ie!{»s him/fier to feel s«'cur : in rnovtru) thf(.»ugt- 
tlu; i.isk . 

3. Wh"n fjtjttmg the cfiild ihrougfi the movements ct a piiriieukjr t<i\k, a1 

Jif'iJi the task, even thociyh tl nuy b'.' uetivi ui. tlr. li f i -luii -Li tU»' s 
part .ind (jassive* on tfie cfiild's [Jart. By com(»letin'j U it {^r^U, tfie chiid 
.1(1 ide.i or feeiifuj for tlie wfiole task, rath^.T tk.ic fs^Mmented {>ar'!s. 

"02 
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4. Verl):ili?.e with the child about ifie motor experience in which he/she 
is ai)oul to become involved. Tell that child what you are going to do. 
Thi^. would help to increL>se his/her receptive langnani?. Merely a()|)roa( 
wuj A l\uU\ unci beginning to manipulate his/her body parts or rnovinp 
hi-r./her into j motor skill, with no prior verbal or motoMC anno . ce 
ment, may f tighten the child and therefore, \\^^\)v^\i^ h-jnsicKj 
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Area Gross Motor 



Geneial Ouj-.'ctive: To'oevf:toi; hcjd and neck control, 
Technique; ixercising child's tiejd and neck. 
Materials: Wat. 

Procedure: 1. Piace child in supine position on tlie floor. 

2. P: ice hunds on either side of the child's h^ad behind his/her ears. 

3. T jrn the child's \m6 from side to side without causing t!ie child discomfort, Do this for c few minutes at 

a tir.e, three to seven times a day, It is important to start gradually so M the child's muscles do not become 
sore, 

4. P:ace h.:nds in the same position and guide the child's chin to his/her chest and then back in the opposite 
d.rection, 

■ 'J. ;. ■:.) 'I. 'js ,p iii'j i^ni position, turn tr.e child^'s head so nis/her ear movt:i down low^i^ti'^s nor shouider, 
r-'",!fjt:';eoih(;f Side. 

Rationale; Jt'ienrg the neck is necessaiy for :he development ot head control, 



Adaptations; 



Area Gross Motor 



General Objective; To oevelop hejd and fieck control. 
Task: Raising head v/nile in a prone pos'tion. 
Materials: Wedge. 

Procedure: 1. Pljce the child in a prone position over a wedge. 

2: Rest c^^ild's chest on the wedge and extend his/her arnns rver the top of wedge, 
p 3. PIdCe a mirror in front of child, e';courage child lo look in nnirror. 

4. Ta!k to child, try to get child to :ook at implennentor. 

5. HO'd a toy in front of ci nd and encourage child to look and reach. 

Rationdle: Placmj a child over a wedge allows the child to develop head control so he/she can observe his/her environment. 
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FOAM WEDGE 
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Area Gr oss Motor 

Generol Objective: To develop head and neck control. 
Task: Lifting head while in a supported sitting position. 
Materials: Colorful toys. 

Procedure: 1. Seat child in fron of implementor and cat! his/her name. 

2. Hold toys just gl of reach and high enougn so child nnust look up to see or reach for toy. 

Rationale: If a child can mainta , head control he/sfie is better able to beconne aware of his/her environment. 
Adaptations: 
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Area Gross Motor 



General Objective: To develop head control. 
■ Task: Looking at image in fnirror while lying over cage bait. 
Wiaterials: Full length nnirror, cage ball, or vinyl ball (PrestonL 

Procedure: T Place cage ball in front of nnirror. 

2. it child has minimunn head control, start with child's chest on top of ball, so child can see his/her facial 

3. Tap on nnirror and say, "See Pat." 

4. As head control increases, gradually roll ball forward. 

5. Guide child's hand to touch nnirror and say, "See Pat." 

Rationale: Child must lift head to r.ee image in the mirror. 

A ir^pt^-tiorjs: L't. r'~i:v:r^g crcarr" or pju^^^^g '^■^ niirror iiV^i encourage child to to^^ch fTiirror /, .'J^ Mc^nds' a rnouilc ab 
a's head. 
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Area Gross Motor 



General Objective: To develop independent rolling fro.n back to stomach. 



Technique: Breaking down rolling into small sequential steps. 



Materials: Mat, object or stimulus of interest to child. 



CO 



Procedure: 1. Begin working with last step of the task. 

2. Position i id hold child on side, at 45 degree angle between stomach and floor 

a. Plac desired object so that it will be in child's reach-with bottom arm at side and top leg flexed at 
km - when roll has been completed. 

b. Proi ;pt the roll from the 45 degree position (i.e. give child slight push at the back.) 

c. Reinforce appropriately. 

d. Continue procedure until child can roll from 45 degree position independently. 

3. Piace child on sdme side, at a 90 degree angle between stomach and f K *r. Proceed with activities (a-d) 

,f.,..-r; _,;V;J t:jOvt', Ljmiii child Cc\'\ i ildOi'^ I'dvu iiy "O'l frO" tni5 00 driT >.ngle pOSltlOiI. 

- ch:'d cn his b?x\ and proceed with activities (a-d) until child can independently roll from back to 



R.!t!on-'!H. ^\ -:i'--'^'^;v:!r[jsTh?ch'^jv.iilna^ecc'Tir'iotedth-?ondof thet first (buc ward chaining!. Also, by 
. .^o ^'-'^ ■ -x:'* • th^^ s.:e of the anqSe the child is qruduallv forced to utilize i' eased abdominal strength 

1^^'^ ; . CO r ' 10 H 
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Area Gross Motor 



General Objective: To develop a protective reflex. 

Technique: Rolling child over a bail so that head nears floor. 

Materials: Cage ball or vinyl ball (Preston), mat. 

Procedure: 1. Position child over cage ball in a prone position. 

2 Hold child from behmd at the hips or ankles. 

3. Gently roll child and ball forward so that the head nears the floor. 

4. Encourage child to catch himself/herself by extending hands. 

Rationale: The child learns to develop reflexes and to protect himself/hurself from injury. 



Adaptations: Use large beach ball, ii fhited air pillow, roi', do procedure in front of large mirror so that child can 
watch the activity. 
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Area Gross Motor - 

Seneral Objective: To develop head apd trunk control. 
Task: Maintaining head and trunk in upright position. 
Materials: Cage ball or vinyl ball (Preston). - ^ 

=>rocedure: 1. Place child in a sitting position on a cage ball, facing implementor. 

2. Hold ball steady. 

3. Slowly roll ball to the side so that the child nnust right trunk to maintain balance. 
A. Roll to other side, back, and forward. 

Rationale: This exercise develops head and trunk control and balance skills which are prerequisites for standing. 
Adnptaiions: U. rrur, toy db(!)vt? child, vcStibutar board. 
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Area Gross Motor 



General Objective: To develop rolling movement from supine to prone and back to supine. 
Technique: Rolling down an incline nnat. • . 

Materials: Incline mat. 

Procedure: 1 . P!ac3 child in supine position at top of the mat with arms above head and legs together. 

2. Cross child's left leg ojer right g and scy, "Roll." 

3. Move left buttock, left shoulde , and head off mat to initiate the roll. 

4. Reverse procedure to. roll from tomach to back. Continue until child reaches bottom of mat. 

Rationale: Usmg the incline mar provides some momentum when child is rolling. This technique helps child use whole- 
body in a coordinated manner. ^ . 

Adript:itJon\;" 
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Area Gross Motor 



General Objective: To (J'S.c\o\i funk musc!es. 



Technique: Stimulatifig abdorninji muscles movement. 



Matecials: Mat. 



Procedure: 



1. Place child ifi supine position on mat. 



2. I;- ::'emen:or traces a series of straight liies across child's stomach, i.e. a tickling motion. The child's 
at>don^inpl mu'^cles should begin to tigh' 2n. . 

3. Let child relax muscles, then repeat. 

4. Genuv s^^ueeze the child's abdomen. 

5. t^e child pulls in his/her stomach, release hands. 

6. ^ .e viu child m supine position, 

7. MC :d cn! d's Ic-gs down with one hand. 

e. f^wt ot'M.-r h::nd uncJerneath child's neck and raise the child upwards. 




w Vr fi M-r^jiemenior's one hand, hold legs down with tlie oth.'/ und, and pjll 

1. c:'( lower c^^duolly. 
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Area Gross Motor 



General Ob]ect.ve: To develop slrength in neck, upper t^unk. and arnns. 
Task; Performing sit-ups. 
Materials: Mat. 

P^ocedu.: 1 , cM^°^^s. ,-f cnnd . ab. to grasp i.p.e.ento.s fin.e. tH.s .s preferre^ 

3 c!,-X'u^l up to the Sitting posit,on. Child's head should start fon^ard and h.s trunk should follow. C 

^::;r::o:p'r;cl;:n' bv lower., the chUd-s trun. backward. Child's head should touch .at after th 

5. 'u:^:'r'Lr g.,des child through proper n.otio. ,f necessary. In this case ir^plementor kneels in a positi. 

-.0 rc'd Child's iiunds and give suppoa behind his/her head. 

6. Re^L jt several limes. 

, , • .,.u ...... ,PrT„:n^ .-.nd amis ns well as coo^dmating movement of these 

Rationale. T;" ^ f.^ . ■ l m- ucvc . ^ . - - . - . 

bod, parts. 

Adaptation: f« a dinner or tuv el for chUd a.d tea- .-.sr to grasp. 
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Area Gross Motor 



Genera! Objective: To exercise the upper trunk. 
Technique: Raising child from supine to sitting position. 
Materials: Cage ball or vinyl ball (Preston). 

Procedure: 1. Place child supine over cage ball, holding him/her firnnly by thighs. 

2. Slightly ti() ihQ ball fon/yard. 

3. Assist cliild to r^li^e upper trunk to a sitting position by placing your hand ,t back of lower neck ani 
lifting firmly. 

4. Grddually facie assistance so that child will perform nnore of the task independently. 
Rationale: Upper trunk control is ruK.essar7 for independent sitting, standing and walking. 
Afiapt*itions: 
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Area Gross Motor 



Genera! Objective: To strengthen upper trunk. 
Task: Reaching out toward nnirfor. 
Materials: Mat, mirror. 



Procedure: 1 . S't on heels on mat facing mirror. 

2. Hold child with his/her back against implementor's stomach by placing one arm around the child'^, 
one arm around the child's knees. 
^ 3. Position soles of child's feet on implementor's thighs, with knees and hips in iu\' extension. 

4. E'-.LOurage child to reacii out toward the mirror. 

Rationale: U;>per trunk strength must be oiopcd before the child can sit, stand, or walk, independently. 

* L - ^ c'^ tc V/i.rJ': or !:irge ball " v oush against, ^or older ch!!d - S't o^^ low s^ool, fu:»sition 
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Area Gross Motor 



General Obiective: To develop leg muscles and movement. 
Technique: Extending and flexing the legs. 
Materials: Mat. 

Procedure: 1. PLjce cfiild supine on mat. 

2. Support both legs under the knee joints and bounce tnem gently up and down. 

3. Alternately pat a^d bounce legs. 

4. Move one knee ui; to the; chest rind the ^ the other. 

Rationale: Leg movetnents jre r'lM.essjry for cre^jping jnd walking. 
Addptatiuns: 
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General Objective: To develop leg muscles. 



Technique: Exercising the ttiighs. 
Materials: Mat. 

Procedure: I.PidCechi ' supine on floor or mat. 

2. Cuf) han -ihind the ciiild's knees. 

3. Bounce lerjs very slowly and cjently. 

4. Straighten the legs and SfKead them apart. 

5. Ref.eut procea\jre. 

Rationale: Lea m j >c'es ^nust be exercised *o GK'veiop leg strength. 
Adaptt'tions: .'s'- tf < •.■,'• ■ hi n / h.;.nrjtng diapers. 
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Area Gross IVlotor 



General Objective; To devciop strength in upper trunk and legs. 
Task: Pulling trunk forward to maintain balance. 
Materials; foam roW, mat, 

1 . Place foam roll on mat. 

2. Place child in a sitting position on foam roll with both feet on same side. Be sure child's fee^ are flat 
on mat. 

3. Stand in front of child and hold the child by the thighs. 

4. Gently roll child backward until he/she begins to pull forward to maintam balance. 

5. Return to starting position. Repeat. 

A: child polls ^or\\~.:cj to iTiainijjin th^- uprigl'it sitting position, uppCT trunk musclos arc exercised as w€ 

' . ^, . .1 - - . . u . L J . ^ i n — 

Adaptations: 
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Area Gross Motor 

jeneral Objective: To develop leg strength and control. 
Technique: Exercising legs using a kickboard. 
Materials: Kickboard. 

Procedure: 1. Place child in supine posltiori on mat. 

2. Suspend a kickboard near child's feet. Grasp child above one knee and under calf. 

3. Fiex and extend lej so that foot hits board. ^ 

4. Do each leg separately and then both levjs together. 

5. Gradujlly fjde ass:stance, so child is pushing the bonid by hinnself/herself. 

Rationale: This exercise develops leg strength and control. Kicking n object makes the activity more interesting. 
AriafUations: S'^"^'] a myiT^t- d-ni iHiSfi Dojrd tu b*. di ui ol ;j. utUicl'i nouse making object to kickboard. 
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Area Gross Mo tor 

General Objective: To develop righting balance. 
Task: Using feet to maintain sitting balance. 
Materials: Roll. 

Procedure: 1. Seat child in straddle position over roll with feet flat on floor. 

2. S'owly rotate roll to child's right so that left foot leaves floor slightly and child must utilize right'foot 
t J stop the falling motion of his body v/eight. 

3. epeat procedure for left foot by rotating roll to the left. 

Rationale: P'jrposef^jlly usir^g each foot individually to balance body weight is necessary for walking and stepping over 
objects. 

Adaptations: U- Kir j(j ir:t;...\:::' j :• i ur Ccirciljujrd barrel. 
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Area Gross Motor' 



General Objective: To develop large muscles of arms and legs. 
Technique: Using a blanket harness to support child in position. 

.../ 

Materials: Blanket, carpeted floor. 

Procedure: 1. Fold blanket lengthwise to width of child measuring from belcw armpi'^s to hips. 

2, Lav hik! on stomaci: over folded blanket. 

3, Pic^ -ip ends of bianKCt and hold firmly, 

4, Ger '/ lift child to a creeping position, with implementor supporting weight. 

Rationale: Seif-s.iipol is a prerequisite to independent ureepmy, Support by implementor may be gradually faded to allow 
dnd:o hold up more body weight. 

I 

MU;ljM(lllui|J. ' ' 'U.H V" ^"'r^^/ r^-""" " "^"' f 
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Area Gross Motor 



General Objective: To increase range of motion in arms. 
Task: Moving arms. 
Materials; Mat. 

Procedure: 1 , Maneuver arms to determine the child's range of motion in all directions. 

2. Measure angles for fyiure evaluation, 

3. Maneuver child's arms within his range of motion and slowly begin to increase angle between arm and body. 

4. Frequently measure angle to determine any increase in range, 

Rdlionale, A v.ide ripije ol c ' ovement is necessary for many ac' /iiies of daiiy living, This exercise provides movetnent 
for an inactive child. 

A .1 ; , 
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Area Gross'Motor 



Generui Ol^jective: ' To develop finger extension. 
Task: Patting arm until child relaxes and opens hand. 
Materials: Child/implementor, mat. 

Procedure: 1. Lav child in supine position. 

2. Pat hild's shoulder and progress down the arm to the hand. 

3. Bo ^ce the arm gently up and down. 

4. VVr n child has opened his/her hand repeat procedure on the other arm and hand. 
Rationale: Open hands are necessary for the pe-formance of ever^/-day skills. 
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Area Gross Motor 



General Objective: To develop arm control and spatial relationships. 

Task: Knocking over a pile of blocks. 

Materials: Large building blocks, preferably soft ones. 

Procedure: 1. Build a tower in front of child within reaching range. 

2. Tell child to "Knock-over" the blocks. 

3. Assist child if necessary. 

4. Gradually reduce assistance. 

Rationale: This activity leads to coordinated arm movement? and emphasizes positions in space. This is good for c 
stiff child whose physical involvement hinders minute Hnger movement. 

Adaptations: Have a race between uvo chMdren, move bleaks fartfK^r away. 
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Area Gross Motor 

Genera! Objective: To promote movement of non-ambulatory child. 
Technique: Riding down incline on scooter board. 
Materials: Scooter board, incline, strap. 

Procedure: 1. Place child prone on scoote ' with strap to secure him/her safely on the scooter. 

2. Place scoote: at top of incli/.e. Move scooter down the incline, controlling the speed. Repeat a few 

Rationale: Task gives a non-ambulatory child a feeling of motion. 

Adaptations: Use non-breakable mirror at bcnom of mat so child can watch activity. 
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Area Gross Mo^or 



Gener jl Objective: To encourage rolfing. 
Technique: Force-rolling. 
Materials: Mat, folded blanket. 

Procedure: 1. Place blanket on large/flat mat. ' 

2. Lay child acros5 the blanket with head extending over the edge of the blanket. . 

3. Gently roil the ■ iild over and tuck the end of the blanket under the child so that he/she will be snt 
encased by blar ;et. 

4. Continue rolling the child over until the end of blanket is reached. 

5. Firmly grasp the end of the blanket. 

6. Lift gently until child unrolls with blanket. 

Rdiiontiie' T^,ib leul fi»Muc i. rovides the child with tiie sensotiorr of roliir'g and it ^'*''p3 to prcri^ote independent 
roiiing. 

Adaptations: Use a \0^:z fanner carpet, indi'Strial barrel with ends removed. 
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General Objective: To deviMop roiling movement from supine to prone and back to supine. 
Task: Rolling bcCy on a flat surface. 
Materials: Mat. 

Procedure: 1. Place child in prone position on mat. 

2. Turn head to right. 

3. Place hands on floor next to child's shoulders. 

4. Push agamst the floor with child's left hand, to start rotation of body to the right. 

5. Pus^ child's riQfn si^.oulder under his/her own body, as implementor pulls child's left shoulder up 
and then over, so child is in a supine position. 

6. I n suoine position with legs straight, place child's arms at child's side. 

7. Turr- child's he.:d to left. 

8. Pus^ child's right foot agamst the floor and move child's shoulders and arms to the left, so he/she r( 
hts ■ c-r hips to t^-e left side. 

9. Upo-^ completion of t-ask, child assumes a supine position. 

Rationale: The ro!; 3 rr^iide pos.-^:ble because of the rotation of the shoulder and the hips. 
Adaptations: To ro to tne l^^n. turn child's head to left and push right hand to turn to left. 
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Area Gross Motor 

General Objective: To develop pre-crawling skills. 

Task: Promoting self-locomotion in a non-ambulatoty child. 

Materials: Padded board mounted on four wheels or Crawlagator (Creative Playthings), toy, elevated creeper on whi 



Procedure: 1. Place child prone on Crawlagator. Place a tov about two-three feet away from child. 

2. Kneel on floor facing child and place both of child's open hands on the floor slightly to the side of 
the Crawlagator. 

3. Move the child's hands up, forward, and do\ n on thr floor causing the Crawlagator to move forwan 

4. Do this U[itil the toy has been reached. 

5. Gradually increase the distance the child must cover in order to reach toy. 
Rationale: This task provides a means of motion for a non-ambulatory child. 

■\ 

Adaptations. Use scooter board. , 
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Area Gross Motor 



General Objective: To develop creeping skills. 
Task: Supporting body weight in creeping position. 
Materials: Blanket, mat 

Procedure: 1 . F aid blanket to a width equal to the distance between child's armpits and hips. 

2. r ace child across blanket, 

3. ' eniiy lift blanket by the ends, lifting child slightly above mat. 

4. : ?cond implementor positions child's hands and knees in the creeping position. 

5. Gently lower blanket to allow child to assume his/her own weight on hands and knees. 

Rationale: This task gives the child an opportunity to learn to assume his/her :>ody weight in the creeping position, 
as . jS to become oriented in this position. Arms, tegs, head, a: neck muscies are strengthened. 

• *i 

Adaptations: 
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Area Gross Motor 



General Objective: To further strerigthen the arm muscles. 
Task: Walking on hands (wheelbarrow). 
Materials: Runner rug. 

Procedure: 1 . Place child in kneeling position at one end of runner. < 

2. Stand behind child. 

3. Hold child's ankles, lift legs from floor. Child's weight is supported by his/her hands, 

4. Tell child to move hands forward as implementor slowly guides child. 

Rationale: This exercise requires the child to support his/her wuigiit by using arms and hands. 
Adiiptations: use mirror In front of ciiird, nave cfiiid niuve bJLKwafd. 
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Area Gross Motor 



General Objective: To develop creeping skills. 

Task: Creeping through a circular hole-Snap Walls (Learning Products). 
Materials: Snap Wall, reinforcer. 

Procedure: 1 . Place child in creeping position on floor in front of Snap Wall. 

2. Hold reinforcer on other side of Snap Wall. Encourage child to creep through the hole to obtain 
;^ the object. 

^ 3. If the child resists/physically assist by placing the child's one hand and knee through the hole. Chil 

must complete the task by bringing the other knee through the hole. 
4. Give the child the reinforcer, verbaiiy praise. 

R jnaie: Chiid must pick hands and knee u;j higlier ihan in norf^idl creepliiy ilius proriiuiiny jn iiicredbtxi sense 0 
1 balance. 

Adaptations: Have child follow directions concerning which hole to creep in cind out of, use color names of the ho 
use phrases "in" and "out." 
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Area Gross Motor 



General Objective: To develo[> sitlinj balance. 

Task: Sitting wit'n support. 

Materials: Backless chair or stool, safety helmet. 

Procedure: 1. Place stool a few i iches from a corner of me room. 

2. Position child on stool in proper sitting position and place helmet on child's head. 

3. implementor grasps child's thighs and gives cliild support. 

Rationale: This exercise strengthens the trunk for independent sitting. 
Adaptations: L'se corner seats t Indian-style on mat. 
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Area Gross Motor 



General Objective: To tuacii child to sit. 
Technique: Conditioning the child to sit. 
Materials: Desk, chair. 

Procedure: 1. Position child by desk so he can use it for support. 

2. Push chair behind child until the chair touches )ack of child's legs. 

3. Tell child to "sit" when he feels the chair. Guic 3 child into the chair at the same tinne the comnnand 
is given. 

4. Continue until child will sit when he/she feels the chair touch his/her leg behind the knee. 

Rationale: Conditioning the child in this way gives the child a sense of security. A child trained to sit in this mar.ne 

be n-.O'.oo w.o^G easily. 

Aciaptations: 

136 



Area Gross Motor 

General Objective: To develop standing balance. 
Task: Holding onto rod. 

Materials: One inch dowel rod, metal or plastic rod approximately 18 inches long. 

Procedure: 1 . Stand child with I ack against a wall. 

2. Place child's two ands in middle of rod while implementor holds ends of rod. Imp' w^.Lr.U^, c^n 

fsj amount of tensio with which child grips rod. 

o 

3. If child begins to "aM forward or sideward, adjust child's balance. 

4. As child gams confidence and ability, allow child to hold rod independently. 

RcUionaie: Child develops confidence in his ability to stand erect. 
AdJpt-jtions: 
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General Ol))ective: Tu do.tiop inciupendent walking. 

Technique: Encouraging child to attempt independent walking. 

Materials: Safety strap, safety helmet, 

IP 

Procedure: 1 . Attach safety strj[j to child's waist and placo helmet on child's head. 

2. Hold child by the 5trcjp at the child's back. 

3. Moid child's fiand if fie she appears to feel i ^comfortable. 

4. If child begins to fall, tighten le-^.sion on st ip to prevent falMng. 

5. As c^.iid cjjins uonfidence, discontinue hand holding. 

6. As child g^irs confidence, ioosen belt slightly. 

Kationdio: C 'c t.>::'^doru wiin.oui dei^u-iding eiitircly on an adu't f 



Ad,.pta*:on5: v. ■ " . to :j support. 



Area Gross Motor 



Generj! Objective: To prdctice vvCilking with weight evenly distributed on both feet. 
Task: Pusinng a carriage. 

Materials: Wooden doli carriage (Childcraft), heavy object. 

Procedure: I. Place a heavy object in carriage for stability. 
2. Allow child to push doll carriage, 
g 3. Waik beside the child to give steering assistance and to see that the child keeps an even, slow pace. 

Rationale: This exercise nives the child the opportunity to move from one p'ace to another and can be performed e 
tiio-jch child may not have independent standing or walkirfCj balance. 

Ac? " r 'T: t^t.n 5 ; LJ:-c or chair to push frorn one place to ancrncr. 
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Area Gross Motor 



General Objective: To deveiop side-step walking. 
Task: Cruising aiong furniture. 

Materials: Heavy, stable cJassroom furniture or equipment, or two Snap Walt Cubes (Learning Products), safety helm' 

Promlure: 1 . Create a chain with the classroonn furniture, leaving gaps between each piece of furniture. 

2. Place helmet on child's head, if necessary. 

3. Pu':.ition child at the beginning of the chain, supporting self by holding onto the furni jre with cwo hj 
Gi\' ^T^inimai support if necessary. 

A r.'dge child to cruise along the furnitute by reinforcing with a preferred food item each time chil 
> J few steps. Praise. 

^ on chiid feels confiderit at the task, gradually widen the gaps between the furniture. Encourage ch 



Ration<ile: Tr.iG tjs^ ai'ov.s thr c^: '^J r.'^ opportunity for * ^ ; l."; .jid locomotion. 
/Vdaf)tations: a'^-^, c' li i^crej^'^.^rs. r'ncourn >: f ''i.^si'^iu .:.o:"v- si'is. <::ha!k trays, c^jbinets. 
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Area Gross Motor 



General Objective: To (J'/^^'iof^ jprujMt baiance while in mot'rn. 
Tdik; Slipping through tires, alternating feet. 
Materials: Flat surface, three autamobiie tires. 

Procedure: 1. Lay three tires ir. i line on the floor. 

2. Position child in frof.t of first tire. 

3. Assist child by fK;'ding his. her hand at his/her 5ide. 

4. Have ch :d ste[; through tires, alternating feet )y telling him/her to "Stretch." 
Rationale: Aiier^jting fr-r-t re^junes child to L-stablish balance on one foot. 

Ai II .. - . \ 1 1 n ^ t t - . ..^ : n i.^^.x — ^: .-.*u_*. i . ^ a.u^ 

AAt.* ' |.J I ^ ^ ' > ■ . ; % , : 1 I 1 I ' 1 KJ J I UUUU lb/ iJf t I jOuI , t tJUU' i . M t t 01 IvjCT (. i I C I M -L' :> I ' VV ~J y ^ LI lU I M lUNt; LUC 

:.: ■ :: ■ .... cVildren stc^^ thruugli the tires backwards. 
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Area Gross Motor 



General ObjL^ctive: To coordinate body movements when walking. 
Task: Walking on a series of footprints pk;.:ed on the Hoor. 
Materials: Rubber footprints. 

Procedure: 1 . Placi- footprints on floor in a pattern to match child's normal walking pattern. 

2. Encourage child to "Look" at the footprints as child places foot on first rubber footprint. 

3. G jide child to each footprint as child looks at the next footprint. 

4. Fade af>sistance. 

Rationale: This tasr. increases tne cnild's awareness of watching where he/she is walking. 

Adci[jt;itions: U:>e . -..nnts 'eil or Cu^ ;;ajHi. l.m- ■:,iripb ui inobMi icj ujmC-. v^i > ..ullv,. . ...^.m . 

Steps, e steps. 
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Area Gross Motor 



General Objectue. To uscend cubes, alternating feet. 
/ 

Task: VValkinq up cubes with assistance. 
Materifils: Piay Cubes (Little Tykes). . 

Procedure: 1 . Position blocks in ascending order from snnaM to large. 

2. Hold child's hani^. 

3. Stand at child's side. 

S 4. Teii child to walk up steps. 

5 If necessary, lift chiks feet onto the blocks, place hand on his/her foot, lifting it and placing it on ( 
6. G i\e child f ull support so he/she is not frightened. 

Rationale: Chi'd wi'l feel rriore secure on cubes since they have a larger surface area than do most stairs. 
Adap- "^-ns: Usc -riarc::!' ;; record and "fruirch" up Ihe cubes. 
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Area Gross Motor 



General Objective: To descend stuirs, alternating feet. 
Technique: Pronnpting child to make the "alternating" response. 
Materials: Stairs. 

Procedure: 1 . Have child stand at top of stairs, h Diding the railing. 

2. Child takes first step downward. 

3. implennentor faces tb«^ild and ; aces his her hand at the back of the child's knee and gently thrust 
it forvvdrd. Tell ifie child to "Stre ch." 

4. From behind the child's knee, implementor prompts the leg forward and downward requiring the 
alternate descending rt^sponse. Tell child ''Step." 

R^.tiOPjiH: J V ^ "'d is urKicc».:sion)ecj to alTurr^ating feet while debueddiny t^le btaiiS, prOiTipliny iiOdi uiVhind * ^rie 

' . V ijcif}.; the c:i iid f^eips to siiape this behavior:'- 

Ad..pt5tions: 
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Area Gross Motor 



General Objective: To cievelcp jumping. 
Task: Jumping on a bouncing tube. 
Materials: Eoupcipg Tube (Preston). 

Procedure: 1. Stand child on Bouncing Tube. 

2. Hold both of child's hands. 

3. N'ove nands up and down and say, "Jump." 

4. If necessary, support under arms or around W3ist. 

5. Gradual iy fade assistance. 

Rationale: This exercise increases bO' movement and body control. 

Arl;!p.*..::-v:ris: H. :c: ^ ^ " !, ;un^,p on trampoline, use phrase "up uud down," 
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Area Gross Motor 

General Objective: To H'^lntain balance vvliile jumping. 

Task: ,Wdintdming balance while jumping down from a surface above the floor. 

/ 

Mate/ials: Wooden board one-inch thick. 



Procedure: 1. Position child in standing position or the board. 

2. Stana on floor facing child and hold )oth of his hands, 
y 3. Svr> , "Junnp down." 

4. Qc^d kr.fjfjs, pull cfiild's hands down 3Pd say, "Bend." 

5. nr.: eat se.eral 'times and gradually decrease amount of sup()ort given to the child. 

Rationrle: C^^i'd n^L.?t 'jy' same muscle movement to j'jmp from one-inch board that he would use to jump from a 



A;' jUitr,..ris: * • .v! [v. ijr,..iLiali y ? v,- ■ '"^ j ti lO hcifjiU of thc BUT f ace f ''om v\ M tch tho c' 1 1', .J jumps. 
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Area Gro ^ Motor 



General Objective: To lifl iarge objects. 

Task: Stacking one Educube on top of another. 

Materials; Two Educubes (LiUle Tykes). 

Procedure: 1. Place Educubes on floor next to eac i other. 

2. Position child in front of open side f one Educube. 

3. Say, "Pick it up and put it here " a the other Educube is touched. 

4. Position child's hands grasping each side of the top surface. 

5. Say, "Pick it up." 

6. Toucfi top of other Educube and say, "Put "it here." 
Ri'tiOfuiie: fh s tds:-. '^e :jS the cn^'d to develop large arm muscles. 
AJ.iptdt'ons: L-e Sljck'-'-g Cubes ' LiU-e Tykes). 
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\ FIN' MOTOR 

\ 



Definition-V refers to the coordinated movements of the small muscles of lh( 
^ocy (primarily those of the arms and hands) to perform every- 
da;^ life functions. 

\ Introduction 

\ 

As mentioned earlier in the text, it is very difficult to isolate skills to one 
program area. Such is trie case with the fine motor skiMs. There are very : 
tasks which exist as isplated fine motor tasks, as the visual mechan' ti bccon 
combined with fine motor skills early in developmerii However, prior to the 
eye hjnd coordinated and manipulative skills, there ib inuc\\ tOMchincj, fee*in< 
and ex[)loration done by the child. 

Considerations 

1. In very early fine motor development, the implernontor's ernphasis 
should be placed on tactual stimulation of the child's hands and 
fingers. 

2. Remember that the child must have many opportunities to touch and 
lee! objects before he/she can be expected to use thrfTi, 

3. I:nij)hasis should be placed not only on usu of th'* lumds, l)ul on ,if)})-o 
priate and functional use of the hands. 
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Area Fine Motor 

General Objective: To develop reachiruj rrmtion. 

Task: Reaching for overlianging mobile from supine position. 

Materials: Bean bag, mat, mobile 

Procedures: 1. Place child in supine position with mobile hanging above, within reach. 
2. Encourage child to reach for mobile by shakmg and turning it. 
«A 3. Take child's hand and assist if he/'she does not reach for it. 

00 

Rationale: This task encourages reacfiing and grjsping of objects to help develop eye-hand coordination. 
Adaptations: Place child in sufwne position on ca-' ^ ball, hold toy above child and encourage him/her to stretch and 

for It 
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Area f^ine Motor 



General Objective: To develop reaching motion and controlled grasp. 
Task: Reaching for and pulling toys fronn a box. 
Materials: Open box, small toys 

Procedure 1. Place child in prone position on nnat, over wedge, or in prone board. 

2. Place open side of box toward child. 

3. Show child the toys before they are placed in the box. 

4. Encourage child to pull toys from the box. 

Rationale: Regardless ot handicap, a child c.r; be placed In the correct position to facilitate the reaching, grasping ai 
pulling motions. 

Ad.'Ptyt'ons. Pijcv srr:;'---- c! ,::::' , to J-j-.^.j;. o i^r gras^j. Placiny iht: [;ox further from the chiid wiii 
involve a if- 'j r-toTion. 
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Area Fine Motor 



General Ol)jt;Cii^e; To d^^-votop coriuoll'jci jrasp. 

Task: S<;uee. srn-;/! ^Ouni bails (nerf bo 's) and poiy clutch ball 

Materials: \e^' bnl!, cl-jtch ball 

' Procedure: 1 Den^nnstrate squeezing these very ' squeezable" foann balls, which provide little resistance to the 
?; 9^:-,-st squeeze. 

2. Guid-? tne child's hand and help hinn/her squeeze the ball. 

3. After chil:j has demonstrated the ability to grip and squeeze, proceed to clutch ball. This ball provi( 
nvjr-: reslitanco and niakes a noise when squeezed with more strength. 

Rationale: D-j»£ !o; 'vy ^rip strength in the hands is a prereciuisite to a controlled grasp and release. 

Adapt It 'C '^^ - ^.^. '"7' ^;i'*'cl V 'tl^ c 'L'' "' i ^vot*" sc{LJt'*'Z(' t^ib-^i;, cjf c^':*jl'S^ Cf^t'"' b'^'c^c! c crac*^ "^rs ''•qu' 

v.::"3 pfo^'ucc a sr,u*K; iv^-.er; st^ut-t^efj, sc'ueei'e eye droppers fil!e<j Vvith vvatr-' sc;jceze ('Way do 



Area Fine Motor 

Genera! Objective: To develop ability to grasp and hold objects. 
Task: Grasping and l^.oidiny a vibrating toothbrush. 
Materials: Battery operated toothbrush 

Procedure: 1, Let chile explore toothbrush without vibrating. 
2. Let child explore vibrating toothbrush. 

Rationale: Vibrating objects focus child's attention on the object and provides a haptic experience. 
Adaptatiors: Use vibrator, wind up toys. 



Area Fine Motor 

GoruMcji Ohjf^ciive. To ij.'.eio;^ hcir^d and finger control. 
Task: Painting with sn-^a'l sponge. 

Maieriais: Sr.-onge, p^mt, paper', water, towels, paint shirts, mat or table and chair. 

Prvcedur?: 1. Position child in chair, or mat or on prone board. 
^ 2. Pjt jint shirt on child. 

^J J. Hc\e cl.Md di[) sponge in aint, assist if necessary. 

4. Apr>'v sr'oncje to paper. 

Rjtion::le ,^ !:)cti'e stimulation exercis^.' that helps develop hand and finger ccn'lroi. 



153 



ERIC 



Gener.:l Objjctive: T^- a-.-.e^op hrj' d ana fincjer control. 

Task: ^^usr^n'Hj ;ods ift rr, one sid*j lo another. 

Materrals: Fmger 'Thmg-A-Ma-Jig" (Creative Playthings) 

'Procedure: 1. Hold a tie! .: sidev ays in front of child, say "push." 

2. DemoPStr3tG. havf? child do it indej^endently. 

3. if nece ssary physically assist child to push rods from side to side. 

Rationale: C.'nio rr,i:^t ;jso fingt^s to push, the rods. 

Adaptations: Use Pla\'^ oo! Pourdmg Bench vvhicli iidb idfyer rods. 
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Area \/\oi or 

Gt^fiefcii Objective: To gust; oujl-ci \\'\v^ iv^o hands and lo use object in a coordinated manner. 

Task; ^*ov!^uj rollip.g pm forv. jra and baokv^ard. 

Materials: Play dough, fiour dough, clay. 

Procedure: 1 . Piace the dough or clay on a flat surface. 

2. Place child's hands on che rolling pin and flatten the clay by rolling with the rolling pin. Give assis 

* necessary. 

Ratior . helps to develop the ability to coordinate both hands to a perform task. 

Adaptat'on:;: Place dough on a cook\e s'leet. cut out cookies. 
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Fine Motor 



General Objective: Tc develo, pjlmer grasfj, contru!ied grrjsp and release. 
Task: Using peys and pegboa^ij v%.hich require the L:e of palmer or pincer grasp. 
Material: First Pegboard (Cl":i";dcrdi t), preferred food item. 

Procedure: 1. Place child's hand around the peg and directly help the child lift peg from board. 

2. S3Y "Give it to me" and direct child's hand to release peg in implementor's hand. 

3. Continue with shaping and fading technique. 

4. Reward chMd v.ith food item when peg is removed and placed in implementor's hand. 

5. Pra'se success^u! attempts. 

Rationale: With tr.e F rst Pe. bojrd, the peg lifts from the board and requires no pulling. Since there is no 
Adaptations: Us- Peg S::^c:/, (Creative Playihir s), Pia/ BiiS (Creative Playthings). 
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Area Fine Motor 



General Objective: To develop [}dlmer grasp and controlled grasp and release. 

Technique: Using pecjs and pegboaid. 

Materials: Easy grip Pegs and Junnbo Pegboard (Ideal). 

Procedure: 1 . Place only a few pegs in the board to allow roonn between pegs for child's hand to grasp peg. 

2. Dtreci: child's visual attention to the peg. 

3. Use a shaping and fading technique to teach child to grasp and pull out peg. 

4. Have child respond to the connnnano "Give it to nne" or child can release peg on the table. 

5. Reward with food itenn and praise upon connpletion. 

Rationale: Easy Grip Pegs require a stronger grip and pulling effort to remove peg from the board. 

A r\ -if^t -^t '•/■». r.c * 
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Area Fine Motor 



Center j! Objecrjve:.! 0 deveiofi [ incer gras,n and coniroi of grasp and release. 
Technique: Using pegs. 

Materials: Peg Sorttny Board (Childcraft), preferred food itenn. 

Procedure: 1 . Pla e only a few pegs on the board. 

2. He i the duld's hand so that only the index finger and thumb can function in graspin^; ihj 
^ 3. H. J child grasp peg. 

4. Sc: "Give It to me." 

5. 1 net ease number of peQs cr ^: ^ .:yo. 

6. Reward vvitli food and praice. 

po»i^p;^uip Tt>o pc.-^i '?'^''t!ng Board va*'ies ip le'^^th and ^ecui"-/? ptiillnn tn lift . ^ from thp hoard it dp.velons 
; :nc- ' grasp. 

Adaptations: V.oocen oeqbOo'd ^r.d small "stick" pp.;^s 'C- i:dc^:-^t . -a,-; be us^.d when chiid masters the Peg Sorting 
Bo,vn. A s'^^vit of ^^eavv paper over T^^e p^\;bL^ard covering all but one "wo iioles will help in cases of 
:v . :..a at:- Tne "taping tne : '^^o'^rs ' tcchni(Hi? (page no. 1 ^ to r'jevelop pincer grasp . 

\r. i: 'S SvCi or^. niav oe used. 
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Area Fine Motor 



General Objective: To d-.^eiof) [mincer grasp. 
Task: Using pegs. 

Materials: Pegs and pegboard (Developmental Lejrning Materials), preferred food items. 

Procedure: 1 . Set pegboarci in front of child. Set pegs to the side of the child's dom/mant hand. 
7i 2, Guide child hand and direct his/her visual attention to a peg. Grasp the peg propcriy y-'itr: \jli)cer gra^j 

3. Guide cnild hand and visual attention to a hole in the pegboard. Use a paper to cover all but one or t 
holes if chii has difficulty perfornning this. 

4. Irisert peg in hole and reiea"^ grip on child's hand. 

5. Reward child vvith food item and praise. 

Riit -cr^.^iw ! I ' 7 ' ^'jljO'rzi SiT'c'Irr r.^d rrtcre corr. * , ";:t''''u v"*^ich re^r^uircS finer eye '" arn .^{unldtion. 

r- 

- J . * ^ * - . 
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Area Fine Motor 



jneral Objective: To develop pincer grasp. 

schnique: lf7imobi!tzmg last three fingers to encourage the use of the pincer grasp, 
aterials: Masking tape 

ocedure: 1. Tape child's last three fingers together (tape should be placed between first and second knuckle). 

2. Flex the taped fingers down toward palnn and tape the fingers (place second sV-]^^ : '^''^ f'ngers, 
between the tiiumb and index fingers, around front of hand and back to fingers resting in palm). 

3. Have the child perform activities which normally require a pincer grasp (i.e. picking up a piece of cereaC. 
This technique must be repeated daily for several weeks. 

4. Gradually fjoe tne tape which circles the iiand and use only the tape that holds the three fingers together. 

auonale: Tt--is :ec'^:'v]ue reciii^es t'^e ciii'd lo uiiii/u u^e piiicer \^uii,j j-d ho^DS :rr[)rov- the ch;Id r]~;rL:r- pojrting. 
.diiotations: Use beautician's hjir tapi- if child's skm is sensitive to rivoNing tape. 
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Area Fine Motor 



General Objective: To dr.-'..; T'lt^cer grasp. 

Task: Pick.rvj u;.' b;ocks liut (jr^ciu.;ny decrease in size. 

Materials: Set of Diocks containing cubes that var>' in size. 

Procedure: 1. PosiTion c'^^.ilJ to work wli^i Iw^nds on flat surface. 

2. Pl::CO Iarc]esi block on flat surface in front of child. 

3. Say, "Pick it ui^." 

4. Ron;ov^ Lirce [):ock and ij'jce next sizt' block r^i front of child. 

5. Say, "Pick it up." 

6. Cominue prcc - iiiT'j gradually oMerinq the child the smaller s,ze of blocks. 

Raiioniile: A > :■" - s ^^.-r. v ^^!U:'' . ' . i' ■■ ^ ? o , : ..^ d h > ' ' v "S a' r'*a'!;jr:l!v velops pinc^r grasp. 

Adiiptdtions: 
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Area ^^^^ Motor 

Senera! Objective: To Jovelop j pincer grasp. 

Task: Picking up a one-inch cube. 

Materials: One inch cube, one pound coffee can, clay. 

*rocedure: 1. Position child such that hands are free. 

2. Secure can to flat surface with clay. 

3. Place a one-inch cube in can. 

4. Say "Give it to me." 

Rationale: To retrieve the cube from the can, the child has no other alternative but to utilize a pincer grasp. 

Adaptations ' s:^-^,ji; p . food, other S(r,al! h..i .-uidtive iiem^ Place can on child's ■ jp, olace can horizontally 
vLrt.L.; o'^ deck or floor in front of wedge. 
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Area ^^^^ Motor 

Generiil Objective: Tu furt'.er O'^velop pincer grasp. 
Task: Picking up coins. 
Materials: Coins, snnall bank. 

Procedure: 1 Piace several coins on the table and have the child pick them up using pincer grasp. 

2 Place coins in bank. 

Rationale: O d may accomplish this activity only after he has developed the simple pincer grasp. 
Adaptations: Pick up any flat surfaced small objects. 
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Area Fine Motor 



Gb'i'.'f Obj»^cllve. T(. develop 0[ posing movemeiU of hands with pincer grasp. 
Tdsk; Tejring ;jdper. 

1/ .terials: Tissue ;.apc^ construction paper, oak tag - type of paper. 

Procedure: 1 . D-?nn; straie ihe grip of the pa[)er and enn[)hasize th.^ opposite rnoveineni of tlie hands in a tearing motion. 
2. Ha^'(i :hi:d paper. 
^ 3, Havfj { ■Mid tear paper. 

4 Ass M ! nucessary. 

5. Us*' \- -er in a pasting lesson. 

Pic.: ■ ju- Ex-tl.S'-'j f f i:.-, ivT'e nt-if; ro develop strength in the grip and coordination in the use of Ifie !-di ids i^^ 0[)[)ostion to 
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Area P'rie Motor 



General Objective: To develop opposing movement of hands. 
Task: Pulling apart plastic eggs to retrieve smali food item. 

Materials: Pull apart plastic eggs small enough to fit comfortably in child's hand, preferred food item. 

Procedure: 1 . Place child in front of implementor at a table or on a mat. 

2. Show child how egg pulls apart. 

3. Have child watch as food is being put inside. 

4. Put egg together. 

5. Place appropriately in child's hand and help himAier pull it apart to retrieve food, 
F Place another piece of food inside the egg and put egg togeiher. 

7. Give egg to child and help him/her pull it apart, 

8. Repeat several times in one session. 

Rationale: This exercise develops fine motor coordination with a built-in reinforcer. 
Adaptations: Use any container wivch pulls apart and can hold a preferred food item. 
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Area Fine Motor 

ineral Objective: To devefop spatial relationships and fine nnotor control, 
sk: Building a tower. 



iteriats: Small building blocks. 



Dcedure: ^ 1. Build tower for child. 

2. Hand block to child. 

3. Help child place block in position. 

4. Hand another block to child. 

5. Help child place block on top of previous block. 

6. Proceed until appropriate size. 

itionaie: This task helps develop spatial relationships through manipulation of objects and further develops eye-han.d 
coordination. 



laptations: Use smdii can, bright-colored boxes, etc. 
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Area f^'rie Motor 

General Objective: To develop independent scribbling. 
Task: Grasping a crayon and nr^arking paper with crayon. 



Materiafs: Large crayon, paper. 



Procedure: 1. Put crayon on desk in front of child. 

2 Say, "Pick it up." 

3 Hold hand over the child's hand, nnake sonne nnarks and say, '"Color. ' Praise. 

4 Gradually fade assistance until child will pick up the crayon and rr.ake marks on the paper independently, 



Rationale: The task further develops eye-hand coordination. 
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Area Fine Motor 



General Objective; To develop wrist rotation. 

Task: Unscrewing a lid from a !:.',r m -virinve i preferred food item. 

Materials: Plastic jar with screw on lid, preferred food items or small object. 

Procedure: 1. Show child preferred food item. 

2. Drop It into jar, replacing lid. 

3. Guide child's hand to unscrew lid; gradually fade assistance until child is able to comolete task 
independently. 

Rationale: Wnst rotation is a necessary skill in performing the activities of daily living. 

Adaptations; Use any oijject wiiicn requiii's child lo ruidit wrisi io dccoii'plivi td^k bucn iuwinuj lIooi 'm-Ou, 
egg oe;^ier, iiirning cranks on loys such as jack-m-iiie bux, 
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Area Fine Motor 



General Objective: To devv^'oij hand and finger control. 
Task: Non-directive pasting. 
Materials: Paste, paper. 

Procedure: 1. Place sheet of large paper in front of child. 

2. Have child pick up glue bottle. Physically assist child to squeeze glue on !jrge paper. 

3. Put pieces of paper in front of child. 

4. Say, "Pick up/' if neces'^ary assist 

5. Say, "Put on paper." Guide child to olr;CG small piece of paper on glue on large paper. 
G. Gradually fade assistance. 

Rationale: Tn^ cMIl! uiust pick u\j pdper and p'act: ti on ^jr^iv, thus providincj readiness for directive pasting. 
Adaptations: Use paper the child has cut or torn. 
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Area Fine Motor 



Jneral Objective: To develop hand and finger control, 
jchnique: Cutting with Double-Handed Scissors (DLM). 

aterials: Double-Hunded Scissors, Paper. / 

/ 

ocedure: 1 . Place child's fingers in the inside holes of the scissors. 

2. Implementor places his'her hands in outside holes of the scissors. 

3. Hold paper in front of child. 

4. Cut the paper saymg, "Open-Close" as you cut. 

ationale: Because the implerrr^ntor's fingers arc In tho outside holes of the scissors the child is required to cut paper 
prior to independent use of scissors. 
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VISUAL SKILL DEVELOPMENT 

1. Visual Training 
2. Eye-Hand Coordination 

Definitions— Visual Training: refers to adequate and ijfficient use of vision 
for purposes of focusing on and tracking visual stimuli, attend- 
ing to and discriminating visual stimuli, iand making mesninyful 
visual associations- 

Eye-Hand Coordination: refers to the coordinated use of eyes 
and hands (visually steering arm and hand movements in space) 
to perform everyday life functions. 

Introduction 

Once again, it must be reiterated that it is very diff tcuU to isolate liisks to 
one program area. In this section, the authors have alternptod to divide the 
program area of visual skill development into two sub areas: visual training 
and eye hand coordination. The reason for the division vuis to f)oint out that 
visual skill development includes both focusing, tracking, etc., skills .j'^ well 
as skills which call for use of the hands and therefore reciuire coordin<jtud (rye- 
hand movements. 

Very early visual training skills are prerequisites to the beginning eye hand 
coordination skills. However, this does NOT mean to i;v»^ 'y that a child n^ust 
progress through all of the visual t^air ing tasks prior to he{j!!ining the eye 
hand coordination tasks. In fact, the higher tasks in ihe sequence of visual 
training skills are much more difficult than the early (.'ye hand coordindtion 
skills in that sequence. 

Considerations 

1. Since sovereIy/f)rofoundly retarded children are often unable to hnve a 
diagr.ostic evaluation of the visual mechanism or even a visu:il examination 
by a physician, the teacher often does not know, ior sure, actually what the 
child sees or does not see, perceives or does not peict:!ive. The teacher rnijst 
rely on his/her own observations to determine how and what the cliild si.'es. 
Only from those careful observations, can the teacher asriess behaviors nnd/ 
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Considerations— Visual Skill Development 
Page Two 

or establish expectations and objectives, i.e. - If a teacher observes that a 
child is near sighted, he/she may assume that the child has difficult/ with 
depth perception. From this observation the teacher might then expect 
the child to want to 'feel' his way through most activities. 

2. Whenever making or utilizing visual materials with a severely/profoundiy 
ret;^rded child: 

£1. Make sure materials are large enough and very cleor. 
b. Avoid putting too many figures on one page. Many of these children 
luive visual figure-ground problems. 

3. If bullelin boards are available, they can be utilized with this group of 
children. Do not crowd the board. Keep the figures simple and clear and 
la'cje enough to accommodate the visual levels of the group. 

Remember! f The teacher's understanding of how and what tfie children 
see helps fiim/her to help them!! 
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Area Visual 



General Objective: To provide visual stimulation. 
Task: Looking through transparent colored surface. 

Materiaij: Colored clear plastic chips, colored lenses (Creative Playthings). 

Procedure: 1, Face child. 

2. Hold one colored chip in front of child's eyes. 

3. Say, "Look at teacher. She looks red." 

Rationale; Because common objects will appear to be a different color, this technique may help child attend visually. 

Adaptations: Use colorea ce! jprane ::nd hold chip in front of one eye at a time; hold a different colored chip in front 
of each eye; \\l j c: s in ^'rcnt of child's eyes while he she looks in mirror. Use sun glasses. 
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Area Visual 



Genera! Objective: To establish eye contact. 

Task: Establishing eye contact with another person. 

Materials: Snap wal! ( Learning Products), blanket, flashlight. 

Procedure: 1. Form cube with snap walls. 

2. Cover cube with blanket to darken area. 

3. Place child inside cube. 

4. Move flashlight i^^^'de cube. Shine light on implennentor's face. 

5. Tell child to, "Look at me." 

Rationale: Light shining on impiementor's face in darkened -^rea eliminates external visual stimuli which r.iight be dis- 
Ada^^tations: Perform task in any dr^rkcned rcom. 
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Area Visual 



General Objectives: To visuaPy fixate on an object. 
Task: Maintaining visual attention. 
Materials: Spinning musical top. 

Procedure: 1. Place the musical top on table in front of the child. 

2. Stand : nd the child and pump the top so it spins and plays music. 

3. Gently guide child to look in direction of the spinning top. 

4. Gradually fade physical assistance wl^en child fixates head and eyes in|the direction of the spinning top. 
Rationale: The auditorv' stimuli v.MI aid the child to attend to a visual stimuli. 

^ Adaptations: Use a bel! and gradjiMy reduce the sound, so the ciiild is only aware of the visual stimuli. 
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Area '^'isual 

General Objective; To deveiop ability to visually track a rnoving object. 
Task: Visuaiiy tracing fngerto finger. 

Materials; Child and implementor. • ; 

Procedure;. 1. Sit facing tlie child. 

2. Place implementor's index finger firmly against the child s index finger, holding the child's finger six to ten 
0) inches from child's eyes. 

00 

3. Move child'i finger in an up and down position, froni side to side, in a circle, in an x. 

4. Use simple, appropriate words. 

Rationale: ' deve'ODS better eye movements to visually track a moving object. 

Adaptations; Follow the same instructions as m the above exercise with a p^'nlight or goose neck fiashlight instead of your 
fingers. 
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Gener:-ii Objective: To develop ab^litv to visually track a moving light. 
TaSh : Tracking light in an arc. 
Macenais: Penlight. 

Procedure: 1. Sit directly in front of child. 

2. Hold penngtit approximately six inches in front of child. 

3. Move penlight in arc horizontally and then vertically. 

Rationale: Task develops tracking ar.d increases attention span. 
Adaptations: Use f!ash!i:;''t vvith *-lt over light, to dim light 



Area Visual 
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Area Visual 



Gonerjl Obji'dive: T;; 'it'V.;' :p a;)i!iiy to visujUy track a moving light. 

Task: Loukinq at oioti uf Ip.'U and touching i. with hand, 

Materials: Flas'':i'tit, colored plastic cube large enough to insert flashlight. 

Procedure; 1, Seat child on floor or chair, 

2. Hold cube so child sees bottom of cube, 

S! 

0 3. Turn O'J overhead light, 

4, Snine h^s'il: :'it into cube so that circle of light shines through bottom of cube facing child. 

"5. Say, "Touch the light." 
6. iVov'e light to different position, 

Rationale: This task cev> o; ^ evi' h,jnd coordination. 

Ad:!ptat.ions; Reduce s're o' lie' t by us.nn penliglit, liave child "{oHow the light" by kee'ping tiand on ligiit as you move it 

slowly; place i ikd inside large plastic obiect, i.e. large ball with two o;}enings, and snine light against outside ] 5 

" surface. 



Area Visual 

General Object've: To oevelof) cibinty to v>'- ja!^v tr.:Ck a moving object, 
"task. \^'sual!v tracking a mc, ing object. 
Waterinis: Flashlight, selfiKOf)elted wind-up toy. 

Procedure; 1. Darken rooio. 

2. Place self-propelled !rr' *''ng at a moderate pace) in front of child. 

3. Shine flashlight on f o moving toy. 

4. Encc jrago chiid ^ ) catch the moving toy. 

Rationale: Visualiv fixati-G .nd tracking are pre-requisite skills to eye-hand cnordination. 

Adaptations: Fiashiig^t or< r: . .ng 'oaii.. jr moving cr^i;Gren; muKC a loud sound v^hiie toy muwjb iu hulp inanUdin 
attention. 
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Are? Visual 

Gcjne :i! Oj;]ei: ■ To cievelof) .i;iililv to vis^i^:'"- t^-iclv a moving obiect. 
T:^5k: Fci 'Giving 3 rnechianico! ^oy. 

tV,ait;r:als: hanci a! toy, p referably o.. -^ thjt Kiakes a r^cise and movps slowly. 

Procedure: 1. S- jt child C'lbie. 

_ . S" ; /V th e cf ! ! 'd thj ' ■ • -y 

3. L : chi'd ro>icn ^rvd or ui:-^Y -..fiefly with toy. 

4. PlI toy on table and release. 

5. If chi'.i's i*:ves do not fci;ow the movfiment, gently guide his-'her head and say, "Look. 
Adaptations: Us^ b.:l! w'th b^n 1-5^::^: bec:ds: talking pupnct: clappmg hr^nds, or bell. 
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Area YJiy^' 

Genfiral Objective: To develop ability to visually track a moving object. 
Task: Tracking an object v.'^'iC'- slides clown a sianled rope. 
Materials: Ten inch ciothesime, empty plastic bottle with handle 

Procedure: 1 . Place ^ )oe through handle of plastic bottle. 

Y. Aitac ends of rope near ceiling height. 

3. Seat c ild three feet away from rope, equidistant from each end of rope. 

4. Gradu. . , lower or-- end of rope so that bottle sli^ies down the rope, past the child 

Rationale: Child is visua 'y attracted to a moving object. 

^,.4 .t:r>.nc- ! ^v.. r - ' r H V. attj^rh \^;^\ ' cy /^.liditnrv CL,.. ..icrease disioMce from rope. 
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Area Visiia^ 



Jeneral Objective: To develop abiiity to visually track. 

'ask: Visuu' locating and tracking a bdW as it swings in different directions. 

/Materials: Four inch white ball such as a whiffle ball or styrofoann ball, plastic coated wire, string pulley. 

Procedure: 1. Suspend the ball from the ceiling using a pulley to adjust height. The ball needs room to swing in a wide arc. 

2. Swing the ball in an arc in front of the child. At first the child may need to move his/her head to follow 
the ball, but with practice he will begin to use just his/her eyes. 

3. Raise the ball above child's eye level. 

4. Lower the ball to below chilo s eye ievel. 

3^^; 1^. n^r^rA ,..^..'.1 *.^r^L\r.r. \r rsrnr^niirifo ri\\\ Tn thp nPfformance of Tasks involvina eve l^and coordination. 

Adaptations: Use his 'her hand, ti.'be, or stick to bat the s^vrngmg ball. 
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Area VisLia= 



General Obiecuve. To develop ability lo - aily tr-ck a movinj object. • 
Task: Watching bai: roil down steps. 
Materials: Largo ball, steps. 



Procedure: 1. Piace child at bottom of steps. 
— 2. Impierr-entor stands at top of steps, holding ball. 

^ 3. Tell child to look at the ball. 



4. Roil bjil down steps. 

Rationale: A bouncing bail is a good attention getter jnd thus helps the child to visually track an object. 
Adaptations: Attach str 



r-. K'.;J' --^r! b down :;h^jinri board. 
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Area Visual 

General Objective: To develop abiliTy to visuaiiy track a moving object. 
Task: Tracking rr-.o.'ing shadows. 

Materials: Fiin-.strip projector, darkened room, puppets. 

Procedure: 1. S'^.ine light on 
^ 2. '/ove between p^ojcrtor -^nd wall to create sliadow on vali. 

3. Tt:i! child to "Look." 

Rationale: Darknos- eimv.nates extraneous stimuli so child can visuaiiy track moving shadow. 
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Area 



Visual 



— ' - ' ■ ^ ' ..u,i itv / t v'lSLJci'i^/ track a n iovjoq obiect. 

Ljenerdi Objective. i u ^vvjiu^. .../i'- y .i:>ucj.i; ujur\ai ^ 

Task: Vtsually fci:ovMr..j a balioon manipulated by child. 

Materials: Bailoon 

Procedure: 1. Ha'.e the child hold out hands (palms up). 

2. Drop the ba'ioon onto child's hands and allow it to bounce. 

3. In- ie-n^/-nor holds balioon and child bats it w-th hands. 

4. R- OjS-? b?.!iGOJ-^ :iS chud hits it. 

Rationale: Boc.us: a b. ioon floats slowly, it is easier for the child to track it visually. 
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Genefui Chiective. To develo'j ability to visually track a moving object. 

Task: Foliovving movennent of soap bubbles. 

Materials: Bottle of soap bubbles. 

Procedure: 1 . Face child. 
^ 2. B'ow bubbles .oward ch^'^l 

3. Say/'Look." 

4. if nect^ssarv, (jjide the child's hand to catch or burst the bubble. 

5. Encourage reaching out or chasing the bubbles. 



Adapnnionb : Ust- ^ej:'"-j'"5 f:o^ti'''Q bal'oons. detlctt'c ba! Icons. 
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Area Visual 



(0 



General Obiective: To develop color discrimination. 

Task: Selecting a red crayon from a group of red and yellow crayons. 

Materials: Large open box, colored crayons, clear plastic bag. 

Procedure: 1, Implementor shows "red" crayon to child. 

2 Implementor places n^d crayon in clear plastic bag. , , . » 

3', Show child , he box 0! aro-H crayom and ask child to l^nd , .e red cravonc fron those in the box and put 

them in the bag. 

4 Assist child if necessary. 

5 Continue lo.ork on the *n,.i,ca.,on ol 'Ted" until ch.ld learns the color, then add another color 

6^ The child » required tceloct the specilied color from a groop con.ainins onlv that color and one other color 

to o.oid a'^f-iion. 

Rationale: Ti'is t3S-. dev:. .:.>5 rntr./y co:or discrimination. 

Adaptations: r^' :o;o'.^d ob.ci: .se craven to draw picture after doing task, 
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Area y'\sua\ 

Genera! Objective: To c'evefop tfie ability to. match and sort color. 
Cask: Placing a coiored disc into a matching colored bag. 

Materials: Red, blue, green and yellcw colored discs, and matching felt bags. ^ 

Procedure: 1, Give child bag of discs of different colors, 

2. Have child place c specific color disc into that color bag. 

Rationale: This v^l' provide for color recognition and for following simple commands. 

Adaptations: Piay ma-tman with the color discs, use numbers or students' rjames. 
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Area Visual 



Seneral Objective: To d^'^vt^lop at)ilitv to visually discriminaie, 
"ask: Mdtchinq ltd to container. 

Materials: Shampoo bottle, squeeze lemon, coffee can, peanut can, dish soap bottle (note - any bottle net made of glass), 

Vocedure: 1. Position child at table, 

2. Show child each container as implementor removes lid. 

3. Place lids to one side, containers to the other, 

4. Hand child a container anfJ say, "Put the lid on." 

5. Continue v/\Xb other containers. 

Rationale: Child must discriminate by and shape. 

Adaptations: Incrcasij dif^icay oi size discrimination, have child remove the lids, 
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Area ^^sual 



General Objective: To discriminate sizes. 
Task: Nesting Cans ' 

Materials: Fvour cans of different diameters that can be nested easily, construction paper to cover outside of 

Procedure: 1. Seat child on floor or at table. 

2. Present largest and cmaMest cans. 

3. Hano child smallest can and say, "Put it in." 

4. Place iirgest can in front of child and hand him each can and say, "Put it in." 

5. Let chiio nest independently. 

Rationale: The four c ns must be nested according to size. The task reinforces the concept of "in." 
Ari.-'ptations: incrt-;.ti diff icultv of size disc^irr^ination. 
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Area Visual 

Gjt^^eral Objective: To sort a mixed dra^ver of silverware. 

Task: Placing al! sr-oons on "spoon plate/' forks on "fork plate/' etc. 

Materials: Knives, spoons, forks, three paper plates with one piece^of silverware on each. 

Pracedure: 1. Show child a knife and the taped knife on p^per plate. 

2. Have child locate and put un plate all of the knives. 

3. Continue with other utensns. 

Rationale: This task develops the ability to son different eating utensils. 
Adaptations: Use other common objects. 
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General Objective: To develop the ability to sort. 

Task: Placing large silver paper clips into a box or baggie. 

Materials: Large silver paper clips, small copper paper clips, box or baggie. 

Procedure: 1. Place a box of assorted clips in Tont of child. 

2. Shovv the child the large silver c ips. 

3. Show the child how to put the ilvcr clips into a box or baggie. 

4. Ask child to put all large, silver clips into specific box or baggie. 

. Rationale: Th.s task improves eye-hand coordination, and abilitN' to discriminate according to size and color. 
Ari.uMat.ons: L'se o^viects whif.li u-u li sorted c^ccording to large and small size and involving -vo colors. 
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V. sual •- Eye/hand 



General Objective: To tra II blocks from barrel to box. 

Task: Transferring blocks fronr. one container to another. ; 
Materials: Potato Chip barrel full of blocks, shoe box. \ 

\ 

Procedure: 1. Place a barrel of b ocks and empty shoe box on flat surface. 

2. Tell child to pick i J block. 

3. Have cliild put bic k in empty shoe box. 

4. Continue repetition until student initiates activity. 

Rationiile: This task develops eye-b.^nd coordination. 
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Area Visual - Eye/Hand 
General Objective: To develop eye hand coordination using fine muscle movement. 
Task: Placing a ball through a hoop. 

Materials: Nerf ball attached to a dowel rod, badminton racket with strings removed. 

Procedure: 1. Seat child so that implementor is sitting behind child. 

2. Place rod with ball on end in child's dominant hand. 1 
°* 3. Hold racket in front of child at eye level. 

4. Tell child to "put it through." 

5. Guide chHd's hand and rod to place the ball through the hoop. 
RDticnale: Child must coordinate eye hand movements to complete the task. 

Adaptations Use embroidery hoop covered with yarn, fishing net; suspend hoor or racket from ceiling. 

203 



ERIC 



00 



Area Visual - Eye/Hand 

General Objective: To develop eye-hand coordination. 

Task: Putting ring over upright dcvvej sti'^k. ^ 
Materials: Ring toss game including ujpright dowel stick and rings. 



Procedure: 1. Place dowel stick in upright position on floor. 

2. Position child in front of sl^ck. 

3. Give child one ring and say, "Put it on the stick." Give assistance if nncclco. 

Rationale: Child must hold ring in proper position to perform task and must visually attend to perform task. 
Adaptations: 
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Area Visual - Eye/Hand 
Genera! Objective: To develop eye hand coordination using fine muscie movement. 
Ta'ik: Placing curlej^s over vertical rods. 
Materials: Electric curler set without cord. 

Procedure: 1. Position child at table. 

2. Place curler set without curlers on surface in Kont of child. 

3. Offer onp curler to child. 

4. Point :j one vertical rod and say, "Put it on this." 
Rationale: This task dc.t iops coordinated hand movements for placing objects on a specific area. 
Adaptation: Use toi'et \jci\)er rolls on fixed vertical doweis. 
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Area Visual - Eye/hand 

General Objective: To develop eye-hand coordination. 
Task: Placing clothespins on edge of a shoe box. 
Materials: Clothespins, shoe box. 

Procedure: 1. Seat child at table. 

2. implementor demonstrates how to, "Put it (clothespin) on the box." 

3. Hand child a clothespin in correct position for placing directly on e:!ge of box. 

4. Tell child to, "Put it on" and guide if necessary. 

5. Fade assistance. 

'.i^rvala- PKilH mncT vmcii^IK/ ofton/^ tr\ of cxr\ ztlc Tn m^^\t^i^3tp t acW 

.,^.tV-.V-. W-.J.v- ...W-^ ..-WW.., > ■ V-.. - ■ 

Adaptations: Use pinch clothespins. 
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Area Visual - Eye/Hand 



Genera! Objective: To develop eye hand coordination. 

Task: Pusliir.g cbject with push broom. 

Materials; Push broom, plastic cone-shaped object. 

Procedure; 1. Piace cone-shaped object on floor, 

2. Show child how to push broom and say, "Push it with the broom," 

CD 3 Assist child until activity can be performed independently, 

o 

Rationale: Child must keep eyes focused on object being pushed. 



iiAM>ony ijci> oth^-r inrno rninrfiii nhlpcis' u-.m 01 pL'iStic to dfisiunate d definite PQth or pattern on floor child must 
(r-'i^.,.. 



Area 



Visual ~ Eye/Hand 



General Objective: To dt-velop eye hdnd coordination. 
Task: RoMtr.g a ball down a slope inlo a box. 
Materials: Ball, incline nnat, box. 

Procedure: 1. Seat child at high end of incline nnat facing low end. 

2, Place box two feet from child with open end directly in front of him. 

3, Hand child the bail and tell hinn to "Roll it in" the box. 

4, Move box three feet away, gradually increase distance. 

Rationale: Child must visually fixate on box to roll the ball into it. 
Ad3{.>. jtions: Use smc'.llur ua!! and cube. 
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Area . Visual - Eye/Hand 



General Objective: To develop eye h:^->d coordinauon by aiming at target. 
Task: Throv.ing bean bays into boxes or throwing object at target. 
Materials: Set of stacking cubes, three bean bags. 

Procedure: 1. Place tire in horizontal position on floor. 

2. Place largest box a Sf;ecific distance away from tire. 

3. Tell child to step into tire and face box. 

4. Of ler child bean bag. 

5. ToLich box und say, "TnroA it into the box." 

6. If cl:it(i IS successful, replace ijrij.'st box ;Mth smaller box. 

Rcitio*^. '*?" \*, * cf r.tii^ci" ^ • ' • ■ • ■ ' ' ^^'^'''^l '~:r*d box iq mainTained 

Adaptations- 'Jie carciSoa-^d bo^- ■ ^: ^ " "* .. l. - !;.:'is ur c'otl^. blocks; inc.. .ise distance between tire and b03 

'^cteod of usinn s" ^''i-' boxt 5. ^ ^ . ■ 
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-i: ■ . ■■'':') . ii< '1 coC' """lation. 
. . • . '!:;.;. wilii ball. 
fhiU' 0'^^ ^'owlirui o/"*^ large ball. 

■■•'ire: i. Pt .-L ' viv.li: ■] id pusilion ci short distanre fruin <Jiild. 

/ • V: ' ^" ro . Miid. 

o. r> I njii ."/ui knock down the pin. 
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General Objective: Todevetof:) eye-hand coordination. 
Task; Putting correct shape in box to ring bell. 

Materials: Wooden shape box with two openings; circle and square, desk bell. 



Procedure: 1. Put bel! m center of box. 

2. Give child a shape. 

3. Let chiid find the correct openi g. 

4. VVpen child places the shape in tf^e correct opening the bell will rino. 



CD 



Rationale: Correct response is 4mmcdiately reinforced by ringing bell. This exercise develops eye-hand coordmatic 
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Area Visual - Eye/Han d 

General Objective: To develop eye hand coordination. 
Task: Putting simoie knob puzzles together. 

Materials: Puzzle with knobs on the piece. ' 

• /» 

Procedure: 1 . Place puzzle in front of child. 
2. Say, "Take out/' 
g 3. Physically ass.:>r ch:!- prirsa 

4. Hold puzzle piece up and say, "Put in." _ 

5. Demonstrate and assist child, if necessary. i 

6. Grad Jally fade assistance. 

Rationale: Puz: es vMth kncbs are easier to manipulate and visually tocus upon than puzzles withouj knobs. 
Adaptations: Stc-i with one puzzle piece and continue with more; use color names; use puzzle piece names. 
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Area Visual — Eye/Hand 



GeTneral Objective: To develop awareness of boundaries. 

Task: Coloring within defined linnits while exploring entire surface freely. 

Materials: Parquetry pu77ie pieces with shape :ut out of center of various fTms - paper, cellophane tape, crayons. 

Procedure: 1. Place child in front of flat surfacs. 

2. Secure paper to surface in front of child with parquetry puzzle piec^^ placed on top. 

3. Put crayon in child's hanri. 

4. Direct child to put crayon inside outline. 

5 Encouragn child to move crayon over entire paper surface while form slides vvith crayon. 
Kiifinn;ile: Chilri i<; free to mnvR r- . .n with minimal limitations, but child is still aware of specific area in which 

Adaptations: Use prj.r^ brush, fir.ger, or sponge instead of crayon. 
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Genera! Objective: To scribble in a directive nnanner. 

Task: Using a crayon to scribble in an enclosed area marked with glue. 

Materials: Paper, crayon, glue. 

Procedure: 1. Area will be enclosed by hardened glue which child can feel. 
2. Child will scribble using crayon in enclosed area. 

Rationale: This task prepares the child to scribble within a line. 

Adaptations: Use yarn, whate^-er color yarn is used, child must use that color or crayon. 
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Area Visual — Eye/Hand 



General Objective: To develop eye-hand coordination. 
Task: Directive pasting. 

Materials: Paste, paper (small pieces and sheet). 

1. Place materials in front of child. 

2. Using simple language; have child do the following: 

a. pick up glue, 

b. put glue on small pieces of paper, 

c. put down glue, 

d. pick up paper and 

e. p '^.ai^er to sheet. 

3. Grudv^^ .y fade physical assistance and/or painting lo materials. * 

Rationa'.L: Child mur-: place glue on paper and then place the paper on a specific area. 
Adj[)tations: Draw a tree ann jse various colored paper for leaves. 

216 



Procedure: 
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Area Visual - Eye/Hand 



General Objective: To develop eye-hand coordination using fine muscle movement. 
Task: Folding washcloths. 
Materials: Washcloths. 

Procedure: 1 . Child takes :^ wr^'-'^-^r'^c^'i h-^^r^. oasket. 
zt 2\ Show child how to fold it. 

^ 3. Have child fold waslicloths, assisting when necessary. 

Rationale: Folciing helps the child become more independent in activities of daily living and further develops eye-h 
coorclinati^^jn. 

Ad3ntiii^o^"»s : Foid s^^"'ts and pants. 
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Area Visual — Eye/Ha nd 

General Objective: To develop eye-hand coordination, using fine muscle movement. 

Task: Stringing hair curlers in same manner as stringing beads. \ 
Materials: One package of hair curlers, teacher-made "lace". 

Procedure: 1. Position child so he/she can work with hands on flat surface. 

2. Place Icce near child's dommant hand and one curler near other hand. 

3. Say, "Pick up the string. Now pick up the bead. Put the string through the hole ' (Remind the chiid 
look at the hole.) Assist if necessary. 

4. Say, "Hold the string. Now pull the bead to ; f end of the string." 

Rationale: Child must use san^e eye-hand movements to perform this task that he/she will use to string beads, but tl 

size of man^ria s :'?s; ocijJiy tho of Xh^ opening) makes this task ^^asier than stringing beads. 

' Adaptations: Gradually o^^e^ cjMers with srr^iller diame:er/c;radujiiv increase number of curlers offered to child. 
Place curlers m cc-^tamer, ar^d toll child to remote tfierTi from container. 
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General Objective: To stuff envelopes. 

Task: Picking one IBM card out of box and placing it in an envelope. 

Materials: IBM cards, business size envelopes. 

Procedure: 1. Place IBM cards difcctly in front of child. 
^ ^ 2. Place stack of envelopes to left of child. 

M 3. H^ive child pick, ufi a card and. put it into an envelope. 

4. Have cfiild place it to right of box. 

Rationale: Trns exercise f^elps the child develop finger dexterity and further improve his eye-hand coordination. 

Adaptations: Ask for tvvo c.irds in each envelope. 
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AUDITORY TRAINING 

Definition- refers to the adequate and efficient use o\ tho auditory mode 
to show awareness of sounds, to attend to and discrinninate 
sounds, and^o make meaningful word associiitions. 

Introduction 

Like the visual, the extent of the auditory abilities iind limitations of a 
severely/profoundly retarded child is difficult todiagnoso through rcrjular 
auditory examinations. Likewise, it is difficult for a te.icfii.T of iho seviMoly/ 
profoundly retarded to determine exactly how much or whdi c cImUI \iv.r 
ceives cKjditorily. Once again it is necessary for the ttvK:hor to L*xir«.Mni'lv 
observant of any and all behaviors that the child elicits which may yivt' some 
indication of his auditory abilities and/or limitations. 

Auditory stimulation is ongoing all througfiout the school day. Wheihc^ or 
not the teacher is speaking to a particular child or to a group, all of the chil- 
dren are uX least exposed to the auditory stimulation (i.e. Simple commands 
are given to various children all day long). Some difficulty muy arise rcf).«iti 
ing this constant stimulation. One class may be made up of both ly|)«^ of chil- 
dren: DThose who oyer respond to auditory stimulation, 2)Thoscwlio uiufy; 
respond to auditory stimuli. The children who are overly responsive to 
auditory stimulation are disturbed by too much noise and it impedes the 
learning process. For these children, the amount of auditory stimulation and/ 
or auditory cues must be limited or controlled. For the children who under- 
respond to auditory stimuli, the teacher may have to 'bombard' the child 
with auditory stimulation. This combination of children in this respect be- 
comes a managment concern for the teacher. He/she must organize his class- 
room and/or schedule accordingly to accommodate both types of children. 
Truly a feat! 

Considerations 

1. Watch closely for any response, motoric, gestural verbal, that indicatcjs 
that a child is auditorily attending. Sometimes a mere quick blink of the 
eyes is indicative of auditory attention. 221 
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Considerations^Auditory Training 
Page Two 

2. For a chile who is auditorily distractable, or who over-responds to 
auditory sJmuli, limit the number, intensity and/or frequency of 
auditory cjes. 

3. Often a child who, upon initial entrance to the program, is high'/ 
over-responsive to auditory stimuli, will gradually learn to tolerate 

a higher noise level. Encourage this to some degroe. It is, aft(- all, not 
a very quiet world I 

4. Many of these children have difficulty separating tho meaningful audi- 
tory stimuli (i.e. teacher giving a command) from th^} concurront mo.nn^ 
inglc'ss noises (peer laughing in background). Time must be spent and 
consideration given to the children who hiive this type of ^judrtory dis- 
crimination proj^lem. 

Remember!! The teacher's understanding of how and what the children h5ar 
helps him/her to help them! 
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Area Auditory 



Genorai Objeciive: To develop awareness of sounds. 
Task: Ratsi^^sg head in direction of sound. 
Materials: Wedge Pillow, Bell 

Procedure: 1 . Place child in prone position over a wedge pillow so ihat head extends beyond high end of pillow. 
2. Ring bell directly in front of child, sliohtly above his 'her head, 
g 3. Encourage child to raise head in direction of ringing bell. 

4. Increase distance child is required to raise head to find the bell. 

Rationale: Tlnis task develops ability to attend to auditory stimuli While strengthening head control. 

Adnptatiorr. Use musical toys, radio. 
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Area Auditory 

■ r 

Genera! Objective: To locate Gouxes of sound. 
Task: Locating the source of a ringing bell. 
Materials: Bell 

Procedure: 1 . Sit in front of child 

2. Ri g bell on the right side of the child's hear?, 
g 3. If hild does not look, gently move his/her head. 

4. Pr se, "Good, you found the sound." 

5. Continue process on left side of his/her head, below eye-level and above eye-level. 
Rationale: Through physical nnpvennent of child's head, child learns to turn tov. >rd location of sound. 
Adaptations: Ciap sticks, turn on radio, clap hands, use can with ks in a, puncture inflated balloon. 
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Area Auditory 



General Objective: To overcome a hyperactive startle. 
Technique: Exposing the child to loud noises. 

Materials: Loud clapping hands, bells that ring loudly, such as cow bell, cymbals, paper bags filled with air to pop 
slamming door, pots and pans to bang. 

Procedure: 1. Allow child to make loud no ses with he materials. Give assistance if necessary. 

2. Allow other children to make loud nc ses near the child with hyperactive startle. 

3. Make sudden loud noises in a quiet rc jm. 

Rationale: Frequent exposure v/ill accustom the child to the loud noises and diminish his/her startle reflex. 
Adaptation: 



Area Auditory 



General Objective: To produce sound. 

V:/ 

Task: Producing sound with rhythm instrument. 
Materials: Two sets of wrist bells. 

Procedure: 1. Sit facing child. 

2. Hold one set of bells and give one set to child. 

3. Shake bells and tell child to shake his/her befls. 

Rationale: Through imitation child learns to produce a sound. 

Adaptations: Use rattles, drum with two drum sticks: produce sound (shake bells) and then tell child to produce 
(shake bells). 
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Area Auditory 



General Objective: Xo locate source of sound. 
Task: Moving self to locate ringing bell. 
Material: Bell. 

Procedure: 1. Ring bell three feet fronn child and ask him/her to "Come get the bell." 

2. VV'^en he/she reaches the implementor let him/her hold the bell and ring it. 

3. Move six feet away and repeat. 

' Rativ ie: Child te^rns to seek stimulating sounds. 

Ada: ' tions: Use v o"s sounds, i.e. whistle, buzzer, transistor radio. 
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Area 



General Objective: To locate source of sound. 

Task: Finding a ringing bell. 

Materials: Two paper bags, one wrist bell. 

Procedure: 1 . Sit facing child. 

2. Hold up wrist bell for child to see and ring it loudly. 

3. Place bell in bag out of child's sight. 

4. Hold up both bags in front of child and shake. bags so that bell rings. 

5. Let child find bag with bell. 

6. Let child play with bell when he/she finds it. 

Rationale: Child is using only auditory cue to find source of sound. 

Adaptations: Use transitor radio in a box. rattle that makes noise, wind-up music box 
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Area Auditory 



General Objective: To locate source of sound. 
Task: Finding hidden sounds. 
Materials: Towels. 

Procedure: 1. Group children in a semi circle. 

? Put towels over children's heads so they canriot see implementor hide in room. 

. 3. When first implementor hides, other implementor will direct children to take towels off their heads. 
(Implementor will holp those children who cannot take towel off head independently.) 

4. Impiemefitor wiil make sounds from hiding place such as calling children's names, knocking, pounding, 
etc. 

5. Children should look in c ection of sounds being made by hidden impleinentor who will then come froi 

p'uuen puriiion. 

'3 ; : chniiren drt nhuuiiory they can seek out hidden implementor. 
Rationale: • This exercise ,.ru. ides for a social interaction and strengthens auditory awareness. (Simiiiar :o hide and seel 
Adaptation; Have other children hide and mak- )unas. 
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Area Auditory 



General Objective: To accuitom child to wearing earphones, ■ 
Technique: Listening to i^usic throifjh earphones. 
Materials: Record, record player, jack, earphone set. 

Procedure: 1. Set up record player and earphone set and put on a record. 

2. Child sits or IS positioned beside record player. 

3. Turn record player on its loudest volume so child can hear music coming through earphones without 
wearing tnem. 

4, Held one earphone next to child's ear, Do not put on his;'lier head, 

5, Child may turn head toward the earphone Imusic) or child's eyes may look in tlie direction of the earphone 
Imusic). These actions are indications that the child's attention is attracted. 

■ 6. S;.re3d t.'ihw set and hold over child's head so music can be heard by both ears. Do not put on child's head. 

7, Child ma. bend hejd toward one side or look in one direction; if so, hold that earphone closer to child's ear. 

5, Graduaii'. decrease the distance from child's ear and one earphone. 

9, Gradually decrease the distance from child's ear and earphone set. 
^0 P' ■ th? 'r^'T? i:et on chi'd's ears. Watch child's reaction, 

1 1, li 1^ t:;^' eari;hones on his, her head, ren^oie and resume holding earphone by ear. . 

12, i;' C'mIO I no: ii it'i'-vAi, iea>^e e.trpiione set on ears lor j one! Denud cl lime, 

13, Grstiual! incri -se i' ^ lirgih of time the child woars th? earphones. 

.Rotionale: The earphon-;, enable a child to listen to music without disturbing others, 
\da;itationj: 



Area Auditory 



General Objective: To ioiiuw lerbai d'fections, 

Task: Foi!o;.i:-'j li'x'U viital li rectioriS v.hile listenirig through headphones. 

Materials: Tape player, jack plug, two pairs of headphones, recording of appropriate verbal directions taped specifically 
for child. 

Procedure; 1. Prepare tape player to play taped recording through jack plug and two headphones. 

2. Sit facing child, 

3. Put a set of headphones on the child and a set on the implementor. 

4. Play taped recording. 

5. Tell child to imitate same rrovements as the implementor while playing tape. 

6. After followir,Q ine above directions several times, encourage child to follow verbal directions independently. 

Rationale: Wearing headphones focuses ne child's attention on the sounds and eliminates auditory distractions, 
A^l ■■otations; Use commercial recorded :ongs; use Uguage m.isier and suecifically prepared cards. 




Area Auditory 



General Objective; To devtiop auditory memory. 

Task: Imitating sound patterns on drum, \ 
Materials: Drum, two mallets 

Procedures: 1. Place child with flat surface between you and tlie child. 

2. Place drum on flat surface. 

3. Give child one mallet. 

4. Use ot^^er mallet to b-?at drunn three tinges saying, "I love yo'i" as the in.,)lementor beats the drum. 

5. Sav , "Berit the drum." 

6. Encourage child to beat the drum as imfilementor beats the drum and say, "I love you." 

7. TeM c"^.'d to listen. B^-:it :.jttern ^nd X\y:n leW child to "Beat the drum/' 

Rationale: IrnitatiwH bu: a.,^ru ^ ;.'^:::cr',' n icarnri'sg. 
Ad.'-'ptations: Use t/.o ^our v. ore! : ' r :.:e t'lp c^ iiil'? name. 
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Area Auditory 

General 0:);ective: To devei :;ound discrimination. 

Task: T/ijicntng rhytnm instrument to sound of rhythm instrument. 

Materials: Two tambourines, tv.o sets of wrist bells, cardboard box with one open side, song, ''Listen, Listen,'' Music 
Activi ties for Retarded Children, Ginglend and Stiles, page 47. 

M Procedure: 1. Place box between implementor and child with open side toward implementor. 
^ 2. Position child on closed side of cardboard box. 

3. Pljce one tatPboLirine and one set of vvrist bells on top of box. 

4. Pi.^y visible tamrrourine and say, "Listen." Play bells and say, "Listen." 

5. Sing song and puy hidden bells at appropriate time. 

In, Pl«-Lr in\ rt ,r. r\r%».> t Hot, r/^i t nWr tJ-tn rimo " 

7. ?''0'.V Ci" hidd 'T: i.-" \tr'jrT,- '-;t thc;t It tht' ir:;"'" ^ H'^d SC:y "This ths £3rr;9." 

8. Play instr^.r-i-^ent snd encourug.^ r.hild to play instrument at the scmo time. 
R;.njoni:!e. Chtlrj mu^use audi:Ary cue to choo-^e t.he correct instrurn»'^nt. 
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ACTIVITIES OF DAILY LIVING 

1. Feeding^and Drinking 

2. Toileting ^ 

3. Dressing arid Undressing 

4. WPiShing and Grooming 

Introduction 

Activities of daily living (i.e. feeding and drinking sklHs, toileting skills, 
dressing skills, washing, bathing and grooming skills) constitute a significant 
part of the educational program designed for the severely/profoundly ret, 'ded 
child. Thu more independent a child can become in performing the ; eviif/-dav 
living skills, the more independent he/she can becornu us an inchviduol func- 
litjniruj in iliu homo or the institution. 

SuhcdulirHj tlie activities of daily living irito the s^jliodl (J-.jy can bf; done in 
various ways. Throughout each day, the activities arc oii(jo>n<): i.e. TuihMirtg 
occur', (ill dcjy ■ at which tirno toileting skills, undro.sinf), dressing ^.kills :jnd 
harv: ; isfiing skills can all be emphasized, Wlien eacli child arrives at slIioqI, 
I* , v^noot, or has occasion to have to put on a cojt or a sweater, dressing 
s . tun2i[)ping, zipping, removing coat etc.) can be' emf)hasi/ed. Allhou»jh 
(i • -L* skills arc ongoing, and can be worked on wheni'ver the occasion arises, 
as indicated above, the teache* .nay find it necessary to scliedulu sp^'cifi:* 
tirni>*s for activitlLS of daily living instruction. CJioos n'j tcjilclifuj lifiu; Xo t(Jach 
Pat to LiruMf) Ins [)ants may bu an unwise choice \\ Pel rrally has to iu \\Hi 
bathroom! Or, sclieduliny instruction of activities o\ d; ily hving \t) ilii-j on- 
going riumner may not allow e nou gh litne to be S()^'rii (mi tlio!,<.' irnf)ort.»Ml 
skills. A sjjecial individualized instruction time, to U;.jch aciivitiuf; ol daily 
hvintj, can be feasibly scheduled in any of the variOLS types of schoHulimj 
firocedures described in Cfiapter Two. 



1. Feeding and Drinking 
Introduction 

Independent feeding and drinking skillb riiay or m.^y not be o f .ji- i ()oal 

for a particular severely/profoundly retarded cfuld As mentioned several 

lin es, the range of abilities in this grouu is wide, .j . c childfjn cari and will 

216 



23G 



Feeding and Drinking-lntrodu^^von 
Page Two 



become independent feeders. For many others, this couid never be a realistic 
goal. 

Prior to beginning a self -feeding program, the child must already have, m 

Ins rrpt^itoire, certain |}r(?rc(ju, Mr'/she rnu'.i to l.'hfj!'! .r M 

maintain th(3 head erect and controlled, 2)guide his tiarid to Ins n^uuth, 3)re- 
mnve the f(j>od from the spoon, 4)chew and svvii. ew {\)v fotxl. 

TIhmu jrc* st?voral skills which make-up Uie final ccMii|;lt.'K buhavKK ol -.^'Iv 
foediny. A dt'tailed task analysis of the feeding ski.! i.honld be pcrloi rn'?d for 
an individual child. Each sub-task must be considen^d, i.ossibly further nnalyzt 
and developed if the goal is for the child to eventually i K.'cofiio mdetj -^nder/ 
feeder. 

NOTE: Teaching a child to finger-feed should precede teaching him/lier to 
eat with a spoon. 

f-or triany severely/profoundly retarded children, lej tiiriM f'»rHir»<j dn.-; 
not ln'fiin with finger feeding or spoon feeding, hut wr^ ♦•m* hm'M''** ild 
to toUiratc? Ii(tuid or solid food in the mouth, or to ( ii--.. or f" -'^^-v; As 
in evo-^y f^yard, the abilities and limitations of the iodividiKj! rbild fiK t.'^-. 
wiiat feeding arid/or drinking goal is ap[)ropriale and .'I'.iic 

Considerations 

Notes on Normal Eating and Drinking^ 
A. Eating 

1, Child is in an upright relaxed position with adetiuate head control. 
?. When utensil is in sight, mouth opens appror^rijtely for acref)t<ip(:e 
of that portion of food. 

3. As food is placed on the tongue, the lips close. 

4. The food is shifted by the tongue to one side of the mouth, nonnal- 
ly to the molars. 

b ThL* hewtfuj process consists of rotary jaw rir non resultio^j in hori- 

/'>ni il ,it|fi verocal jaw motion. 
6. DiiruKj i.liewmg, the front of the tongue ni-^fnp .j'j'' s ttu: fwxl v;fnle 

tiie lips rern.iin closed. q — 
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Considerations— Feeding and Drinking 
Page Two 

7. Deliberate swallowing occurs with the backward motion of the 
tongue with the back part of the tongue moving toward the |)alate. 
As the food shifts back, the tongue comes forwdrd. 

8. Automatic swallowing takes over as the foo(J to the b<ivM of tho 
tfiroat. 

B. Drinking 

1 . When drinking with a cup, the lips close around the tup of the <:up. 

2. Tfic front of the tongue is down in the moutli vwith the midcile of 
the tongue humped and waved toward the htick ut th(.' mouHv This 
is followed by automatic swallowing. 

3 Straw drinking requires the moutli closing ov'T (he cir.jvv vj\\\\r 

tongue grooves around it. 
4. Tiie cliild tf^en sucks to draw the liquid to the back of the rnouli; 

wtit'fc swallowing begins. 

2, Toiieting 
Introduction 

Toilet Training a child is usually considered an important goal by hot>i 
the parents and the teacher. A toilet trained child, v^fio ir. indr^pendcnt 'n 
his/her toileting skills, who can care for hirnst'lf/herscll in this re^^pc-ct, v- 
one who IS fin jch less demanding of the teacher's and the ptiretU's t imc 
ToHet trjifiing often becomes a rather emotional subject, especially wiih 
nuioy o( the [>afents. It is usually one of tlic first goals tliat the pan^nt '.vll 
vcrbali/c wlien asked what he/sne hopes the cfiild 'aiII .jccom()lish throM'jh 
education and training. However, this sul)ject should nmain as un«.'niononal 
as IS posMl)U.' tor the child, tlie parent, and tfie teacher Th.c tcachcf and 
p.iifint uiust l)c careful not to make bathroom time a rM.'fjcitivc time. 

No .iiternpt stujuld he mafle to toil(.'t train a child b^ for*: the child is 
ffs^dy, l)cloie luj/shc has readied a certain level of dcv !( jpuif.'ntal reaturity. 
It h.''. \)rMu uM.afnrnended that a ()ar(Mit or a tca(,h(j: Mia .ii^^rnp* tf/i!et t'am 
\tv\ until the child is able to remain dry for two hour ju't lods of te - "I he 
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Toileting —Introduction 
Poye Two 

dry period should be about two hours long: he/she will then have !ti»; ti fding 
of a full bladder and will know the sensation of reli' ' when he/The empties 
Lis/her bladder.^" 

Keeping a record of the child's voids will give the teacher and parent iin 
idea of the times that the child usually eliminates. Theso charts can be kept 
both at school and at home during the early attempts tc ;iote a child's toilet- 
ing patterns. Sample Chart: 



M 



a.m. 
6:30. 

7:00 

7:30. 

8.00. 

8:30. 

9:00 



T W Th. F S Sun. M 



W Th. 



s s 



p.m 
3:30 



4:00 
4:30 
^o:00 



1. 



b:30l 
9:00*" 

•End of School Day 



231) 

••Bed Time 
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Toileting- Introduction 
Page Three 



The illustrated chart utilizes the following codes: 

W for Wet (wet pants or diaper) 

BM for bowel movement in pants or diaper 

D for Dry 

*uses toilet to void 

* *BM uses toilet to defecate 

(Example - D* would indicate that the child was dry when put on the toilet 
and urinated while on.) 

After approximately five days of keeping this chart, .u liorn- and school, a 
pattern sliould begin to appear if the child is ready to l...- loilut irain»;d. 

Corfisiderationi 

1. When a child is sitting on a potty chair or toilet, \\h/\vir fuet should be com 
fortahly resting on the floor, preferably, or on sonie othtr flat surfact. (i.e, 
a bOA, or a stool placed just in front of toilet on v/hic»f ilie child can rvM 
his/lier fuet). This gives the child a fueling of safety and s-( urity. 

2. The putty chair containers should be d^'ep enough th<it ilui chiiti cannot 
remove the fecal matter. 

3. Pusitivi* reinforcement and reward assume an important role in early t(jilet 
trctirnng. Ev(.ry effort should be made to be positive whon the cfiildiias 
res[jonded appropriately, and NOT to be negative or aversive whf'ii :ir:ci- 
d^'Ht occurs. 

4. It is l)f-,t ID stay with thecriiiu vwnc nc/slie is on the toili;t so that the 
[)o:;:iiv.» r^Mward can be awarded immt'diatoly followir)(! :fu' elirniruMKjn 

5. If pony (.flairs are utilized, they should he lor. jhxJ m i u t).ii!uoo./i uf - cj. 
Tru> cliild must realize that only the bathroom is tf^j at-propnat^? plj(.e t^;r 
going to tfie bathroom. 

6. Wf^un toil.M training has begun, training pants should rrpL.L^f didfMirs afd 
ruhl.MM paiUf). 
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Toileiing- Considerations 
Page Two 

7. When initial attempts are : eing made to q^X a piUtern on a child's toilet- 
in(j behaviors, it is not the time to practice dres'>in() skills. In this com?, 
priority must be placed on the teacher's becoming .iwaro of lh(.* child's 
eliniiniition pattern. 

REMEMBER!! BE POSITIVE - AND CALM! 
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3. Dressing 



Introduction 




As with many tasks, several of the dresslng/undressir() skills are madf up 
of i\ series of chained, snnall steps. A technique often utilized m Kjaching 
dressing skills is referred to as buckwurd chaining . 

In backward- chaining, the teacher begins instructing the child at the final 
ste[) of the task first . By utilising this procedure, e;n:h i;ind every time tlit- 
child responds (performs), he is, in fact, completing the task. (Refer to f)age 
no, 2G3.The card is a technique card describing a backward chaining procedur 
for ihe skill of reriioval of a sock.) i.e. In refejre.ice io t'le skill of romovifig a 
sock, by utilizing the backward chaining technique, each tirrvj tfie child cor- 
forinr., lie is nMnoving the sock. T^;is fjroc«*dure ma'c^s i( vt-ry c.l<Mr to ih- chlU 
exactly vvliat Uiu final t)(ihavior is, and what ib ex[)(N led ol huii. 

Considerations 

1. When working with a child on these skills, the teacher should work f ^om 
behind the child. (This may be from a sitting, standing or kneeling posi- 
tion). As the teacher puts the child through various movements froni this 
position, the child feels the movements in the saine fashion as he/sl'«c wou! 
feel them if he/she were ()erforming the task hirnself/herself. Also, Hie 
nearness of the iniplementor to the child may bii reassuring for, and 'jive 

a SL'Mse of security to, the child. 

2. Thu KMchrir should put the child tfirougli all of !lie steps of th sequi*nce 
[Kiur to one that he/she is to accompli:>h indt-' • 'ently. Bv doing s(\ the 
child qiMsthe fe^'ling of tf;e movements involvec? in ^iie enure taok; th(f 
movenient'. which will eventually be learnid. Also, I y [)utt:ny the child 
throu')h all of tl»e movements, a learning pattern c in I established. 

3. Ti\M;[nnf| niKif 'ssmg skills should f)recetie the tccu I i k) o\ ^ '«.'!,sin'] skills; 
'un' dt»in(j pr^ujedes (Joiny ~ i.e, taking ofi a sol< Li* 'on; puitm^] on a sock, 
tjn/i{jpin() Ijefore zipping. 

4. A ^hjoi that must l}e ke[)t in mind when teaclurij a child undre-.siru. ^ 

dir , n '\ '.kiihi IS that of a(/propnate place ijrid/or tir " Oiiriini tfi<? K.hinc 
ijt ih. '.L' skills, the teache'r should empliasize tht dpi \ n\i\\:i*r tiin^js and 
pIcKj's U) fLTiiove [^articular pieces of clotlimg, 
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4. Washing, Bathing, GrcorninM 
Introduction 

Very much like the dressing skills, many of tlie w^^s}lin(J, bjthing and 
grooming skills are made up of a series of chained skills or tasks. Therefore, 
the backward chaining technique described earlier is also appropriat(i wl -en 
teachlfu) a child these washing/bathing/grooming bkills. For cxcirTij)l^!, ihf skill 
of liandvvjshing is made up of a series of se(iuenliak vn^iH snl) i.j'.ks. all oi 
which nujst be [performed sequentially if llie task is to In? cumpUMi.t}. 

1. Child locales and walks toward sink 

2. Child stands in front of and facing sink 

3. Child turns on water 

4. Cfiild grasps and picks up soap 

5. Cfiild rubs soap between hands 

6. Cfiild puts soap down on sink 

7. Child rubs fiands again 

8. Child rinsus hands, front and back, under water 

9. ChihJ turns off water 

10. Cl^ilti locates hand towel 

1 1 . Cliild uses towel to dry hands 

12. Chtiil replacf.'S towel apfjropriatcly 

The child must be able to perforin each of the senarate skills that make ur 
the task. In addition to the ability to perform each irate skill, the child 
must Ini able to Independently initiate movement to tl^: nr-xt skHl if^ the 
seciutMice to carry it through to its completion. T\m: im;)lein'*ntor, * . n must 
crMK:f'ntr.ito on two things when working with the chilli 1 )rhe child's 
fwr;M>ni^. i: (.1 r.ich. individual skill. 2)tlu.' child's in(j-;>-'"l'"' min.ifnu <A mo' 
uKTil l(; the fu.'xt skjll in tiie se(iucnce. As each individ - J iH m.iv orif|inalh 
h.jv.' lo :Jw.p'-(l and/or prornpl^'d prior to llie cImM'* kk h'of rul'int (:cMiU)le 
liofi ')! n, so- the inrlicilion of movtMueru Irodi o^'e sul) task U) ih" 

next. 

Utih/mg the backward chaining procedure alrec'dy cfiscr ibrd, tf>f* UrM 
T.r.l Hh. r,M.i(i fuusl prr lorrn in r^'^jards m this hand /; :' hmi} exarn|3le, would 
th." Ki'.- t i'-l- ul llu; se(|uenf;e: rr\i\di:\iu] t(»w'^l ai j; -r i.i t.-'y. 
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\ Considerations 

\ 

1. The sub-tasks thatViake up tfv- more complex skill (i.e. the sub tasks that 
make up the handwashing sk i!) may be written as behiiV-oral obi<;ctivr,'S 
with a criterion of acceptable performance estahli .l-i.'d. 

2. Tliis sample breakdown^ff the hand washing skill may have to bi; broi fn 
down into more minute steps for a particular chiUi. The incr..'m(;ru of sir;p. 
size between the sub-tasks must be deternnined by thi; abilities of the indi- 
vidual child. 

3. The teacher and/or irnplennentor can construct a chart which 1 llists the 
s!eps of the sequence and 2)has two columns beside the steps, one in whid 
to record independent performance of the sub-task and one in which to re- 
cord independent initiation of the sub task. 

4. Those considerations diccJ: ' (working from behind the child, 
and putting the child through the nnovement) also apply in regards to thest 
washing, bathing and grooming skills. The teache. and/or impli-Miu-ntor 
would, irom a position behind the child, move thi; child throiiylr the si: 
(liicnti.il ste|)svvhich precede his/her independent p..- lonnaiu i; 
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Area Ac tivi lirs of Daily Living — Fee 

Gener:^l Objective: Tudo\e!op indc;.endGnce in feeding. 

Technique: Directing spoon he'd by implementor toward and away from mouth. 
Materials: Spoon, favorite food in bowl, table or desk. 

Procedi re: 1. Sit facing chiid with flat surface between you and child. 

2. Place bowl containing food on table. 

3. Scoop food nnd fioid spoon in front of child's face. 

cn 

4. Direct child how to gra^:;) ipiplementor's wrist. 

5. Show c^^'!d hov; to puM imf^iemefnor's wrist toward mouth so chiid can receive food from spoon. 

6. After ch lUl tjk* s food from spoon, show chiid how to push implementor's wrist away, in the direction 
of the bowl. 

Rat'unale. This fuoceJure ust^l^: rcijtior^.f' bL..'.;:en directing the spoon and receivmg the food. 

Adai t.itions: 
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Area Activities of Daily Living - Feedi 

Gener:.! Objective: To stimuidte the oral area. 
Technique: St-'-n-jUtti-g rot jry j^-'-v movement. 
Materials; Dried fruit, piece of solid food. 

Procedure: 1 . Hold a i)iece of aried fruit betv;een child's molars on one side of mouth. 

2. When chi'd begi' S chewing on the dried fruit, insert a cube of solid *ood between molars on the opposite 
Po side of mouth. 

Rationale: By ustPQ ^Ir.ed t^uit r,n one side of mouth and a cube of food on the ot'^er, the child is guided to use both 
"s;dr*s of n^C'jih for ci ewmg. 

/^d.if:tdtic--nv: U:,r Si Jt::'!>, tj* V, Sconce sticks, 
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Area AcTiviti(^of Daily Living - Feed 

Gener,l OD,ect,vs: To m.ke ttie cmid's oral region more receptive for feedirig. 
Technique: St.rru'i/.tmg an inactive upper lip to a;d in closure and mobility. 
Materials: Paint b^ush, tongue depressor, lalex-covered spoon. 

Procedure: 1. V.brate the child's ch.^ek by placing implementor's index f,nger in child's r.outh and implen^entor's 
m.ddie finger rn the utside of child's mouth. 
3 ^- ''"9^^^ b'"^^^ 3^' forth across all reachable areas of the child's mouth. 

3. Ta;: ir.b child's lip ar^ , v.ith a tongue deores-or or paint brush. 

4. ToLCh the child's um: w,th a spoon tnat has thick food on it. 

Rationale: T:„o.gh these exercises, the child will be able to move upper l,p so that he/she can tak the food from the 
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, Area Ac tivities of Daily Living-Feedtf 

Genera! Objective: To further deveio;) S'^cct^ssful feeding habits. 
Technique: The use of three ftnqe'^ jaw control. 
Materials: 1 mplementor, child. 

1. Place the middle finger under the child's chin, dM the way across to apply pressure to the iaw for closure 
and reduce tongue thrust. 

2. PiJce the tnumb on the front of the chin beneath the lower lip to aid in lip closure. 

3. Index f inner -oes along the side o' the cheek to stabilize implementor's hand and control the head from 

dro[:-;":)ing to t'>j side. 

Rationale: Jaw control prc/.des more control of the child during feeding. 
Adaptation: 



Procedure: 



N3 
CD 
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Area A v. t^ivit^^ u s o[_ Djily Liviiiq-Fei 



G-noia! Obj. active: To us. n;>s Vj ^c-niove food fror 



"n ?[)oon. 



WM^hnique: Tc succ^^-,-- ir, food froni tfie 



spoon. 



Materials: SpGon, oov.i, pre^ rred food. 



Procedure: 1. piace food n- ar the side of the chilo's rr.outh encouraging child to open his/her mouth. 
^J 2. PLice food in the middle of the tongue. 

3. To avoid tongue tnrusts, give pressure on nniddle of tongue with bowl of spoon. 
4 V.ait iij s to close around bowl of spoon. 
5. VVithdrriw s;)Oon from mouth. 



o 



R.itionale: Proper feed: g s^Iis inci>;de lip closure -round 



S[:)oon. 
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Area Acti; =ties of D jily Living-Fe( 

GenerdI O^^i^'^jtive: Fu aevt.lo;^ i.r-y.:-/ n'^ vtsnents. 
Task" Licking a lollipop. 
Materials: Lollipop. 

Procedure: 1. Sit in front of child. 

2. Siick out tongue a^d ci^ ■ 'treniion to irrp'emenlor's t 'ngue. 

3. u-ovt-' toHfiLje u() dr: 'lOth sides. 

4. P';t Icii po;; to cf. ^ ' f necessary, pof) it into c lid's mouth so cfiiid can taste it. 

5. \'o^'\- icilipofj dv..:. :V) gradually. W[ien child sticks out tongue, touch lollifjop to tongue. 

6. '.*ovO ic!!i(;op up C:"a co^\n lo both sldos on child s tongue. 

7. Hc'td 'o'iipon stj: i'^-v.-^-'Y ,r-^ f'ro^t of child's mouth and encourage child to move tongue to lick it. 
R(ilion,ji ■■ T : ■ .y . ^ ;..;r - ^^ - . - • j' , tor ojvor fer-d f j 0 driqkifig, 

Adcjptat'ons: Pl;: '^O' t- , i:-.:: . ' b_//.-r - n sld^•s, top and l)uiton^ cf- lips. Have cfiild tick honey cr peanut butter frc 
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Generci! Objective: To further deve'op successiuf feedinvj habits 
^ cnnjque: To develop proper swallowing 
Material: Child, implemcntor. 

Procedure: 1. Place finger on :hild's neck at top of tliroat, 
2. Press gent'y u[ vard, 
^ 3. Stroke downw rd with side of finger. 

4. Use a quick sh rt siroke. 

5. Rr?f.'ecJL press and stroke sequence. 

R^jtioPcile: Sliqht pressure on throat cues child to swallow, 
ptut.ons: 
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Area Act iviti'^s of Daily Livin cj-Feoding 

General Obi^'ctive: To su^bilizc 3 dish wuile fecdinq. 

Technique: Pi-c^-^g :jegs around [)erimeter of dish. 

Materials: Rubber peg board, plastic pegs, bowl or dish. 

Procedure: '1. Place child at desk or table, 

2. P'3ce d.sh on rubber pegboard on table in front of child. 

CO 

^ 3. P. ace plastic pegs around perimeter to hold dish in place, 

child s[}0on feed. 

Rationale: Sijbi' zing the dish increases feedinii independence. The materials used are washable and unbreakable, and the 
De::s Cci be arranged to fit any size dish. 

i 

Aduptations: 
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Areii Activitlr^: of Daily Livirvi- Feedirig 

ener,:! Objcctu-e- T'j ! *•■ jr. ^;.lu^ to nvjutN vvitL littie spilK'i'je. 

echnique: 6^ ■ .^n-'i i\:> v s;.oO:i -{ird-;. !:!L;:;tr.jticK^ .Kigt^ 235). 

laterials: Si o.,n >, A;, jrc;:ri:ite si/e for ciiiid), popsicie sticks, masking tape. 

rocedure: 1. P;.ice one ;)^.r-sic!e sticK on ocic^ s.de of spoon. (See illustration). 

2. Po:^S'c!c stick sho'j'd exter^cJ t;vo inc.:^-s beyond the end of spoon handie 

3. Tc^;)"^" sticks -r- r.'cice. 

4 C' . «i uses w-''-^--' Qr.iS'.- ^<.} hold spoon. 

5. A-.b -.1 c'-i J 10 ;G:iU f' oJ on s[)Oun. 

6. L- iif:> s; -..o'- to rr.<Hjt^\ guide s[)Oon irom the ti(j of the sticks, rather than by hoTding child's 
hano^ and !ing. 

ationale; UfAV.g :" !S luu.'.: ■'• ;:'t.'r'_n:or Cv.n jssil: i.iuchilj'i yjidmc; v. ,:f:.^jt niul^mg contact v;:!:- i:-e child's 

ha*'. J. Su-:^^ cc-ucl " -i, ' ■ . - '-/r'* i th^v Lhlh 's ..s; A. ; ti i' or as muui > { m •jSiUro (..m be ' i sticks 
as 1$ neces=:;arY. 

j nations: 2 55 



EKLC 



BUILT-UP SPOON 
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G.inb.ilOo)eclive;To:r.^ejsei..niroloflties|)Oon. 

Technique; BiiiiiV] up spoon handle, 

Materials: Cofdboardc^iindricairoMiosking tape, ?poon^ 

Procedure' 1, Slide cylirdnca! roll over handle of spoon, 

2 T;i;>e roll m place on handle. • 
I 3' A,,, child in i,sln(j the palmer grasp 10 bold spoon c^^^^^^^^^ 

4iy.Lsi5i.nce.utiildin^prove5 in control ol the S)Oon, 



,,o*a..gerob|ecttoo..il-lhinspoonh....Forach.^ 



pi 
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, „ . , , in;,!',\id C' V.' '•'^i^^' 

Miii!pt.!^:ons. V,.. • — - 



Area Aci:.i!;-,'S uf Daily Liv mij-Feedi ng 



Genera: Objective: To further develop suicf:;r.iul fei-'liiig habits, 

Technique: Inhibiting the child's biting reflex thrauyh exposure to tutiyue pressure, 

Materials: Tongue depressor 

1 

Proceourff: 1. Have child open his'her mouth or open the diild's nioutii for \m!k\, or pre^^^t fooH tn pp':nii(an; r^vxm^. 
w 2. Slowly move tongue blade into mouth until closure begins. 

^ 3. Tell the child to open his'her mouth, continuously, 

4, Convnie presenting blade, Make it a game by tickling the child's cheek, lips, teeth, gums, and tongue. 

I 

■Rationale: This exercise will help inhibit the child's biting reflex, 

Ad.!i!tations; • i 

. I 
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AreaActivit'^'s of Dcjily Living-Feedi 
Gerujr Ohieclive- To slimuiate the orai r-yion niakiny it more receptive for feeding. 
Technique: Counteracting a hyperactive gag ref!ex. 
Materials: Vv'ashcloth. 

Procedure: 1 . Take child's fingers and rub around his/her riouth. 

2. your fu^.ge-rs ;n o terr>' cloth washcjotl ind begin to rub with a firm [)ressure on his/her outer 

CO it-^'^xr and gums. 

3. As f-j 3^^e acc'jpts tf^is, gradually work to th' inside of the teeth and gums. 

Rjticnale: This xiW- h'-i: s the c;h.i!J :'CCLpt being tuucfied and handled about tlie mouth. 
Ad fo. y . ^ " • . n.;k a })a.nt inush to lh:kle tne cnild's fnouth. 
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Genera! Ob}*^otive.. Tu :.^^.cnt cnoking tluough furcmg ^;xna!at!on of air. 
Techntque: £x■..^^;;rg foreign rndtter from throat. 



Materials: lm;}!emeiUor, student. 

Procedure: 1 . Call nurse at first sign of choking. 

2. \:e:jrnvhiie. star^.d behind child. 

3. Piucc arms around child directly under t'ne rib cage. 

4. Gi^e the child Ofie sharp, fast squeeze to^vard implementor. 

5. It t:iis clocb (^ot work, try again. 

6. -se rriav have tu use other measures. 

:-. , . T»-..c. r.-.r^- .,.t: is a cjooG ^a^ety procedura t.. be cr/zare of. 
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^ ^ ^ ' ^'tios of Daily Living -Feed 

i Ot))eriive: To re: j.:SL' clenched jaw. 
..^ue: Ur'*ocking jaw. 
Materials: C-i'd, -frpienientor. 

Procedure 1. If cfvld hjs anytiMng in mo^Jth (teacher's finger, object, etc.) grasp lower jaw. 

2. ^''rv(: javv tc.» r c'-.r or left to release object. 

o 

Rationale Tr.is t^ r!^ni>; ! / releases object or finger. 

Ad.tptations: 
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AloaActivitii'S of Daily Livrg-Dnnking 



General Ohjoctive; To lievfio;; ' lo (iimf: fioin cud. 

Technique: C'.r.iirn out nn^ of CiH)., opposite drinking side. 

Materials: Plasiic or ht'twy paper cup. 

P.wedure: 1 , Cut out a poftion of one side of llie cup's rim. 

2. As the chila dr^rks from the ufiditered nm opposie the cut-cui side, the impleme tor m see and cc"ixct 

the i)0:^it!on of the child's lips uiiie,£hedrink'^. ^ 
3 [k^:ii,se of the Cutout rim "leup can be ;jpi>Ji!irKkinkin(jwitho ■ 'n 'Jiingch j'snose. 

Rationale: Tl-,i tediniquL the child m dnnking and \k mykr^mi in teaching the skill, 

Ad.:rt.)tion$: 



I 



/\reaA'^^'^'^'^-^^^^^'''y ^'^'i^g- Drinking 

Geiu!fdl Objective: To lio.v' ,;, db;'iy to drink from a cup. , " " 
Tei'niqiie: Gr;.";ii'i;j i \\ lurr.bler. 
Materials: Ovchern, plastic IjiuHl^ masking tape, 

Procedure: 1 . Cut Dyclien to fit around sides of cup. 

2. Taoe Dvchen^ to tumbler, 

3. Hav^ ctiild ^rA tumbler with both hands and drink from it. 

R.ii,onale: Bm^iusu Ovc'.:^ hjs a non^sii;,- surface that aide? the m n l^is'lier gripping and liaiidlintj of the cup. 
Ad.iptai' i?' I'..'! DytnitT tn prevent b-.'.'s and p^iites, or toys irom slii-ping, 



265 



Area Aclivitiosof D3''v LwmQ-Drinking 



(/i.coiive: Ti. i>'vr!Oii abiliiy to si-ck iiirou;;', a siraw, 
Technique: Hi'i;"':; in straw by jilaciiig index fifujer over end of straw. 
Materiiils: C^issof iiqu'd, plastic straw. 

Procedure; 1 . D.p stMw into glass oi liquid and place index finger over end oi straw to retain lirjuid. 
2. F'ac<^ itrdiv in cimd's mouth, 
^ 3, E'\ou'j:,^ lip closurfc' around straw by loutliimj uiiper and lower lip willi Straw, 

I Vw:i: fcM suckirig iLot'Or, ther^ re/:a5e ti'!>;'-:' fnjin end of straw and wait tor child to sw 'low liquid, 

Rationale: ii s ea'.ier to suck li(;uid fn, in str<:w when tins trchnniue is used than to suck from a straw in a glass, Use 
i:*:'-;r^- "Mcfi^ng to suck l'-7Jid "'rouQh a "i'r^:';, from glass, 

Adivtciiions: 
ERIC 



Area A(,tiviln''5i)f Daily Livint]- 



i>r.,„iOi,),.:cti^'e: To C:". •■'::;) .j!i-iv losuckl^ou3hastr3w. 
TechiiHiiie; i-w^] str3. ir. nippie after ciiild dcct;)tfd sironyt^r flow of fluid, (See illust 
mA. Buby'boiile,n:;,;;!.M)la5tic straw, 



Procedure: ljki!i'Jc:-.cUriBai;ii!e.U';cttiisiuc«^^ ■ 

2, ^ie:,d.v lecre.-.,' liie flow of Ikiu.d from the iiipiile until child car, handle th. .na'nl o! .vhich 
-J' f:;/.v'. M.'jhd straw, 

3 G,:,!,,i,, -,r^d,:e the straw b , ins.."t , it throigli the nipiJie allowiiiij ,t to protrude from top V. 

4 1, , ,,, „ . sti.w pre 'Jud. s lnir.er lii.is touch only tlie straw when sucking, 

5. :a ' :,!.Hi' p^n,.dure, ^raoi. "y (.v::ease the ai^^jx' of the incline of the bottle as the m of 
: , ,. r .1 . n<:m- ',vi!'^i)ut f ^ sttaw insert. When the child is able to suci; thfouijli the 
,t'-,' ■■ ,.' i(r.,,n!-'i limit' ,:ii:idh i'.; l''u;n dttjincd. 



R:,t,on..ie; I.:.- : ■ v.,!;, Mi. I :hyb<;tti :oth,^:;.,.Drnii;:Hjl!i^a^^ 



I 



TechiiKiiie: 0-':''^:U.ip f''l!i\j it with water. 



Matefials, Plastic cup, sink, water. 



Pfocedure: \-:-":m:.|> b\ sm^, ',viy ^n reach, 

7 V,:;, 'c;)n;!;L;.:'-'^d.i-";;';:e day, ask child, "Are yo thirsty?" 



k:, jl Reach ::n(j5ri: icup 
• !;,' Turn oil W(i!er 
;■; Fiii Clip vvrji *\.iter 
ill Diiiir. water 
i.'l ;!i''!iLi(;ecup 

'■vrn', :o |)(.if!)rr.ii!>)cii step, 



0:.-:h()Jdii(;,!!fuf(,vJl''jo;::)L"t:-:iitv 
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Area Ariivities of Daily Llving-Tolie^ng 

General Objective: To -u^iid'aain child. 
Te';hnique; Glvn .; t'- r '<} '^^1^'^ ne'ViMjit: ''.o^liny more often, 

Materials: Tr.in.iy p.-:t. acceptable li(,u,d for chila, ti.er, ,e,nlorcer. (pr.ferr.d food, etc) potty, .|u,pn,cnt to clean 
up accioerits, plastic bag, 

Procedure: I Puiira'ning pants on child. , 

2. Evi:ry r^rty mif^jtes live the child all the licriid child will drink in one sitting, 

3. Use tr,e I'rer to creo. the d's pams every five minutes. 
4' fp rt- kl is dry '-a;:' ci:i^c f-.^. rr,f- dry ;uiins, Praise and reward. 

^ 5 if;.;.c.vjisv.n '■a.etiird:eeit*'ev.-;.:PtiExpr^ 

g'. P' .r^'c-:i!a on ponv at fiftren m-nuie inf :' als. If the child vuitis, hu(j or re.vard with food. If child 

C'-^.-5 v'D'd wlli^in fiftvi'ii i^^iiibtc^ re'11'..'j from potty. 
, ] .5 V .M iMib ruivr^ tti. ciM^'i CK." ! iniself'herself with ;is litt'er help as possible. 
8^ H.e rLid i).:e wet pants in plastic oao and put on dry pants, .assist ch.d ^! help is needed. 



Ad i,/i'ions: 
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Arej ALiivilics of Ddily Livrr] -Toiieiiny 
General! Ohj-Jtive: To becom-:; n:ore a;vjre of self as the toileting task is pr;rformed. 
Technique: SitM.g O'i }iotty chair in from of mirror 
Materials: V.-ror, potty chair. 

Procedure: 1. Seat niid on potty facing mirror during toileting. 
\) 2. Sav, See Pat sitiing on the potty." 

Rationale: ^^^ror sl- ^es to re!ax the c^^-zi and child becomes av.are o* own position in space during performance of 
loiit ting task. 
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Area Activlnt'S of D^iily Livin g -Toileting 

Gi n^rj! Otv-':tive; V-., U'''.\f,v ; for boys. 

Techii!!iue: D:rvc: ■ q i/jm? dw.vr;jrd b-nv-uen chiki's legs to apply deflector. 

\'3teri;il5; Potty chair, deflector. 

Procel;iure: 1. F ace .rii'd potty chair, 
N) 2. Grds;i Child's !eqs under knees and raise in an upward motion so penis will drop between legs. 

^ 3. •^.o: '/ titrflector. 

Rationale: T-.';:-.' • r-'i-je al'ows iu-pliuJiion of deflector vvitnoiit touching child's penis. 
Adaptations: 



■ [] rctj. 0';;'.'i-ti'.t' "i'. ' ■^y' ^n':\,uiQ'' v.iiile on toilet, 
lechnique: P;;:';';:- ;vvj-' I' iSink. 
Materials: Pcnycr.irsor To''?t,sink. 

Procedure: 1. Scii c^Ja cc~-- rj^^i on toilci or |)otty chair. 

^ 2, T..,r' 0'-. i;C',.' ii: the sink so child can lie.-r running water. 

3. i>:\ r;'.'1 i[ ' .■^ nimutes. 

Riitionale: Pr;-:-^! ;.j'i'rs: iri'Miion, 

Ad.oUions: .v.,/'.- !- ' /"r . !o orod-jce - (,f running water. 
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Frocjd,..-e: 1 , ciild f.i;;Ti!orL;b. , twuit or (;r:!v iV.'ir, 

2, S: •''.iij c'^ifslogs. 

3. $■'•■'.'. iy ,'O'Jr v,rr;r: f'oni 'ji.r, cv-r ijinlials. 
•1 v;;m '-ifii;;- c/v: repeat, 




Tf^^hnKjue. - • : .. ■ •: (.^.i id. 

N'atfjruils: Co-o /. j: r, .-. .is'^co:' s, towels. 

Procecl.jres: : Us- c: o. j'vr : > ^\.:sr' Si.i.od ore^s cf child's body dfier she has soiled panls. 
R.aiorrile: Us :C'-^: /.'^t-^ .-.'ii hv ..'^:p'-.:^.jnt, ;jncomfort.:bie exoerience for the child. 
AcU:;. ..tions:- 
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Goi'-r..: I-j .;!;';• ;: =, Iv; c::ild ^or ij' ,;\::irig ii i potty C^"iair, 

Technique: U:- :/OtT> c'\i;' t'\:; r:^ :s <i bei: w:--n c-ild i:f i^vitos. (S^t^ i!iij^:fdt^j:i ,;ci.;',^s 255-255). 

P»\!teriais: Poi-.v c:vj r v^'!'^ ;: jsttc riM/;;.!:;!)!'::', 6-10 voa e'-A trie bell, two six volt dry cell batteries, tvvO aiiigator ctij)s, 
.ve, ti'jIj' GLfv-'iiiivj, tu'l-t tissue S'-T^.i'l v.v.j'U (i.e, fisliing sinker, cunam weight). 

Procedure: • vtor o* botto-'n of "'C ri-cofn^cle and cut two [)ieces of sceening (with taubj lu I'ii in 

:• J ^-l-:^\^< l. t::h- v:^0'■^^^ to bend up and over edcj-s o^ recc[;tacle. 

2 •.: ■ tj.^-. d-^ hctthr^ j^.or so cl:!:d wT' nut be frightei^';d by loud rinuing and so imple- 

::■ '!^e beH. 

3 u v\ i r^M_^j;.ci buL\vt-j'i o^^c b nd or- beli and [)'jj!ic recontuclc Bare bo'h ends 

' > . ' A ' " . r b C 1 t ; 1 1 '') 'I b M r\\' 1" ri w .J 1 1 i f. "i i f: i' C I i . ; ' 0 \' : i ' u : f h d " f:i"i «' - v' i , 

: ■ ■ ' ■ , ■■ r" 1 i . ,' t t'rit.i I l' .i'Tfl 

- ■ . <-,:w,:,r^ r-i. ! ^ ■ " . J I r ^ ! ; ■ )S t b"i( d'^d 1'^^ ' ' V' 1 ; ■ »■ I n i , ; . ,il 0( 1 Bdttery 1. 

: r:--in.. on B;r::r^ . ' .:' j ; nu:- ( * ) lermmdi ' ^ 

■ 0' .'. ■ ■> ■.:L c.- V ■ . ; . ''n on dl-;;- •, 2 .-[i .■ u'^-^'' ciip to 



ERIC 



3^ : .... ,3,,, : •■ s-,-^ t'.i on hoiiofiT of recioidC. V. uib extending an_d over side of receptacle. 

'H;i,:-;;;.:L:t^f^.^M;e_':JrY). 
9. P,,i ti?'./: c-i sc'^^eii SO thoi tht.: Circular pciri 0; me screer \ covered. 
10 Pi ;C{;5e(A:.ivi . f^w, ,v; u.;: ol toil.it tissue vvit!'. fXti ' Jing u,j a:id ove' '.ide of ra.p'xie, 
11, ;'L:i.ev^'-i'i-'.- : t 1 V of screen. 



-Ir. if 
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.rL.jiii v.';('uicti jiiidclirinriiOiietiiKj.When the 
,1 .::■-■;} -xl) itinlorce tk'c'i^d rvijroi^fiaiely, 
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AreaAclivities of Diiily Livng-Toiieting 



I 0' '-i I 



■r: ;^ . R- bv Hich;ird Foo: jnd fi^'Jun Azrin, is a m iiv.ial ■-vhicii describes a thorough toilet training 
!!^"n!7^^:of: A hsi of fa.n.ng a; v.':itus appears in t:-e rear of the text, Some of the devices are de- 



s,.jnea to b.^' v.r...; . chiid soils, M t.ng thv t.,cner or pr^ent. Fox., ind Azr,n mci-Je m th,s \H of apparatus the names 
and aao'resv)s of the rnanufacturLrs and tlie stock nuir.bers of the item, 

Foxx, Rich.,d Azr,n, Nathan H„ T^^Ira.n^Ltlii^^ Ed Mark Associates, 132 Northrup Way, Bellevae, 
l\.si;inqti;;i,930G5j973. 



•si 



Area Activities of Caily Living- Washing 



Gr-'ivM' 0'))''ii'."^; To tc;!C'i c-;oii;iny skills. 

Tuj'x; Si- .imwkj luinds in water ant! , matting hands on face. 

M.iMials; B.isinv.ith Water, or wa'cr table. 

Procedure: 1, Seut or stard child at basin, 
2, Guide c'liid'^liands into water, 
^' ' 3. P.'t liandsoi face. 

4, S„v, .rh face." 

5. Gr.jj:i;lv ^i-ovc- ,i>/d^:'. tmlil child will put water on face on ver;;al connnnand. 
R.itmnglft- This task is a 'rJ 'U'ss sLi:! for wos'iinq face. 

AdjptutiOii:i: 



Aiea Activities Daily Living-Wjshing' 

G^jnercil Objective: To prevent soap frorr slipping from hard. 

Technique: Ci^iiw^ : through the middle of . y of soap. [See illustration page260). 

Materials: Soap, knife, sink or basin, water. 

Procedure: 1. C'^t:i hole through the middle of a bar of soap. 

2. Let chlid pick up an-J hold dry soap placing thumb through the hole, 
to ■ 

3. Piaci soap in basin or sink. 

1 ^uv- c^^'ld pick up and he'd ml soap by placing thumb through the hole. 
5. Ha.'.M.Md rub soap in hards. 

Riitionale: ChiM vj'! be able to grasp %q i\] miire sc: jroiy while learning) how to wash hands. 

Adaptations. Cu: oii [^/jJie of sides of soap^ 



CUT OUT SOAP 




Area Activities of Daily Living-Gfo oming 

General Objective: To develop good grooming skills. 
Tajk; Using a hairbrush. 
Materials; Brush, mirror. 

Procedure: 1. Seat child on floor facing implementor and positioned to see himself /herself in mirror. 

2. Let child hold brush in dominant hand, i 

I 

3. Guide child to brush implementor's hair using long strokes. 1 

4. Guide child to use brush on his/her own hair. 

Rationale: Child is able to observe direct results of brushinq when brushinq someone else's hair. y 

'., 

Adaptations; Let child brush another child's hair; use large-toothed comb. 

30 
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Ares Activities of Daily Living-Dressing 

General Objective: To recognize specific parts of clothing. 
Task; Pointing to pictures of clothing. 

Materials: Four-sided cardboard box covered with material, one clothing picture pasted on each side of box. 

Procedure: 1. ? low child picture of a piece of 'clothing on cube and point to child's clothing on himself/herself. 
^ 2. ( jntinue turning cube and showing parts of clothing while pointing to child's clothing. 

m 

Rationale: Thu task develops awareness of appropriate clothing names. 
' Ackj}tat!ons: Use real clothina and match to nwnclothinQ. 
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Area Activities of Daily Living-Dressing 

General Objective: To develop ability to put a button through a hole. 

Task: Placing an oversized button through a large "buttonhole."' (See illustration page 264 ), 

Materials: Cardboard circle seven or eight inches in diameter, three-sided {rame or cardboard box which has an open 
side, over which is attached a piece of heavy weight fabric with a seven to eight inch slit through the middle. 

Procedure; 1, Place three 'Ided box with bunonhole in front of child. The open side of the box should be on the side 
of the ham which will receive the buHon as it passes through the hole (non-dominant hand). 

2. Give the cl Id the button-in his''her dominant hand. 

3. Guide the child through the task of placing the bunon through the hole. 

4. Retrieve the button cominq through the hole. 

Rationale: This t«k is a first step in the development of the buttoning '' 'il, 

Ad„Btaiions: Tht Ijjttun M bmittok can be mxie progressively sma! • as child misters each sire. 



OVER SIZED BUTTON - 

OVER-SIZED BUTTONHOLE 




Area Activities of Daily Living-Dressing 

General Objective; To devcioi) Jresiiing skills. 
Technique: Fjsteiiiivjpjnts, 
Materials: Pants, ve'cro. 

Procedure: I.Scv.velcropioLVS onto flaps of pants, 

2. HavL' child prc^ pieces o' velcro togetfier to fasten pants, 

3. Gradually fade assistance. 

Rationale; Velcro is much easi'T for a child to manipulate and can be used more independently when dressing. 
Adaptat'ons; Use velcro in pLu.e of buttons, zippers, snaps or bom. 
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Area Activities of Daily Living-Dressing 



G'jn-;riil Objective: To increase independence in caressing. 

Technique: Using a ring on the zipper pull.. 

Materials; Zipper, ring. 

Procedure: 1, Place ring on zipi er pull. 
^ , 2, Direct child tog :sp ring and pull up. 

C)" 

Rationale: The ring is much ea ^or to manipulate than the zipper pull, and enables child to develop the motion 
needed for zipping. 

Adaptations:' 
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Area Activities of Daily Living- Dressing 



General Objective: To develop skills necessary for independence in dressing. 

Task; Putting hoop on arm, (See Figure 1 and .2, page 269). 

Materials: Embroidery hoop covered with red yarn. 

Procedure: 1. Face child. 

2. Pull hoop over implementor's hand and arm to shoulder and say, "I pu ■ my arm through the hole." 
5 3. Renove hoop, give it to child and say, "Put your arm through the hok " 

Rationale: Skills reciuired to perform this task ar° prerequisites for child to put arm in armhole of coat. 

Adaptations: Use painted wooden hoop,' plastic hoop. 
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Area Activities of Daily Living- Dressing 



General Objective: To develop skills necessary for independence in dressing. ■ 
Task: Putting arm in armhole of coat. 

Materials: Coat with armholes outlined with red material. (See Figures 1 and 2, page 269}. 

Procedure: 1, Lay coatonieDle. 

2. Position f:hi Id facing table. 

2. Teil cu'ld to p'ck up coat with one hand. > 

4. Trace it;d outline of one armhole with child's finger. 

5. Say, "Put your arm through the hole." 

6. Guide child to put arm in hole. 

Hationaic: .juse armholes are outiined in ihe same coior as liie iioop, uiiid|wili be dble lu transfer the skills he/she 
iidb developed, from the previous Cdfii. Sunt iiiC' jirrihoic is ouiiincd, it is easier for the Cuiid to see. 



Adaptations' Outline armholes of sweaters or shirts t^at button down the front. 



FIGURE 1 
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Area Activities of Daily Living— Dressing 



General Objective:, To dress inciop^::ndently. 
Technique: Putting clothes on self. 
Materials: Adult size pieces of clothing. 

Procedure: 1 . Help child place adult clothing on over hiS/her regular clothing. 

2. When he she develops ease with this ta5k. reduce size of clothing. 

o 

Rationale: Larger clothing will be easier for the child to manipulate when learning basic dressing skills. 
Adaptations: 
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Area Activities of Daily Living-Dressing 

Genera! Objective: To devt'lop dressing skills. 
Task: Putting coat on. 
Materials: Coat or jacket. 

Procedure: 1 . Place coat upside down on table, neck closest to child. 

2. Help child (>ut arms into openings. 

3. Help child raise arnns above head so tfiat co;jt will slip onto child. 

4. Gradually r^'duce guidance until child can put coat on with just the verbal clue. 

Rationale; Thj. nnetfiod is practical wfien the customary method of putting a coat on is not feasible or appropriate for a 
part cular child. 

Adaptations: H ve cMitd p;: . ^L-n cojt on talkie hirnsnlf herself. 
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Area Activities of Daily Living— Dressing 



General Objective: To remove a sock. 

Technique: Backward chaining. (See iMustration. page 274). 
Materials: Sock. 

Procedure: 1. Seat child o i floor with one leg bent over other. 

2. Kneel behif i child facing his/her back. 

3. With implei lentor's hand over child's, remove sock to point at which sock is lying just on the edge of 
the toes. He je cfiild remove sock from there. 

4. After child has accomplished this go through same procedure (Steps 1-3) but put sock at ball of foot. 
Have child r erpo V t from there. 

5. Continue procedure, chaining backwards, utilizing the following points' :iH-foot, heel, ankle, half-way 
up icq, comple^p'v -P leg (task complete). 

Rationale: By backvvard chaining and pLJtting o chi'd through t^^e small . jmnonent t~sks, the child is continually per- 
forming the en-Jre and completed task of removm;^ the sock; thus reinforcing the h^?havior. 

i 
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Area Activities of Daiiy Liv ing-Dressing 

General Objective: Simfjiify dressing and undressing. 

Technique: Using a jumpsuit for v\fearing apparel for children with littie or no se!f help skills. 
Materials: ButtencK Patterns No. 3334, and No. 3147. 
Procedure: 1 . Dress child in jumpsuit. (See illustration page 276). 

Rationale: The jumpsuit offers convenience to parent and teacher when helping children with no self-hei skills. Children 
who can manage the zipper are able to dress themselves after a short training period. If a chile 'las an objection- 
able habit of putting hands or other objects inside slacks, the jumpsuit eliminates this socially unacceptable ac- 
tion. The child's neat appearance is easilv mjmtamed with the jumpsuit. 

Adaptations: 
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COMMUNICATION SKILLS 



Definition - refers to activities wiiich enable the cm ,j to communicate liis/ 
her needs or desires (verbally or non-verbally) and to r^jceive 
and understand information. 



The term 'speech development' was deliberately ^ivo^dtd in the construc- 
tion of this text. Many severely/profoundly retarded children will never be 
verbal, or demonstrate any verbal-expressive !angua(i'\ f however, many can . 
and do communicate non-verba'ly, gesturally. The ptirsun \\\ chiir(j(! of pro 
gramming must ask himself/herself if expressive larujuo'i*' iii a r^ijlisiic (jcal 
for a [jarticular child. If it is, the gestural communic ition should b«! Kjncrfjd, 
and verbal communication (expressive language) reinforced. If it is not, the 
teaclicr must: 1 )carefully observe the child to become ciwar(? of. gestural indi 
cations of desire or need and reinforce them and/or 2)ost jt)lish a f)articular 
meaning to a gesture the child already has in his/her repair ioko in un .invriipi 
to build a non-verbal mode of communication. 



For a child for whom it has been determined that expressive languiK)^- is* NO' 
a realistic goal: 

1. Tlie teacher should reinforce any and all appropriate g^istures which indi- 
cate a need or a desire — i.e. If a child makes a movement towarcis tho 
dessLTt on his/her tray, give the child the dessert ijs a reward for the 
gesture. Gradually make the gesture mandatory if \\v\ cluld is to rccfiive 
the dessert. 

2. Of ti:n children come to the program witli some, cvimi if f<fVs/, forri)*; of 
gr'siiirjl comrnunication. These can be reinforced cnul '.l*rii<|tlHMif*(I. l or 
others who have no mode of non-verbal cornmun ' .itK^n, m(Mnifi«j(ul 

' getitures must be established. The teacher sliould 'jI-j ' fs/i- ihe child's 
mciruierisms and choose one that, in the future, Cdii (t^uvLV a p.ir luiij^ar 
me«^Svi<je. He/.she then must program the child arid i^i n sUjre that 
It tjkr'son thac particular meaning. 




Introduction 
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Considerations— Communication Skills 
Page Two 

For the child for whom expressive language has been determined as a realistic 

goal: 

1 . Tdik to the child often and repeat, repeat! For example, when giving a chil 
a command, "Pat, come here," repeat when he/shu fi.is responded appro- 
pnaiely: "Good Pat! You came here!" 

2. Be careful not to bombard the child with too many and/or confusing verb* 
stimuli. Each child must be observed carefully to detLTmine his/ti**r toler- 
ancu for afTiount of verba! stimulation. 
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Area Communication 

General Objective: To develop social contact. 
T^hnique: Touching implementor's face. 
Materials: Implementor, child. 

Procedure: 1. Implementor should be at eye-level with child. 

2. Place child's two hands on implementor's face. 

CO . 

Rationale: Ch , Id's eyes follow own hands and focus on face. 
Adaptations: Touch faces of other children. 
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Area Communication > 

General Objective: To establish social contact 

Task: Looking at implementor through cylinder. 

Materials: Cylinder that encompasses only the child's eyes. 

Procedure: 1. Sit facing child. 

2. Pi3ce one end of the cylinder around the hild's eyes and the other end around the impl^mentor's eyes. 

fo ■ 

g 3. Call the child's name and try to get the c ild to focus on implementor s eyes. 

Rationale: The use of a cylinder requires the child to look only straight ahead and to focus on the implementor's eyes. 
Adaptations: Gradually enlarge the size of the cylinder ^ that the field of vision increases. 
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Area Commu nica tion 

General Objective: To develop child's awareness of his own vocalization. 
Technique: imitating tfie cniid's vocalizations. 
Materials: Child, Implementor. 

Procedure: 1 . Implementor imitates the child's vocalizations whenever child produces them. 

Rationale: Children can be unaware of their own vocalizations. This technique will make him/her aware of his/her own 
ability to produce sounds. 

Adaptations: 
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Area Communication 



General Objective: To develop tongue nnovennent. 

Vv 

Task: Producing sounds through tongue nnovement. 
Materials: Child, implennentor. 

Procedure: 1 . Sit in front of the child. 

2. Stick out tongue, bring child's attention to tongue. 

3. Wove tongue up and down, and sideways while vocalizing. 

4. Have child nninnic. 



Rationale: This task is a pre requisite for babbling. 
Adaptation^ 

328 



ERIC 



Area Communication 

General Objective: To develop mOuth and tongue control. 

Task: Blowing soap bubbles. 

Materials: Bubbles, wand. 

Proof Jure: 1. Blow bubbles for child to see. 
2. Stand behind child, 
g 3. Hold wand in front of child's nnouth. 

4. Blow bubbles for child. 

5. Shape mouth in o\ a! position. 
6.. Tell child to "blow.." 

7. Continue until ch\\6 blows on comnnand. 

Rationale: Child rr.L.st positic^ r^.^^;:- ;:nd b!o;\ ^3 pro^,jce bubbles. 

Adaptations: Blo.von b:n!ons, har,:^3. feather attacr^ed lo string, crepe paper, mirror (to see breath), cotton balls, and 

p|n^j PG^U balls. 
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Area . Com munication 

General Objective: To stimulate babbling. 

Task: Listening to child's own voice on tape. 

Materials: Tape recorder, tape. 

Procedure: 1. Tape child's babbling. 

2. Play voice back to child. 

Rationale: This task stimulates further babblir g and production of sounds. 

Adaptations: , 
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Area Communication 

General Objective: To produce sounds. 

Tasks: Produi ig sounds independently. ^ 
Materials: Megaphone. 

Procedure: 1. Place open end megaphone over student's face. 
N3 2. If child makes sounds, repeat them. 

00 

^ 3. Encourage child to make sounds and talk to others through megaphone. 

Rationale: The megc^phone projects sound better and is pleasing and amusing to the child. 
Adaptations: Use ca-'dboard tube, Tok-Back (Developmental Learning Materials). 
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Area Communication 



General Objective: To imitate consonant sounds. 

Technique: Siiaping the 'YnnV sound. 

Materials: Child, Implementor. 

Procedure: 1 . Sit in front of child. 

2. Take child's hand and place it cn imp! mentor's nose and throat. 
§ 3. Say "mm". Child will feel vibration if impiementor's nose and throat. 

4 P .jco child's hand on his/her nose or ti.roat. 

Rationale: By dcmg this task, child can feel vibrations when saying "mm". 

Af! ::M:iTions - . . • r..;\ "m:^" before c:ivtng child milk Or anything that starts with "m". 
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Area Communication 



General Obiective: To promote communication. 
Task: Using a communication board. 

Materials: Communication board, one picture of a happy face and one picture of a sad face, cover with clear contact. 

Procedure: 1. Place child in chair. 

2. Place the beard in front of child. 

3. Introduce just the "Yes" half of the board. 

4. Ask child to point to "Yes." 

5. After child consistently points to "Yes" introduce the "No". 

6. Gradually introduce both concepts. 

Rationale- Th.R communication board v^iil ultimately all ^ ti^.e child to respond to specific question. 

Ad'{>ptiit!ons: As-, questions t»"3t can bf? ans^A-er*^-? yes or no, ust^ "Smliey Yes" and "Mean Old No," use pictures of 

,j.::r.,iies occurrmg t^i: c' jS5, p i.' i s rercis, ;j cturi-s of home activities. 
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Area Communication 



General Objective: To ^^'c.;i expressive la'u^^ago skills. 
Task: Imitating behavior of another person. 
Materials: DoW, disn, spoon, napkin, chai.\ table 

Proce lure: 1. Position child so he she can vvatch implementor's actions. 

2. PosJt.on rioll sitting in chair at table. Pretend to Iced dol! from the dish with spoon. Wipe 'joITs mou'dr 
00 with napkin. ^ 

3. Pu:ce disfi. spoon and napkin on table. 

4. Say, '.\o;v you do the same/' 

Rationale: Imitji-jn is :^ necpssar\' tool tn iang-a'^e d^^velopment. 
Ad-iiptatjons; Po'' ' • l'' -^ i.:.- ^ v fj^'- ■'^ '^t.xc\;/({-)\e: combing hair, lying on floor, petting a tO'> anima 
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Area CQmmunication 



General Objectivt^: To demonstrate the ability to match. 
Task: Searching for an object that is the "sanne." 

Materials: Large cardboard box, large and snnall objects with texture-furry, rough. 

Procedure: 1. Place child ir** front of large cardboard box. 
§ 2. Give child ar> object and tell hin^i 'fier to find the "same object' in the box. 

3. Corr.tPue urul child finds tfie "s^me object." 

I 

Riitionale: Thi5 activity pro-, idos tho cniid with a stimulating, tactile, experience for finding the "same" object. \ 
Adaptation: Us^ jlarm doc-: c^nd tinu.- the dCt'v (y so tf^e cl^ild must find the object before the bell rings. 
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Area Communication 



Gpnfiml Objective: To develop concept of ui.its (1:1 ratio) and reinforcement of perceptual concepts. 
Task: P'acmg one chip into box by mater ir^g chip to a visual clue card. 

Materials: Assorted shapes of play chips, five small milk cartons (tops removed), five visual clue cards glued to cardboarx 
strip or sorting box (Developmental Learning Materials). 

K) Procedure: 1. Position child at desk or t.^ble. 

CD ^ 

o 2. Place cardboard, strip with five milk boxes in front of child. 

3. Attach visual cluie Cc^rds above each box. 

4. Give the child the play chips. 

5. Child places maichir.g chip irrto each box, by lOliowing visual direction on clue card, one chip into 
one box. 

fi. Eventually incrnafie number on clue card. 
Rationale: This task establishes mdependen; work habits, the ch d is able to check on work by using visual clue cards. 
Adap^ntions: Use egg carton cut m lengthwise, use pegs, blo.^ks. beads. 
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Area Communication 



General Objective: To follow a command. 

Task: Taking one piece of cereal out of a container. 

Materials: Open container, pieces of preferred food. 

Procedure: 1. Place ope i.container in front of child. 

2. Place sevi -al pieces of cereal in contsiner. 

3. Take one jiece of cereal out of container and show it to child. 

4. Sr.v, "Or ^" 

5. Put cereal back in container. 

6. Say, "Take one out." 

7. If pp'^essarY, assist child to take one piece out. 

S, Po :o ctTcal and say, '"One.'*'* 
9. A:!o.-. c^^ 'd to vat cereal. 

'3 C.:-' t.i^.>-? '^r.v\ c^iicl c:-n tai^e one out on verbal clue. 
P.itr-r. li: ^"-z- r ""e; t of "ore" !s re r^orced Through the vi'^.'jal tact.l-; auditory, and gj. . tory modes. 
Adoptations: S^: s: ijtc r.'t:'er eiJ:b e ■'"w'ts. Use 10 develop corsce;;! of tv.c ar.d three. 
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Area Communication 

General Objective: To distinguisn berween empty and full. 
Task: Calling wr^.en water is full in basin. 
Materials: Basin, sudsy water. 

Procedure: 1. Put child next to basin. 

2. Turn water on and add detergent. 

3. Walk awdv and have child call implementor when basin is full for doing dishes. 
Rationdle: This exercise develops the concept of full and the sequenCL- of activities. 
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PERSONAL-SOCIAL SKILL S 



Definition - reftirs to those appropriate pcf.afia! and set ul beliaviors th.it if) 
volve living and interacting with other peoole. \^ 

Introduction 

Appropriate personal-social skills, as defined above ar^; necessary if severely/ 
profoundly rctardfid children are to function in everyday living situations, 
whether at hcunt.\ at school, or in the cODirnufiity. In li.e Masiiroum, tlh; t.viJiur 
is the |U(!qt.' (jf what behaviors are or are not socially atr'-pr^.tjle. flowi .. r, :n 
assumiruj and jj^Mlorming tfiat role, the teacher must lommJci LtMt.iin n air tic 
issues. 

Considerations 

1. Although certain behaviors are obviously socially unacceptable (i.e. tan 
truming, s<:reanning), sonrtetimes any behavior that a cliild elicits is indica- 
tive of f)rorjrcss. Obviously, the teacher's goal is to cr/tablish and reinrorce 
socially acceptable behaviors. However, tfie teaclier should realize lb;-* t 

is sornetmies rit.'Cessary to ^ernporar^ly accept belwivuir*; tliat arc ;,uvaal- 
ly :jf:Lt [)itil)le lor tfie sake of learning, 

2. Wall iHie child, tfie teacfier may be attempting to einiUMatt^ ilie sarnJi bi: 
fiavior hu/ihe is trying to develop in another child - \A:. Tfie teaclier may 
be attcinf)ting to elimin i^e hand-sucking in a child vvfio is far beyond tl'-at 
level of development, but reinforcirig u in an extrenn low f'lnctioning 
eh lid, for whom fiand sucking is appropriate iind mc<iia n|iuL . Ins may 
present a irunur ()roblem in the classroom and one th<jt must be mana^Ml 
t)y the tCiiclier specific to his/her particular situatioi.. 

3. It sfioulil t)e emphasized tiere that cc/dimijnication witf' tf)e parents riMjard* 
iri(j wln(Ji pers(»nal social befiaviors are to be pcjsitively KMnlorce I. ifinnri:d 
01 ne'j.Mively reinforced and WHY, is essential I 
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General Objective: To establish group interaction. 
Task: Playing intensively. 
Materials: Children, implementors. 

Procedure: 1. Place all children on floor with implementors. 

2. Place and roll c ildren on top of each other, sit and touch each other. 

Hationale: This activity provid 'S for group interaction and awareness of each other. 

Adaptations: 
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Area Personal-Social 



Genera! Objective: To increase social interaction. 

Task: Increasing contact and awcreness through involuntai-y action. 

Materials: Elastic rope, large area (playground). 

Procedure: 1 . Place child inside of elastic rope with implementor. 

2. Implementor moves about play area placing tension on elastic rope. 

3. Child can be moved about freely by manipulation of rope, rocking from side to side or swinging ab 

Rationale- Child is involved in active interaction with another person, but distance is still provided. Child is free tc 
move nbout but implementor is able to stimulate movements and stili keep child within limits for con- 
trol faction. 



Adaptions: Use hula hoop. 



341 



Area Personal-Social 

General Objective. To develop interaction between students. 
Task: Requiring interaction of children by shaking harKis. 
Materials: implementor and children. 

Procedure: 1 , During ope >mg exercise have each child shake the hands of another child. 
2. Each child lould have a turn. 

Rationale: This task devei :)S personal-social contact with other children. 

Adaptations: Holding hands vvni e go'mg down the hall or in the classroonn, shaking hands with visitors who enter 
classroom. 
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Genera! Obieciive: To actively involve a c'^.iid in assisting another child. 

Task: FoliCvVjng a simple command. 
Materials: A simple object such as a balL 

Procedure: 1 . Tel! child to "Get the ba!i for Pat." 

2. If necessary help child to complete the task 

Rjtion^le- ThM^ task develops interaction between two or more students. 
Ad.iptations: 
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Area Persona! -Social 

leral Objective: To establish appropriate social behavior with visitors, 
k: Shaking hands with visitors, 
terials: Implementor, child, visitors, 

.cedure: 1. .Vake a TfSt of people who vvill permit hugging and kissing, (ex. implennentor). 

2. AWovj child to kiss and hug people who permit kissing and hugging. 

3. When visitors enter room take child to visitor and say, "Shake hands, Pat. 

tionale: Shak mq hands when greetmg people will be acceptable when the child becomes an adult, while kir.ing and 
hugq^ng would be offensive to others. 

aDtations: 
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Area Personal-Social 



ineral Objective: To increase oppori-jnity for socialization. 

schnique: intojrjting a low functior ng older child with higher functioning children for social activities, 
aterials: Child, implennentor, higher-functioning class. 

oceilure: 1, The TMR children nnust be located in the same schoorcomplex as the severely and profoundly retarded 



2. The cooperation of the TMR classroom teacher is neceiisary. 

3. T^ie lower-functioning child should be integrated into a TMR class with children who closely approximate 
h.s her pfv/sical size. f. ental age need not be a factor here. 

4. e higher functionin^j children can serve as models for the lower functioninn children in many social 
s tuations such as free :)tay in the classroom, playground, music class and on special occasions such as 



who ^..- ne to ^'.oui ^or *r ■ first time vj^c.^'d in ^c:u from 6 yCcKS to 20 yr jrs of r.lany hr-d never been ext^os^ 
10 g^: .t.s of c. id run. rad ■ u^.t-r experienced socu^i situ cit ions ti^at even TMR cinid'-fn tjke for granted. The pro- 
fou- : . f tjrded children ' lust iearn i ;,ad!Li*^T to the activities of children, as v\eil cis to t!ie ml'w demands made 
t: . J' ^ :5. Tejcr^jrs na.e ti /uvs usc-d imtLji.L.. ^ : c'iildren by oV,\cr crii oref^. as J tL\^:''inj tuoi. It is an effe'.tive 



children. 





Area Persoricii-Soc 

Gefierci! Objective: To r^ise rigiit nand vv^en SvV ..t^ng flag. 
Technique: Plucin-j a U.^^ sticKer on trie cfiiid s r\i}\M hand. 
Mcitcrials: Sticl-.ers, fiag. 

Procedure: 1 . Pl^ce fl.^.: slicker on child's right hand. 
^ 2. Have child place har.d over chest making sure they raise hand witii sticker on it. 

Rati-r^ ile: 0^\-c\ v.ill :-:-ocijte fijg on right har^J witl^ saluting flag ai.J raising his her righ.t hand during the opening 
exercise. 

Adap' tions: 
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A'-ec! P» rsunai-Social 

inurai Obiect' ve; T-.^ cof.iroi ri 'C^u i'':g of i .aiuls or oOjects. 
chnique: !:r.fr.Ow elbows, 
nerials: Cardbcd''d tub-/, ace bandage 

jc^dure: 1. Piace cardbo-jrd tube over elbow v;hon c^ind places hands in mouth. 

2. \\r,:::, uce band^rje from two inches br^;o'.v lube to two icche-.. above rube and tuck in end:. (Do not wra 
loo tight'y.) 

3. P ace tOyS on tabi^- m ■^''or^t c^f (J..;c for mantpuSation, 

itjonale: Th.:3 !t:c'^.->..;ue f)reve:"t: inti;);;'rcLjric::^- b'j* ::.;or urni [:iO\^\Cr^ o; ;)ort:/:.t, to ii.j ufujljit' objects m a more ac- 
ce,:tv::,' V m.inf-.'r. i i ic^ 'd be os'/'J on' v '^v'" c' m ib noi ' n r. ^: ccv-.-lI vv; ■ i ; iiuplfjmentor. 

iiiptations. L :l : . • • .j c;^ ' v _, • . ^-t'. .b, ■ >jl;nts. 
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V 

i 



Area 



Personal-Social 



GenPFti! Objt>c!i.^: T- ^ a- W \: ohii V, :g Ji^crirnir- jk hetwouf) edible urd noriociibU? ooiecis. 

Tcik: vj • • objects frofn a box. 

Materials: Sf-J-J b^x wit[» lid. b. :on c^ible objects, vaniMa wafers, table. 

Procedure: 1 . Cut a tiule in one end of si^oe box large enougbi to allow child's hand to reach inside of box. Place lid on 



be • and cover or ta[)e lid so it wili not come off. 

2. P: .ce box m Irom of child who is sitting at table. 

3. A ch.ild w::tcnes, place non-edibie oijjects in box. 

• t B- •'>".'re ;.!.;■., -'Vj cookiL-s irisidc of box. give ctiitd one cookie to eat. Place coo'Mes in box ds cfuicJ watches, 
b ide c^^.ild's '^and into tlie box. hncoiirage \^^^r\ to araw an coject from the box. 
6. 1* hiic: drciws a cookie, say, "Eat the cookie." 



Riitjorv^le: T^'S -:■ --fcs^' is m e.i-f^.i'^aiing.niouthi.' vj of non-vdio:'-- uC/.Lts. It \^•^^.* : oru.n^iy to dls- 



■. o:""Ct S:;/, '■ i ':at ''ot :o e.:;. c:'J j-'u^- c 



\v e cO'jk tL'S. 



AdaptJiicns: . ' j-.-i^OrtrT--. U of d- ' 



>: .. vary the 



^cr" "^a crv»' 'TIS. 
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FOOTMOTES 

1 Manu al on Terminology and Classificatipjvjnjy^ Aniuri 
can Association on Mental Rutcidation, Speciu! Publi-jlion 2, (BalUrnon;, 
1973),p.i(j^'5. 

2|bu]., p.Kje 18. 

^Dodjld G. Myers, rviichael E. Sinco ar . Ellen SomtMton Stalma, Ih^Lliiall 
to_Edu(:Jlion Child, (Sprim^ield, 1973), page 8. 

(19/4), (■>. 

'^AtwL'll aiKl CIdbby, Af^swu rs to Qu(?stiofis ParcMVis Ask, (l.riu, 10b9) 
^VoKjIi, ()at]e 6, 

^Ruih Keene, L. P. T. Acquiring Ba sic peyelotjm 'fjtal S^^^ Mimuonraph, 
(Pittsbuujii, 1974). 

^Suf Sullivan, L. P. T., Feeding Program for P hyMcally, Hai2dic<- [ tjd Ciii]^ 
drt'fi^ MiinooDraph, (Pittsburgh, 1975). 

^^Vcff^a hiart, Btu^inmnii wUji^t^^^^^ (I>f )riti(jtifld, 1974),fKi(je 

12. 
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Activities of Daily Living 

definition, 13 

introduction, 216 

t.isk .lt d lochnique cards, 225-275 
Ad.i|;U»tu>i)5 (definition), 54 
Adi!)issu)ii (of child) 

Tluto D.iy Training Session - (Three-Day In-service) 

New Ailinissions Conference, 42-47 
Ani'Mit.ii Assov^iaiion of Mental Deficiency, 10 
AssfSMiu"U, 33, 34 
Auditoiy ri.jinintj 

dt:l ifuliun, 13 

iruroiluctiofi to and considerations of, 203 
TtibK tind technique cards, 205-215 

Backward Chaining 

definition, 222 

sample c.ird, 274 
Bathincj Skills see Washing, Bathing, Groonriing 
Bean n.n.i Cliair, 25 
BeiuivHJr Mociiiication, 38-40 
Belhiviui.il Ohjective, 34 
Bib ReslrtiifUirs, 26, 32 
Body lnici(j'? 

dt:linition, 58 

iruroductiun to and consideration of, 58 
tjr>k and technique cards, 59-83 
Braces, c!7-Ba 

Bulletii^ Boards (use of), 164 

C-Kie B:tll, 7':>. 95,98, 100, 104 
C.ird System, 52, 57 
CldssriiL>ni L.iyout 

HI(jor plaii, 16 

Pr { >vtMOf IS for Storage, 17 

Prc.wtsions for mixed group, 17 

detiMttion, 13, 277 

introduction to considerations of, 277 
task and technique cards, 279-292 
Confer enci?s • . 

N(.v. Ariinissions, 14-15.42-45 
On (joirnj Conference, 46 
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Consistency, 18, 50 
Corner Seat, 24, 29 

Crtt{;rian (of acceptable performEnce), 34, 54, 56 

Cu/nc^jlum Guides, 37-38 

DevelOf):nent Scales, 33-34 
Dressing (and Undressing) 

introdtjction to and consinernt^ons of 222 

task and teclinique cards, 263-276 
Drril-.h-Aj Skills 

spr'cuil e<iui[)rnent for, 26 

inlrtxluction to, 216 217 

considefations of, 217-218 

task and technique cards, 241-246 

Equi()fnenl 

descriinions of, 23-26 

ilkistrations of, 27-32 
Evakuition, 48-49 
Ev«? f1a;id Coordiriation, 12 

dt'lniinon of, 13, 163 

itui (niiictiun to, 163 

coti iJrratiuns of, 163, 164 

lask jiid lecliniciue cards, 185-202 

Feeding E(iui()ment, specialized - See Feeding Skills 
Feedii.g Skills 

S})r'M.il ecjuipnient for, 26, 31, 32 

if^iiodtiction to, 216, 217 

consider aiions of, 217, 218 

task .ifKi tecfinique cards, 225-241 
Fine Muiur 

d»-li{iiti()n, 13, 137 

irnioiiuction to and considerations of, 137 

task and tecfini(|ue cards, 138-162 
Flexibility (of inif)lementor), 18 
Flo(jr IM.ifi (of classroom) -See Classroom Layout 
Foi iiujI l\(:porting 

sanii'lc M*p(jrt, 48, 49 

General Ohieciive (definition), 52 
Groonniuj See Washing, Bathing, Grooming 
Gross Mcjtor 

dLiiiiition, 13, 89 



35 4 



Index 
Pacjii Three 



inlrocJuction to, 89 
considerations of, 89-90 
Icisk jiui technic]uu cards, 91-136 
Gk)S'; Motor Area, 16 
Group Work Arua, 16 

Ho(j9 Chair, 24, 27 

Incline Mats, 23 

Individualized Child Scheduling, 21 
Individual Work Area, 16 
Informal Reports (reporting), 45, 46 
lnstitulio:!al or Residential Settings, 45, 50, 51 
Interdisciplinary Team, 41, 42 

Mancmu Chair, 24 
Mais, 17, 23 

Menial Retardation (definition), 10 

Mirrors, 2S, 72 \ 

New Admissions Conference, 14-15, 42-45 
On-Goir^g Conference, 46 

Parental Involvement, 15, 4.1-51 
Personal Social Skills 

doftniiion of, 13. 293 

introduction to and considerations of, 293 

task and technique cards, 294-302 
Positiot'ing 

d-'huiticn, 12, 84 

inlroduclion to, 84-85 

consuicrations of, 85-88 

Posilioiiiruj Sclieduling, 19, 22 
Potty (^hair 

du'limiion ol, 24 

wuh r inijiiuj hell, 253 257 
Prof<?sMonal T»;am, 41 , 42 
Prone Hi><H(J, 25, 30 
Pron(.' S(.oot(Ms, 24 

Rationale ((Jefinition of), 54 ; 
Records (nujdical, psycholofjical, etc.), 14, 15 
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Reinforcement - See behavior nnodi'' cation 

RoKixcition Chair, 24. 28 

Reptiitioji, 18 

Report r.jrds. 47 49 

Reportin'): 

forin.i!, 47 

v.drr {ilu toi nial report, 48-49 

mioriiuil, 45 46 

On Guii^'.l Conference, 46 
Rebideniul Selling, 45, 50, 51 

Right to Educ:iiion Consent Agreement of 1972, 11, 14 
Routine, 18 

Sand bcji) Weights, 25, 29 
Scheduling 

education criterion for, 18 

tyijes of, 19 

use of wall cfiart for, 20-21 

practiccjl coru-iiderations for, 2V22 
Screens, 1 7, 2G . 
S/>veft"!v/Prc^foijntily Retarded (definition, ch.aractenstM . and ^'as'J 

of), 10 
Shaping, 39 
St.indmg T-ihle, 23 
Stofii'i'- (oi (M)uiprnent), 17 
Slr.ips, ?6 
Slructun*, 18 

SysteiTUi'ic Ap[)roach, 33, 37, 52 

Target Behavior, 34, 37, 40 
Task (definition), 53 

saniplii task card, 54 
Ta^. k Afuily^jis, 

(lef tuition of, 35 37 

SiHiipl'.".., 3(3 37 
TeclioMi'ie (d(.'fifiition of) 

s.iinplr i(?{:hni(iue card, 55 
Th»M.ipiMs, Physical Occupational, 41, 84-85 
Time AlloUiienl (for a::tivities), 18 
Tune [iln;:k Scfieduhng, 2"! 
T(JihMin() 

intfnduciton to, 218 221 

Loiisidiirations of, 220 221 o ft 
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s.ifn()le toileting chart, 219 
i-i^k technique cards, 247 257 

> / chciir with rifUjiny bell, 253-257 

Vl" ill 11 Rf)ard, 25 

clr'imhon of, 13, 163 

.fUrf)( Auction to and considerations of, 1B3 164 
liis''. .iiul technique cards, 165-200 

Walkurs. 25 
Will! Chjrt, 19 

illustr.aion of, 20 

d< U'hon of, 21-22 
Wtishimi, B.iihiny, Grooming 

tntuuldction to and considerations of, 223-224 

tcisk jiuJ technique cards, 258-276 
Wedije Pillow, 23, 86 
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